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~ implementation of these components became a basic aspect of the.
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27+ assessment of the implementation of the AAP components: (1) the AAP
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in-depth examination of the functioning of selected AAP Components in

: };;a;:epresentative,sanple of 20 D. C. elementary and junior high-

schools. -Results of these two mechanisms are presented in detail.,
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Academic Achievement Project
Assessment Studies

Abstract of the Final Report
T 1971272

INTRODUCTION

7, The Academic Achievement Project was conceived as a comprehensive
plan for the improvement of the learning experiences of students in the
_ Public Schools of the District_of Columbia, primarily in the curriculum

_areas_of reading and ‘mathematics, A number of programs or components = -

constituted the framework,through which this Project was to be imple-_
“mented, Success of the Project was to be assessed on the basis of the

'i{,,improvement in reading skills and mathematics skills of students as N
__measured by.standardized tests administered in the beginning and ‘at_the L
end of the school year. - 7,,:,*}':" e

However, inasmuch as the Academic Achievement Project 1tself Te= ;; .
quired the implementation in the schools of the various components which

_,comprise its structure, an examination of the implementation of these-

components ‘became a basic aspect of the assessment plan. This assess=
_ment plan was developed by the Departments of Research and Evaluation,
was approved by the representative AAP Advisory Assessment Committee,
and became the basis for the assessment. The plan 1ncluded the follow-

ing‘ e . . - S - . - - T

AssessmentrPlan

H

:1?Deve10p a master list of Academic Achievement Project
:components. T - -

- Establish or consolidate criteria for assessing
7'implementation of each component.,

. Determine status of present data collection efforts
—”related to Academic Achievement Project components.

Establish requirements for further data collection so
that all Academic Achievement Project components are
assessed oo )

Allocate additional data collection responsibilities
- with reference to components.

7, Design necessary instruments and collect required data,
Establish a mechanism for collating all data collected
;j'Analyze, interpret and synthesize results,

- -“epare final report.,




Two mechanisms were used to collect data for the assessment of the

. iﬁplémentatiqn of the AAP components: 1) the AAP School Inventory, and

2) the On-Site Study. The AAP School Inventory sought information about

.= . the status of implementation of the AAP components at various points .

throughout the school year from principals and teachers. Principals com=

tg}ﬁ plétéd an October 1971 and a June 1972 ‘report on the critical components

"~ of the AAP. They also returned during each month of the school year a

i;f}*PMbntﬁly'Repott of level of Operation of AAP," Teachers completed the

. "Reaction of Teachers to Elements of the Academic Achievement Project'

- in October 1971. The On-Site Study was conceived as an in-depth exam=

“ - -ination of .the functioning of selected AAP components in a representa;}vér 7
~ sample of D. C. elementary and junior high schools., A team of staff members

- of the Departments of nesearch and Evaluation visited the 20 sample schools
. to observe programs and collect data from principals and teachers respon-
'sible for the implementation of AAP components, faculty members, and

3ff'73tudgpts.’!,

.This Final Reportron the Academic Achievement Project Assessment

J'<7:Studiesiqongcted,by the Departments of Research and Evaluation is pre-

- gented- in two-parts. Part I gives the results of the AAP School Inventory
- surveys, It compares the principals' responses to the October 1971 survey
- -.of AAP components with their responses in June 1972, analyzes the pro-
. gressive implementation of the AAP components from the principals' monthly
- status: reports, and reports the teachers' responses to the October 1971

;?f{;ghgstiannaife about AAP components, Part II of the Final Report presents )

-~ the results-of the On-Site Study of selected AAP components in 20 sample
~schools. .- = T - S s D

— - *
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ABSTRACT |
PART I .
AAP SCHOOL INVENTORY

Title: . - Academic Achievement Project Assessment Studies'
' o Part I, AAP School Inventory

‘pate: - Schosl Year 1971-72
7 Target ?opulation: Principals and Teachers of All Public Elementarv

and Junior High Schools of the District of Columbia

: Elementary Schools (October 126 (June) ll9
_Junior ngh Schools (October) 22 (June) 27 -
Elementary-. School Teachers (October) 2,281 -
- Junior High School Teachers (October) 489 - - )
Elementary School Principals (Monthly, September -

-~ May) - average 119 . N
Junior High School Principals (Monthly, September -
-~ May) average 24-
. Elementary School Pr1ncipals (June) 118 T
Junior High School Principals (June) 27.

Background and Rationale‘ 7

: The Academic Achievement ProJect was conceived as a comprehensive

—fplan for the improvement of the learning experiences of students in the
Public Schools of the District of Columbia--primarily in the curriculum

- areas- of reading and mathematics. Inasmuch as the AAP itself required

"~ the implementation in the schools of the various components which comprise

its structure, an examination of the implementation of these components

- became a basic aspect of the assessment plan, To determine the status

- . _of implementation of the AAP compon:nts and to provide data on needs

T aJsessment of students, an AAP School Inventory instrument was devised.

Summary and Conclusions° B o - 7 77—f,—5

o October l97l reports were received from 126 elementary schools and
22 junior high schools., This number represents 97% and 73%, respectively,
.of all D, C. public elementary and junior high schools, For June 1972,

" a total of 119 elementary schools (92%) and 27 Junior high schools (90%)
reported ’

,;;,j ;1 The findings in this study are based on data from those schools ‘that
- reported both in October and June, unless otherwise noted, These matched




. schools include 116 elementary schools (89%) and Zl Junior high schools Co
o). S l . L

Staffing . . - 7
7 The total number of staff members in the matched schools changedA
] . less than one percent from October 1971 through -June 1972; however,.
LE ) there-were significant changes in the number of classroom teachers
Lo ',11 individual -schools. -

An,analysis of the nunber of regular classroom teachers by in-
dividual elementary schools revealed a gain of six teachers for one,
school-to a loss of nine teachers for one school, In the junior high
schools the range was from a gain of two teachers in ome school to
a loss oF seven teachers in another school

The fluctuation ‘in the number of teachers was probably due to
the school system's shifting of teachers to equalize expenditures
-~ and also to the early.retirement of some teachers during the latter
-~ - .- part of the school year. It is possible that this fluctuation had -
. = am effect on some school programs. :

) ;{Mobe Teams -

All schools in the matched group reported having mobilization
- teams in October. Half of the elementary schools and 38% ‘of the -
_junior high schools indicated having supportive teams as well, In
~June one -of the schools reported no longer having a Reading or Math
 Mobe ‘Team, but indicated that there was a supportive team in the
v;school. Another school reported in June as no longer having a Math
Mobe Team per se, but that the Reading Mobe Team served for both
,reading _and mathematics. Five additional elementary schools and * R
. _one additional Junior high school reported having a supportive team -
©  in June, - ) -

:Fzﬂiaﬂeterogeneous Grouping -

<o All schools reported in June that their classes had been heter-' -
" -. -ogeneously organized. The report for the previous October indicated
. .-that, with the exception of two schools that made no response, all o
:schools were heterogeneously organized -

- ,Homework Center -

. Approximately 54% of the elementary schools and 49% of the
junior high schools in the matched groupmaintained a ‘homework center

The main reason given for no homework center

o .. _during the school year.
was the_lack of volunteers to supervise the center.
given-were that other provision were made, parents'

Other reasons

obJections to .

' :and interest. :

students remaining after school and lack of student participation

—
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By June, homework centers were Open an average of two hours
_longer per week on both school levels, or an average of 8 hours.
Of this period, elementary centers were unstaffed for an average

- of 1 hour per week, with a range of 12 minutes to 1 hour and 18
minutes per week.

P

“The maximum number of students the centers were able to

‘accommodat: increased on both levels to about 41 in June. However,
- the average number of students using the centers on a typical day
- remained constant for the elementary schools (22) and dropped by
 two in the Junior high schools (20)

:: University Liaison'-

-As of the October report 95 elementary schools (82%) of the
116 in the matched group and 19 junior high schools - (90%) of the

of ‘the. schools while the junior high school nunber remained the
~same, - The number of colleges or universities agsociated with an 7

individual school ranged from one to a high of six. i

A,total of twenty-six colleges and universities were listed asr,

having some type of liaison program with the schools. in _June_as

compared to nineteen in October. T. C. Teachers College, Federal -
City College, Howard University and George. Washington University
“ ranked first, ‘second, third and fourth, respectively, in liaison -
programs, with the greater number of schools both in October and
in June, American University and Maryland University exchanged
- fifth and sixth positions between October and June., Catholic,

University remained seventh

- ,: The college and university involvement in the schools consisted

_of a large variety of programs and involved many public schbol o L

- students and college staff members. Types of programs instituted - )
were° ST T

,,'Student Teaching Staff Exchange o o
“ Tutorial Attendance at Sports Events T
Staff Development - Administratvve Internship
" Cultural Programs Observation and Participation o
- - .. Sharing Physical Facilities Counseling ) o ]
) : Student Social Worker

In October 244 separate programs were reported in June this

increased to 407, In October 628 college sta“f members were involv~;
_ed; in June this increased to 921. '

) Although it is difficult to determine the number of students-
reached by the various programs, a comparison of the data between
October and’ June indicates an increase of 243% in the elementary
schools and an increase of 69% in the junior high schools.

~ matched group of 21 reported having a college or university program, )
- By June the number of elementary schools increased to 104 or 90%




E{V: - f*ﬁhtorial Prograhr- B -

For the e1ementary ‘schools the October report showed that all
~_ but 7 schools were operating a tutorial program. By June this number
- had been reduced to 2 schools because of a lack of tutors, For the
junior high schools the October report listed all but 4 schools as
operating a program;. but- by June this had been reduced to only one,
,The reason cited was 1ack of funds.
; Principals were. requested to identify the number of students
needing tutorial help and the number of students receiving tutorial
" help. Identification was to be in the areas of reading, mathematics
and other. The matched data indicated that in the 116 elementary
schools for the curriculum areas noted approximately 11,000 students
were being tutored both in October and June, For the 21 junior high
schools the number of students receiving tutoring was 2,800 in October
_and 2,500 in June. It should be noted that these’ figures do not re- -
present different students necessarily inasmuch as it is quite pos-
- _gsible that the same student may have been tutored in more than one
:f—subject. - - TS e e

e, L From the data collected it was possible_to compute the number
"~ - of students identified as needing tutorial help but not receiving
~such service, Converted to a percentage this data provides a measure
o of the discrepancy between student need and services available, For
__the elementary schools this discrepancy factor was somewhat under
_ 50%_ for both October and June; while for the Junior high schools it
"f},was we11 over. 50% for both periods.

- Principals were asked to give reasons foi discrepancies between
_pupils needing and. receiving tutorial services., The main reason
_ cited by the 67 elementary schools and 14 junior high schools show-
~ ing a discrepancy was the lack of tutors for the large numbers of
T children needing service.’
. Data analyzed from all the schools reporting revealed that over
90% of the elementary schools and over 80 oi the- junior high schools
" had a tutorial program. The nuamber of students being tucored in the
elementary schools was 8, 512 in Cctober and 11,247 in June, whereas
in the junior high schools there were 2,554 students being tutored
,in October and 3, 614 students being tutored in June.

,Individualized Instruction - - L
. In addition to the tutorial service the elementary schools re-
ported that 13,645 students received individualized instruction in

~ QOctober and 18,803 in June, For the junior high schools the numbers

~were 1,628 in October and 3,968 in June. This instruction was meinly

‘in the areas of reading and mathematics and was provided by reading
specialists, counselors, MIND teachers and paid paraprofessionals.




Testing Program -

The AAP School Inventory for October summarized the schools
responses to questions relating to the city-wide standardized test-
ing program and the Inventory for June did the same for the criterion-
referénced testing program. The standardized tests were reported
administered by all 116 elementary schools and all 21 junior high
schools in the study. The vast majority of schools reported no
administrative difficulties. However, certain difficulties were re-
purted by subgroupings of schools and are summarized belo
number of elementary schools citing a particular difficv’ 3 "=
dicated by the numbers in parentheses, whereas junior higa uchools

', ‘are indicated by the underlined numbers.

Note that the difficulties are listed in the order of those
most, frequently mentioned.

late availability of test results (lS) 2 )
©  difficulties in getting parents to school to discuss results (13) 1
 lack of test administration-knowledge and skill of some teachers (7) 2
difficulties with interpretation of test results (8) R R ,
-shortage of monitors and proctors (5) 1 o : -
teachers' unwillingness to make profile= (4) ’
lack of knowledge of some teachers in profiling and item analysis 3) l
g dissatisfaction with use of large city norms (3)

The criterion-referenced test was reported administered by llS
of 116 elementary schools and 10 of the 21 junior high schools in :
the study. The vast majority reported no administrative difficulties. A
Difficulties reported by subgroupings of schools are summarized below: '

late availability of test results (12) 1 . ]
. dissatisfaction'with selection of text references - (10) . I
need for more staff development in administration and use of ]
“criterion-referenced test (6) - 3 oL o
‘late receipt of manuals and materials (4) = :
. lack of understanding as to objectives of testing program ,(2) 2
complicated test results (4) . -
criticism that test was invalid as a measure of performance levels (2) l -
- lack of proctors (2)
discrepancies between test results and teacher assessment (2)

',;Non-Instructional Support -

All schools in the matched group reported that many students re-

ceived non-instructional support during the school year. However, some
schools. indicated that all students identified as needing a service did

" not receive service. Eighteen elementary schools cited a discrepancy
in the number of students needing breakfast and the number being served.
The main reasons cited were that students did not report for breakfast, .
and students received breakfast at home. Four elementary schools and
four junior high schools citing a discrepancy in the lunch program
stat ° .that this was due to the failure of some parents to <vbmit appli-




cations and to th. preference of some students to buy food from
neighborhood vendors. Seventeen elementary schools and seven junior

high schools stated that their clothing service was hampered by the
lack of needed sizes and types of clothes at their disposal. Also,
it was stated that many students refuse to accept clothing because
of self-pride and/or because the styles are not comparable to those
worn by their peer group. The far greater discrepancies cited by .

~ 57% of the elementary schools and 817 of the junior high schools
were in the area of health services. These discrepancies resulted
mainly from the failure of parents and pupils to keep appointments,
the great difficulty in obtaining needed dental service, the long

- waiting lists resulting in future appointments, the need for more
doctors and nurses, and the need for transportation service.

. Seventeen of the elementary schools (15%) and one junior high
: school showed no discrepancy between students identified as needing
any service and students receiving services.

Minimum Floors -

Prlncipals were asked in October and June to- report the number
of teachers vsing "Sequential Inventory of Reading Skills and "Speci-
fic Objectives for Pupil Performance in Mathematics" for the develop=-
ment of diagnostic methods, the diagnosis of individual students,
the development of prescriptive materials, as a basis of classroom .

,instruction, as a basis of contacts with tutors, and in communicaticn
—,with parents. . '

o In June principals reported that on the average approximately
_ 75% of the elementary school teachers were using the minimum floors
in the various instructional modes described above; while junior
“high school principals reported that approximately 37% of their
teachers were using them., Comparison of the June report with the
" October report showed an increase of usage for both elementary and
- ~ junior high school teachers of about 7 to 11 percent. Since the
e - minimum floors represent reading and mathematics curriculum materials,
it was to be expected that the junior high schools would show a
1esser percentage of usage than do the elementary schools,

Staff Development - _
The Superintendent's May Fifth Report describes the need for
“a comprehensive program of staff development geared to meet the
specific needs of school personnel. The School Inventory was used
to obtain from principals the number and type of staff development
activities implemented in the schools for teachers, parents and
tutors. -

Although the data collected in this portion of the report may
be somewhat limited in its reliability, it is quite useful in des~
cribing the magnitude and scope of the local school staff develop-
ment programs. -

-
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This data indicated that approximately 5,000 staff development
‘activities were reported in the elementary schools. The degree of
participation by teachers, parents and tutors is reported in "man
hours.'" [Man hours were computed by multiplying the number of parti-
cipants (teachers, parents and tutors) in each type of activity by
. the number of hours the activity was heldJ On this basis, there were
approximately 390,000 teacher man-hours, 35,000 parent man-hours,
and 80,000 tutor man-hours of staff development involvement reported
for the school year 1971-72,

In the junior high schools the data indicated that there were
approximately 580 staff development activities reported accounting
for 95,000 teacher man-hours, 8,000 parent man-hours and 25,000 tutor
man-hours.

A large variety of activities were described in the report.

These included workshops, faculty meetings, demonstrations, grade
level meetings, mobe team meetings, planning sessions, seminars,
mini-courses, meetings with consultants and special uses for released
_time. Some principals included summer preparatory activities such

as the Summer Leadership Training Institute. The majority of the
activities was on-site in the form of classroom demonstrations, school
meetings and workshops. Central office supervisory personnel worked
effectively through Mobe Teams to bring staff development activities

:,into _the Schools.

,' of the total amouutt of man hours reported in staff development
in the elementary schools 77% was spent by teachers, 167% by tutors
and 7% by parents. In the junior high schools 747 was spent by

'teachers, 207 by tutors and 6% by parents,

- _The major portion of the staff development time was devoted to

- reading related activities.

On.the basis of these reports there can be little doubt that '
there was an exceptionally large number of staff development acti-
vities in the schools this year. -

7 Monthly Level of Operation -

~ On the basis of the reports submitted by principals each month
‘there has been a steady positive progression of level of operation for‘
- all components on an annual basis; or schools maintained their
initial high level of operation. According to the May report of
the elementary schools on the average, all components were "fully
operational with the exception of University Liaison and Homework
Center which were "almost fully operational.'" The May report of
the ‘anior high schools, on the average, reveals that all components
were "fully operational™ with the exception of the Tutorial Program,
parental and Community Involvement, University Liaison, and Homework
Center which were "almost fully operational."

—~—
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October Teacher Survey -

Of the 2,281 elementary school teachers and 489 ' junior high
school teachers, 63% and 58% respectively, felt by October, 1971
that they were kept fully knowledgeable concerning the purposes
and procedures of AAP 'most of the time'", or "always:" As of-
October the elementary school teachers had referred 7,563 students °
for tutoring; and the junior high school teachers had referred
1,573 students. Eighty-one percent of the elementary school group
reported using minimum floors for the individualized instruction
in reading at least "most of the time'; and similarly 79% used
minimum floors in mathematics., For the junior high school teachers
for whom it was appropriate, the minimum floors in reading were
applied by more than 40% of them "most of the time"; and similarly
~ 33% used the minimum floors in mathematics. Diagnostic testing
 was reported used at least "sometimes' by 90% of the elementary
school teachers and 817 of the junior high school teachers. The
belief that heterogeneous grouping is conducive to effective teach-
. _ing and learning, at least '"sometimes' was attested to by 707 of
the:glementafy school teachers and 59% of the junior high school
- teachers.,. ' - o o

7'?fin¢1§als' Survey - -

_Each of the 14 components listed on the principals' survey
received the support of at least half of the 118 elementary school
principals and 27 junicr high school principals as being educationally
~ beneficial in achieving a more desirable program for students during
“the school year. The five programs receiving the least support
from both groups were University Liaison, Parental and Community

Involvement, On-Instructional Supports, Homework Center, and o
heterogeneous Grouping. -In rating the most beneficial of the
fourteen components, elementary school principals rated the top )
three as Staff Development, Use of "Sequential Inventory of Reading
Skills", and Operation of Reading Mobe Team, while junior high

school principals rated the top three as Staff Development, Operation
of Reading Mobe Team, and Operation of Math Mobe Team. o

-——
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ABSTRACT
PART II
ON-SITE STUDY

Title: Academic Achievement Project Assessment Studies
' Part 11, On-Site Study

Date: School Year 1971-1972 .

" Target AAP Components :

The following AAP component programs were included
_in the On-Site Study:

~ Reading Mobe Team University Liaison
'~ Math Mobe Team Food -Service -
~ -Tutorial Program - Health Services
: ;HomEWork Center ] Clothing Services

:Sample uchools"'

’“:The stratified random sample of all ‘the elementary and juniorr’l
“high schools in the D. C. public school system included the
’,following schools‘

Elementarz ~ Junior High
_ ~-Birney ~ Murch ) Browne
- Davis . Truesdell bDouglass -
- - Gage Peabody Garnet~Patterson
 Hyde - ) Takoma Paul
- Leckie Van Ness
Merritt Watkins -
Meyer ) Webb

Monroe "~ Wilson

Backgroohd snd Rationale}

- The Academic Achievement Project committed the resources of the Public
Schools of the District of Columbia to raising the academic achievement
levels of .students by focusing the efforts of all school personnel on the
development of students' reading and math skills, The AAP had twelve

. fundamental aspects with programmatic implications for the schools: tutor-
~ ial program, use of minimum floors, operation of reading and math mobili-
. zation teams, staff development program, testing program, non-instructional
supports, heterogeneous grouping, parental and community involvement,
university liaison, instructional materials and guides, supervision, and
homework center.

fllis




‘The .On-Site Study is one piece of the assessment of the AAP, the .
plan for which was developed by the Departments of Research and Evalu-
ation in conjunction with the Academic Achievement Project Advisory
"Assessment Committee. The purpose of the On-Site Study was to observe
operations and to gather information that would describe the responses
of the local school personnel to the process of implementing specific
selected components of the Academic Achievement Project.

- On-Site Study Procedures:

The On-Site Study Team, composed bf staff members of the Departments
of Research and Evaluation, visited each of the 20 sample schools to
observe selected AAP component programs and collect data from principals
‘and teachers responsible for the implementation of these programs,
faculty members, and selected students.

A 'Summary and Conclusions.

Reading Mobilization Team

- A Reading Mobe Team was operational in each of the 20 On-Site Study
-sample schools, 1In these 20 schools only three Mobe ‘team leaders were
released from the classroom full time, while six others could get some
,release time by rearranging their regular duty schedule. To compensate
- for the lack of release time, teachers in all of the schools used their
‘planning time and lunch time and after school hours to complete duties —
~ related to the Mobe Team operations. To fulfill the general Mobe Team o
,,obJective of assisting teachers to develop their skills in reeding in- oL
struction (new teaching techniques, student assessment, teaching aids, ’
individualization of instruction), Mobe Teams at the sample schools had
_ introduced innovative teaching techniques and materials. Building teach-
_ers were assisted through workshops, demonstrations during departmental
meetings, faculty meetings, grade level meetings and through staff de-
velopment days. Team leaders thought that the teachers in their schools
had been receptive to the Team activities and satisfied with the Team's
performance,” In general, the leader thought informal and formal con=
. tact between teachers had been facilitated by the operation of the Read-
-ing Mobe Team. . ) . :

. The teachers participating in the teacher survey that was a part of
the On=Site Study confirmed that the Reading Mobe Teams were operational
"to a considerable extent' in their schools. The elementary teachers in-
dicated that they had "considerablecontact with the Reading Mobe Team
while the junior high teachers responded that they had only 'slight" con-
_tact with the Mobe Team. This reflects the way in which the mobilization
of instructional resources was effected: elementary school Teams worked

_ with all teachers in the building, while junior high Team functioned pri-

-marily within the English Department, ) '

Two-thirds of the elementary students and about half of the junior
students responding to the Student Form said they had been told their
results on city-wide standardized tests given in September 1971, and said

that they re keeping graphs or charts of their academic progre . This
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suggests that Mobe Team activities were affecting the classroom experiences

of children. More than 60 percent of those elementary and junior high

students who reported keeping progress records said they thought that they
- were helped by this activity. This, in turn, suggests the Mobe Team acti-
" vities were affecting student performance.

Math Mobilization Team

A Math Mobe Tzam functioned at each of the 20 schools in the On-Site

_ Study sample. No school had a full time released Team chairman, so teachers
had -to use planning time and lunch time and after school time for Mobe Team
operations. With the help of the Mathematics Department of the Division
of Instruction and the pyramidal structure developed for the dissemination
_of information, there was a steady flow of new information about innovative
math teaching techniques and materials into the schools. Ideas gathered
at monthly Math Department sponsored workshops were passed on to Mobe Team

. members who shared their ideas with their grade level teachers. Workshops,
faculty meetings, written communication and informal contacts among teachers
were additional mediums for transferring information directed toward the
objective of upgrading mathematics instruction and thus students’ math skills

__ achievement., The problems connected with the implementation of this com- )

ponent centered around the lack of time available for carrying out the Mobe

- “Team duties. o - - L

- _Elementary and junior high teachers responding to the Faculty Question-_
naire rated the operation level of the Math Mobe Team slightly lower than )
that of the Reading Mobe Team. While the elementary teachers said they
had had "considerable" contact with the Math Mobe Team, the junior high

- teachers said their contact had been only "g1ight," Again, the junior high
_Math Mobe Team functioned primarily within the Math Department of the school
- while the activities of the elementary school Team were directed at the
- . entire faculty. : o ’

Tutorial Program

] A1l of the schools surveyed (19 in this case) had operational tutor-

- ial programs. Usually, more than one staff member was involved in the
administration of this program: usually both a counselor and a reading
specialist. Recruitment and counseling of tutors fell to the counselor,

~ while selection of tutees and training of tutors fell to the reading and/

- or math specialist. Parents were the individuals most frequently called

- upon as tutors (14 schools). The remaining schools in the sample and those
using parent tutors, also had university students, high school students, ’
_peer tutors and a few professional persons invelved in tutorial T
programs in the sample schools. Tutorial programs at all sample schools
served children performing below grade level. Generally the tutoring

~ focused on the development of reading or math skills of individuals or

. small groups. Half the sample schools had fewer than 50 children involved
in the tutoring program; three had more than 150 pupils involved. About
two-thirds of the sample schools said they would involve more children in
the tutorial program if they had more tutors. The problems cited by tutor-
ial progr directors included a lack of financial resources for the
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program, difficulty in recruiting and retaining tutors, and the lack of
space for tutoring sessions. On the basis of formal and informal feed-
back about the program, directors said students had improved attitudes,
attendance, and reading and math skills. They said teachers supported
the program and noted parents had cooperated with the tutorial program,
especially by offering their services as tutors. -

Both the elementary and. junior high teachers completing the teacher
questionnaire gave the tutorial program a high overall rating. Both
groups gave the highest rating to the statements: "The program is oper-
ational in your school,' and "The program promotes students' participation
in the learning process." : )

. The responses of the students supported the notion that the tutor-
ing programs were very active at the sample schools, and suggested that
there was more tutoring going on in the elementary than in the junior
high schools. Forty-nine percent of the elementary and 35 percent of the
_ - junior high students responding said they had received tutoring and 83

- percent and 60 percent of these, respectively, said they thought that the
‘tutoring had helped them. . More than half the student respondents said

“ - I they knew someone who-was being tutored or was tutoring.
A ) -- - ¢ o

Homework Centers

- Homework Centers organized as places where students could go after

_ school for supervised study and assistance operated in only 7 of the 20

gsample -schools. In addition to offering supervised study and assistance,

- one junior high center allowed students to make up course deficiencies with

satisfactory completion of Homework Center courses. At least one staff

_ member -in ‘each of these operating centers received compensation fou. his

 time in the center, either as part of his regular working hours, or as

- additional pay for hours beyond the regular work day. All but one Center

- served no more than 30 pupils per day, according to the Center directors.

_ One Center, a junior high center had about 60 students attending the

_center each day. The operating centers had no particular problems; but

they had overcome staffing difficulties. Directors reported that the .

children attending the Centers had profited from the program. Of those

~ schools that had no Homework Center when the On-Site study was conducted,

4 were planning to open Centers soom, 7 reported alternative programs at

 the school or in the neighborhood, and one claimed the children had adequate’

facilities for study at home. Only one sample school indicated no plans -

for a Center, - : SR
The Faculty Questionnaire results suggest that the Homework Center

program was less effective than the other AAP components in aiding chil-

ren in the academic skills development. ) ’ '

" Results of the Student Form survey showed that 98 percent of both the

 elementary and junior high school students reported that they could do

homework at home., One-third of the sixth graders and almost two thirds
 of the junior high school students reported that they knew there was a
~ Homework Conter in their school, but fewer than half acknowledged they
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actually used it. About one-third of both groups reported knowing there
was a Homework Center in the neighborhood, but fewer than half reported

using it. These findings support those from the Interview Schedule and
from the Faculty Questionnaire.

University Liaison

Nineteen of the 20 sample schools had university Liaison programs
involving a total of 14 area universities and colleges and 46 programs. .
Approximately half of these were programs involving training of student
teachers. Other programs included direct assistance to school staff from
university personnel, staff development activities directed by university
personnel, and special projects organized by university personnel. School
teachers working with university student teachers could take university
courses free of charge in reciprocation for their service to the student
teachers.,

) Results of the Faculty Questionnaire revealed that while teachers
thought the university liaison programs valuable "to a considerable ex-
tent,” they thought them less valuable than other AAP component programs,
of the students surveyed, 45 percent of the elementary and 35 percent of

 the junior high students reported that they were aware of a college or

. university program in their schools. It does appear, however, that the
way university liaison programs are now structured, they provide a
" greater_ service for the university than for the school in which they
;operate. o .

’;—7, | Health Services Program

While a Health Services Program usually directed by the school

_ counselor operated in each of the 20 schools in the sample study, few )
schools -had the services of physicians. The schools' chief task was to
identify children needing medical care and then to refer them to appro=-
priate medical facilities in the city. Provision of transportation to

care facilities presented a problem, According to the responses to the
Faculty Questionnaire, the Health Services Program was helping children
in their acadenrc work and getting support from the community. :

Food Services Program

Eacn of the 20 sample schools had a free lunch program, Breakfast

~ programs were operated in 14 of the 16 elementary schools in the sample,

but none of the junior highs had breakfast programs. The On-Site study
inlicated that lunches were available to all children identified as need-
ing lunch. Responses to the Faculty Questionnaire indicated that teachers
thought the food program was the most effective of the noninstructional

'Esupport plograms.

Ciothing Services Program'

All one of the 2G sample schools operated a clothing service for
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its students, and fifteen made the service available to students' families.
Usually coordinated by the school counselor, the clothing service served
from 9 to 200 students in the sample schools. Children identified as be-
ing in need of clothing could get clothes from the school or a variety of
other sources, such as Savoy, Perry, the D. C. PTA Shoe Fund and so on.
Problems associated with the implementation of this component included:
lack of money for purchasing new underwear, providing needed sizes of
clothes, providing transportation of students and their parents to Cloth-
ing Centers located around the city. Directors reported that they thought
the children served with clothes became more receptive in classes, improv-
ed their attendance, and tried harder,

The results of the Faculty Questionnaire indicated that the teachers
viewed the clothing service as an important adjunct of the academic program.

* . Summary

B All the observed AAP components, but one, were Operational to a great
extent in the sample schools. Administrators and teachers had mobilized.
~ the resources of their buildings in a serious effort to improve the academic
_achievement of the children in the school. Reading and Math Mobe Teams
functioned to bring new information about teaching techniques to the teach-
ers. Tutorial programs assisted teachers in individualizing instruction
for the very weak students. The university liaison programs, while not
"as visible to the teachers and their students, used the sample schools as
laboratories for student teachers and many other projects. The non=
instructional support programs--health, food, clothing--attempted to im-
prove the learning environment of each child, Of the components included
in the On-Site Study, only the Homework Center program met with minimal

success, Constituted as a place to do homework with assistance from adults,r

'Centers were operational in only one-third of the sample schools.




RECOMMENDAT TIONS

On the basis of the findings from the AAP School Inventory and the
On-Site Study the following recommendations are made for the continuing
_ support of the AAP component programs:

Reading Mobe Teams -

1. The Mobe Teams should be continued as an 1ntegral part
of the instructional program.

2. Methods used by some schools for providing released time
_ for team leaders should be studied for possible adoption
by other schools.

:Mofe étudy might be done on the effectiveness of a
combined Reading and Math Mobe Team in regards to .
’staffing and released time.

:fMath Mobe Teams

7 ',f,rl. Consideration should be given to a full-time Math Mobe
"~ - Team chairman. (Release Time)

©2, More equipmentrand materials should be ﬁ?de available
* for the team.

* Homework-Centers

1. Alternative after-school programs designed to reinforce
* math and reading skills should be considered in the
_elementary school context. For example, the enrichment
program alternative transcends the classroom environment
while offering students a chance to apply reading and
. math skills to activities of their choice, such as cook=-
- ing, photography and woodwork. -

If Homework Centers are to be continued, funds should be
made available to support them, to compensate personnel
‘who assume responsibilities for organizing and operating
. the program, and to provide for materials and equipment.

School personnel should be encouraged to develop channels
of communication, coordination, and cooperation with
neighborhood after-school programs involving the instruc-
tion of the school's students,




4. Students in the "Student Survey' stated overwhelmingly
(98%) that they could do their homework at home. This
~ finding should be investigated further to determine
-extent of actual need for Homework Centers.

Tutorial Pfggram‘

1. A central office could assist the tutorial programs in
the recruitment and retention of tutors by:

a, Serving as a liaison between schools and sources of
tutors outside the school itself, i.e. by providing
lists of contacts at area universities, government
offices, churches, etc., ' -

b. Providing resources for periodic follow-up workshops

) for tutors who had been on the job for a few months.
In this connection, kits of materials for peer tutor-
ing would be useful. ) -

2. To facilitate the operation of the tutorial program,
~ funds should be available to schools upon request for:

- - a. Transportation of tutors,
B; Stipends for tutors,

- c¢. Materials and eqﬁipment for use in the tutorial
- . program,

S ;d{ Training of parent‘tutbrs.

Heterogeneous Grouping

71. Further study is needed to determine kinds of support
and/or types of modification needed in order that
heterogeneous grouping have greater impact and recogni-
tion.

 Testing Program

1. The school system must provide resources for testing as
a part of the instructional program. Emphasis must be
given to: -

a. Involving students in the interpretation and
use of test results. -

b, Provide in-gervice training of teachers in test
adminigtration.

c. Make testing instruments more readily available for
use in training and administration,

' d. Provide in-service training in the use of test results,

A




University Liaison

1. To continue the current momentum of university liaison activity,
a communication network should be established through which
programming ideas, auxillary resources, and solutions to problems
-can be explored, shared, and disseminated to schools.

2. Since the schools are being used as field training stations,
central administration should request that institutions con-
tribute supplies if a need is created by the extra demand
made ‘on school resources and that a framework be established
through which the concerns, needs, and suggestions of the schools
can be considered to provide relevant and quality training.

3, Following the examples cited in this report, institutions should
__continue to examine their resources to permit more imaginative
utilization of their facilities by the school community, parti-
cularly students and parents. Such experiences, as does improv-
ing methods in the classroom, motivate and contribute to improved
"~ ‘student performance. ] ) e

- 4, ,Since there is a continuing need to update and éxaming éuffeﬁt;
educational practices, resources of area institutions should: .
_be more fully utilized for in-service training and staff develop--
ment. ) : ' i ' ’

:5. Strong institutional support from Central Administrétioprshduld
be provided in the form of transportation funds for University -
tutors. - '

- Food Services

] It is recommended that lunches be provided students on an entitle~-
_ment basis as part of the regular educational service in the same manner
as students receive textbooks, schoolhouse facilities and faculty services.

It is also recommended that breakfast be available in all sehdols:
in which there is a need. -

This is recommended for the following reasons:

1. The lunch program would be regularized for all children--
both the economically deprived and others,

2. From the point of view of the faculty and administration
the food program would become an intrinsic part of the on-
going educational program rather than a marginal operation
seen as a duty beyond regular requirements.

3. AAP guidelines suggest that providing food services is a
= - ) recognized supportive educational service.

; ‘ <6
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Health Services

Present cumbersome certification procedures to establish
economic need sometimes create antagonisms in the family
group, including both parent and student (particularly
junior high school age)-~and generate c1erica1 and
adm1nistrative tasks. -

- 1.

‘and the health authorities so that improved coordination-
"to school children.
7?Centra1 Admiﬁistratich should insure that school admin-

,Cons1derat1on should be given to guarantee1ng the services

“'Clothing

It is strongly recommended that continued consultation
between school and health authorities be encouraged to
promote the health services programs in the schools..

It is strongly recommended that steps be taken to improve
communication at all levels between the school authorities

will result in more effective delivery of health services

istrators clearly understand Health Department policies o
regarding the provision of health services in the schools,

of a Health A1de in each school.

Services

- L

- role in the Clothing Service Program. Counselors would o T
continue to be involved but not have the complete responsi-

It is recommended that all Title I schools and regular.

schools, having pupil personnel workers and other types )
of aides, should use such personnel in a more responsible -

bility for the program.—

It is recommended that Central Administration specify a

1list of suggested activities to be undertaken within the

local school to support the clothing program; as well as

a complete list of clothing sources available city-wide. B

It is recommended that the school no longer assume that S
the parent can get transportation to a clothing source, ) ]
but that each school, through cooperation of parents,

teachers, or central administration will put in writing a

plan whereby transportation will be provided in extreme

cases where it is apparent that the family cannot secure

the needed transportation.

It is recommended that the need for and the responsibility
for "observation' on the part of principals, counselors,
trachers, and other staff be stated so clearly that such
"observation' will become a continuing and every-day process

_ that is shared by all of the above-named personnel,

)
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INTRODUCTION

Background and Rationale

The Academic Achievement Project was conceived as a comprehen-
sive plan for the improvement of the learning experiences of students
in the Public Schools of the District of Columbia--primarily in the
curriculum areas of reading and mathematics. A number of programs
or components constiivted the framework through which this Project
was to be implemented. Success of the Project was to be assessed on
the basis of the improvement in reading skills and mathematics skills
of students as measured by standardized tests administered in’ the
beginning and at the end of the school year.

Purpose of Study

Howéﬁer, inasmuch as the Academic Achievement Project itself
_required the implementation in the schools of the various components
which comprise its structure, an examination of the implementation of

. - these components became a basic aspect of the assessment plan, To

determine the status of implementation of the AAP components and to

_ provide data on needs assessment of students, an AAP School Inventory
instrument was devised, The original instrument was developed by Dr.
Donald Linkowski of the George Washington University and was studied
“and reviewed over a three month period by three different groups: a
special committee of principals, a sub-committee of the Summer Leader-
. ship Institute, and the advisory Assessment Committee of the AAP

A significant use of the data collected through the return of
this instrument was the feedback of specific information to program
officers responsible for the implementation of the AAP. A duplicate

copy_of each Principal's Inventory was sent to that Principal's
Operating Assistant Superintendent, Compilations of data responses
by specific schools for each component were returned to component
directors for their information. These included reports to directors
of Tutorial Program, Homework Centers, University Liaison, and Non-
Instructional Supports. Additionally, compilation summary reports
in the area of testing, and Reading and Mathematics Mobilization Teams
were distributed to the responsible administrative program officers.

Cqmponepts

Data on the following AAP Components are presented. The status
of implementation of some of the components is discussed to a greater
degree than that of others.

Mobilization Teams Tutorial Program

Heterogeneous Grouping Individualized Instruction
Homework Centers Testing Program
University Liaison Non-Instructional Supports
Mi num Floors Staff Development

Supervision : - Instructional Materials and Guides




PROCEDURES

Sample

It was the plan of the assessment design to collect data relative
to the status of implementation of AAP components and data on needs
assessment of students from all District of Columbia Public elementary
and junior high schools, and from all elementary and junior high schools
principals and teachers, However, the number responding is as follows:
Elementary Schools (Ostober) 126 (June) 119
Junior High Schools (October) 22 (June) 27
Elementary School Teachers (October) 2,281
Junior High School Teachers (October) 489
Elementary School Principals (Monthly, Sept.-May) average 119
Junior High School Principals (Monthly, Sept.-May) average 24
Elementary School Principals (June) 118
Junior High School Principals (June) 27

Collection And Anaiysié of Dafa

A several page AAP School Inventory was sent out to all the
elementary and junior high schools in October and again in May, (see
Appendix C). The purpose of this instrument was to collect data
associated with the implementation of critical.AAP components. . The -
data from the two reports gave the status of implementation of AAP
components and student needs in the beginning of the school year and
at the end of the school year. A comparison of the data on the two
reports reflected changes and/or improvements during the year. For
the purpose of comparing data only data from those schools (116 :
elementary (89%) and 21 Junior High Schools 70%) reporting in October
and in June were used except where noted,.

A single page "Monthly Report of Level of Operation of AAP"
was sent to all principals in September and each succeeding month
thereafter thru May (See Appendix D). This data was returned by a
monthly average of 92% of the elementary school principals and 80%
of the junior high school principals, Compilations of data responses
was disseminated to the Superintendent's Office, The Division of
Instructional Services, Principals' Operating AssistaQF Superintendents
and to the directors of Tutorial Program, Homework Centers, University
Liaison, and Non-Instructional Support (See Appendix B). Additionally,
compilation summary reports in the area of testing, and Reading and
Mathematics Mobilization Teams were distributed to the responsible
administrative program officers.

A separate "reaction form for teachers was sent out to all
teachers, elementary and junior high, in October (See Appendix E).
Teacher responses were compiled and presented in percentages for the
reaction to each of 33 items.

_Also included in the June AAP Inventory was a single page (Section
I, Component Assessment) consisting of a list of 14 AAP components,
Prinec’ pals were asked to check the components they judged + have been . |
educ lonally beneficial for the year and to rate the thre¢ ..ost )
beneficial components.
“2e T, 35 )




Delimitations

1. Less than one hundred percent response was received on all re-
ports throughout the year.

2, Matched data from which the October-June results are based are
from 116 elementary schools (89%) and 21 junior high schools (70%).

3. The degree to which there were errors in reporting and/or
duplication in reporting due to the difficulty of completing the
instruments and the lack of understanding of the directions are

. not known and accounted for.




PRESENTATION AND ANALYSIS OF DATA

A. October and June School Reporté

October Inventories were received from 126 elementary schools
(97%) and 22 junior high schools (73%). June Inventories were-re-
ceived from 119 elementary schools (92%) and 27 junior high schools
(90%). One of the purposes of the October-June survey was to analyze
the data collected at the beginning of the school year and at the end

of the school year and make comparisons in order to assess the pro-
gress and/or changes in the status of AAP in the schools-throughout
the school year. Therefore, for this purpose it became necessary to
use the data from only those 116 elementary schools (89%) and 21
junior high schools (70%) that returned both the October Inventory
and the June Inventory. Any data in this section of the report not
based on the matched sample (116 elementary schools, 21 junior high
schools) data will be so noted. '

1, sStaffing:-

- The total number of staff members in the elementary and junior
‘high schools changed less than one percent from October to June.

This fraction of one percent of change was probably due to the early
retirement of some teachers during the latter part of the school year.

There was a significant change in the total number of class=
room teachers in individual schools during the year.

An analysis of -the number’of regular classroom teachers by
individual elementary schools revealed a gain of six teachers for
one school to a loss of nine teachers for another school between
October and. June, For the junior high schools the range was from
a gain of two teachers in one school to a loss of seven teachers in
another school during the same period of time. '

The fluctuation in the number of regular classroom teachers was
probably due mainly to the school system's shifting of teachers to
equalize expenditures as well as the early retirement of some teachers
during the latter part of the school year.

2. Mobilization Teams:

Superintendent's Circular No. 49, dated September 18, 1970
describes .procedures for the establishment of reading and mathematics
mobilization teams in each elementary and junior high school,. Funce °
tions -of these teams include leadership in planning and implementa-
tion of developmental mathematics and reading programs surveying of
instructional materials in building, guiding faculty members in use
of instructional strategies, support of teachers in the instruc-
tional operations and the organizational vehicle through which intra
and intergroup interaction for purposes of sharing promising in-
structional practices takes place.




The followingtable reports the organization of Reading and
Math Mobe Teams and supportive teams in the 116 elementary schools
and 21 junior high schools for the beginning and the end of the
school year 1971-72. . - -

Included on supportive teams were special teachers, department
chairman, grade level representatives, principals and assistant
principals, personnel from the Departments of Supervision and In-
struction and Reading and Mathematics, educational aides, hedlth
services personnel, parents, students, pupil personnel teams and
other special consultants. Membership of the teams ranged in
number from one to two members to five or six members each.

Table I

The Organization of Mobilization Teams In The. D.C. Public
Schools For October and June of School Year 1971=72 -

Number Responding =~ - - -
October - June
.- ’ . Yes |No | Total | Yes | No | Total
Elementary Schools:

‘Have a Reading Mobe Team - | 116 116 115} 1 |'116
Have a Math Mobe Team 116 116 114 2 | 116
-Have a Supportive Team 58 |58 116 63153 | 116
Junior High Schools: )
Have a Reading Mobe Team 21 21 21 - 21
Have a Math Mobe Team 21 21 21, 21
Have a Supportive Team . 8 |13 21 9112 21

All schools reported having mobilization teams in October;
while 50% of the elementary schools and 387 of the junior high schools
indicated having supportive teams as well.

In June one of the elementary schools reported no longer having
a Reading or Math Mobe Team, but indicated that there was a support=-
ive team in the school. Another elementary school reported in June
-as no longer having a Math Mobe Team per se, but that the Reading
Mobe Team served for both reading and mathematics. Five additional
elementary schools and one additional junior high school reported
having a supportive team in June. :

It is noted in the On-Site Study that some schools tended to have
one mobe team functioning in the areas of reading and mathematics.




3. Heterogeneous Grouping:

The Superintendent in his May Fifth Report to the Board and
through a subsequent circular te the field established the school
system's commitment to the policy of heterogeneous grouping of
students in classes. The procedure for organizing classes was
stated as follows: -

That the grouping of children for September 1971 be
based primarily on performance on the reading tests
administered in May, 1971.

That classes in given grades in a school be over-
lapping in terms of the range of abilities in each.

That the specifically described procedure for such
grouping be followed.

Section C of the AAP School Inventory requested prlncipals to
respond to the following questions.

"Are the classes in your building heterogeneously grouped?"
Yes No ___
"If not, please indicate why not?"

The table below is a summary of the responses to the above
- questions on the matched October and June reports.
Table II

Heterogeneous Grouping of Classes in Elementary
and Junior High Schools in October 1971 and June 1972

-

Number of Schools
ElementaryA Junior High
October{ June October | June
Classes organized
heterogeneously 115 116 20 21
Classes not orgahized
heterogeneously 0 0 0 0
. No response 1 - 1
Total . 116 16 . 21 21

* - -

All schools making a response to the question indicated that
cl. es in their building were heterogeneously grouped th aghout
the school year 1971-72,

i{;BQ!;‘ ’ . -6-
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4, Homework Centers:

It was expected that each school determine the extent to which
students were able to do their homework at "home and, where students
had no effective place in which to do homework, that the school
arrange to organize a homework center at school or assist the student
in finding a community homework center to use.

Table III summarizes the responses relative to the status

of homework centers in the schools in the sample at the beginning
and at the end of the school year 1971-72.

Table III

The Status of Homework Centers In The Elementary
And Junior High Schools in October 1971 and June 1972

Elementary Junior High

Items _ Oct. | June Oct. [ June
Schools reporting a homework center
~ Total all schools 60 65 11 - 10
Percent ' 52% 56% - 52% - 48%
_ Hours per week homework center is open
Total all homework centers 362 522 64 81.5
Average per homework center 6 8 5.8 8.2

Hours per week homework center is staffed ]
Total all homework centers 347.5F 436 59 | 81
Average pear homework center 5.8 6.7 5.4 8

Hours per week homework center is open
but not staffed . -
Total all centers 14,5 86 5 0
Average per center .2 1.3 A

Maximum number of students center can
accommodate at one time N

Total all centers - 2,222 | 2,731 434 414

Average per center 37 42 39 41

Average number of students using
center in a typical day

Total all centers 1,318 { 1,407 220 176

Average per center 22 22 20 18

In October 527% of the elementary and the junior high schools
in the matched sample reported having a homework center and in June
567 and 48% respectively reported having a homework center




An analysis of the data from all the elementary schools (126)
and all the junior high schools (22) reporting in October revealed
that 50% of the elementary schools and 55% of the junior high schools -
had homework centers. Of the total number of 119 elementary schools
and 27 junior high schools reporting in June the percent having home -
work centers was 56% of the elementary and 48% of the junior high
schools. - T

“Table III reveals that on an average homework centers were open
approximately six to eight hours a day and accommodated approximately
18 to 22 students a day throughout the year.

.On the October report there were fifty-six elementary schools
and ten junior high schools reporting no homework centers. The
responses made by these schools as to what was needed to get a
center started are shown in the following table. .

Table 1V

Statement of School Needs In Order® -
To Implement Homework Centers - -

Needs B Schoolngesponding
Elementary Junior High Total

Supervisory personnel (paiu

and/or voluntary) 40 6 46-
More time (in planning stage) 8 , 1 9
Interested pupils 3 " 6
Facilities ’ 3 - 3

‘Other responses:

No heed for a center . 7 - - 7
Students are bussed and/or

cannot remain after school 6 - 6

For the schools reporting no homework center in October, the
main need cited was for personnel to staff the centers. Several
school principals indicated that they had begun a center earlier,
bui discontinued it when funding was cut off (extra duty pay for
teachers), .

On the June report the schqols reporting no homework center
were asked to give reasons why. Fifty-one elementary schools and
eleven junior high schools reported no homework center in June.

‘The .easons are shown in Table V. Again it -is noted that -'e main

problem connected with homework centers is personnel, eiti.r paid
or voluntary, or special funding.

“fe-
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Table V

Reasons For Not Having Homework Centers

Schools Responding

Re~sons Elementary| Jr. High Total

Unable to get volunteers to super-
vise ceni.r, {(no funds) 22 8 30

Provisions at home and/or in
neighborhood 11 1 12

Parents' objections to students
remaining after school (safety, o o .
other circumstances) 12 - 12

Tutoring and/or other programs

instead 6 1 7
Not needed 5 . - 5
Lack of student participation,

interest 2 2 4
Lack of facilities 2 - 7 2
Mosé children are bussed 1 - 1
-Partially functional duiing yé;r - 1 1

5., University Liaison:

The Academic Achievement Project called upon D.C. Schools to
become involved in programs with area universities and colleges in
-~ order to improve the quality of pre and in-service education for
teachers, to establish workshops in curriculum, to establish-a bank
of consultants for both the school system and the colleges, and to
provide supportive services to students. )

As of the October report 95 elementary schools (82%) of the 116
in the matched group and 19 junior high schools (90%) of the matched
group of 21 reported having a college or university program. By
June the number of elementary schools increased to 104, or 90% of the
schools, while the junior high school number remained the same., The
number of colleges or universities associated with an individual
school ranged from one to a high of six for one elementary school
with the same ratio applying to junior high schools.




In an analysis of all elementary and all junior high schools
reporting for October and June, it is noted that over 90% of them
reported that they had one or more university liaison programs in
their schools.

Table VI lists the universities and colleges with programs

in the public schools as well as the number of schools per college
or university. The colleges and universities are listed in order
of the greatest number of elementary schools served as-of June 1972,




Table VI

Colleges And Universities With Liaison Programs In The
Elementary And Junior High Schools, School Year 1971-72

Number of Schools
- Elementary Junior High Total
College/University Oct, June Oct. June Oct, June

16.

17,

- 18,
19.
20,
21,
22,
23.

- 24,

25.
26,

George Washington University 21 22

Washington Technical Institute
“Georgetown University

" California State

_University of Massachusetts

* COE College (Iowa)

D. C. Teachers College 56 56
Federal City College 33 46
Howard University 25 35
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A total of twency-six colleges and universities were listed as
having some type of liaison program with the schools in June as op-
posed to nineteen in October., D.C. Teachers College, Federal City
College, Howard University, and George Washington University ranked
first, second, third, and fourth respectively in liaison programs
with the greater number of schools both in October and in June.
American University and Maryland University exchanged fifth and
sixth positions between October and June. Catholic University re-

~ nained seventh.

The college and university jnvolvement in the schcols consisted
of a variety of programs and involved many public school students and
college staff members. It is difficult to assess in a precise way
the impact of the programs in terms of mere numbers of students
served, Obviously a cultural program or an administrative internship
program affect students in a different way than a tutoring program.
However, with this in mind, Table VII and VIII, present data on types
of programs and number of students reached by each in October and in
June,

Table VII

Types of College/University Liaison Programs,
Number of Students Reached, and Number of College Staff
Involved In The Elementary Schools In October 1971 and

June 1972
Number . Students Col. Staff

Types of Programs Octe | June| Oct.] June | Oct. |June
1. Student Teaching 110 177 3,686 9,272 157 262
2, Tutorial 53 73 852 3,142 247 205
3. Staff Development 45 51 473| 1,237 87 161
4, Cultural Programs 9 22 5851 4,575 31 82
5. Sharing Physical Facilities 9 43 440 95 46 95
6. Staff Exchange 5 6 255 269 36 20
7. Attendance at Sports Eveats 4 9 56 635 13 27
8. Administrative Internship 2 7 10 283 2 "31

9, Observation and "Participa-
E tion - 8 -1 1,661 - 17
10, Counseling 7 1 98 10 9 6
11, Student Social Workers - 3 - 10 - 3
12, Other - 7 - 155 - 12
Total 244 407] 6,455(22,194 628 921




Table VIII

_ Types of College/University Liaison Programs,
Number of Students Reached, and Number of College Staff
Involved In the Junior High Schools In October 1971 and

June 1972
Number Students Col, Staff
Types of Programs Oct. | June] Oct.} June [Oct, | June
1, Student Teaching 18 32| 1,462] 4,138 31 ou
2, Tutorial 13 18 197 863 10 42
3, Staff Development ' 3 7 107 385 4 14
4, Cultural Programs 5 11| 2,515} 3,172 3 7
5. Attendance at Sports Events - 2 - 40 - 1
6.- Administrative Internship - 1! .111,515) 1,542 1. 2.
7. Observation and Participa-
“tion - 1 - 90 - 2
8, Counseling 3 5 293 595 3 11
9, Portal Schools 2 1 907 899 8 5
10, Other - 3 - 68 - 3
Total j 45 81 16,996111,792 60 147

The total number of college and university programs in the schools’
increased by 67% in the elementary schools and 80% in the junior high
schools during the school year 1971-72. However, the number of colleges
and universities increased by only 37%. It is significant to point out
that the number of programs within a particular school sponsored by a
college or university ranged from one to a high of five in each of five
elementary schools and from one to a high of seven in one junior high
school, Howard University led all colleges and universities in having
multiple programs in a particular school. . -

The number of students reached by the various programs showed--an -
increase of 243% in the elementary schools and 69% in the junior high
schools from October to June, There was also a significant increase
in the college staff working with the schools.

It is assumed that the increased interaction evidenced between
the colleges and universities and public schools during the schoel
year was mutually beneficial in the adaption of these institutions to
more effective programs and services to students,

6., Tutorial Program:
The-tutorial program is designed to reinforce regular classroom

instruction by offering enrichment and individual attention to students
who have demonstrated need for assistance in reading and mathematics,




This program utilizes all possible resources including cross-age and
cross-pupil tutoring, community (parent) tutors, senior high school
student tutors, and university student tutors.

The number of elementary and juniof high schools with tutorial
programs in October 1971 and in Juae 1972 are shown in the table below,
Table IX

Tutorial Proérams In The Elementary and Junior
High Schools 1n October 1971 and In June 1972

Number of -Schools -
Elementary ~Junior High -
" pctober | June ‘October | June i
Schools reporting operating :
‘tutorial programs 109 114 17 20
- Schools reporting no tutorial -
programs 5 1 2 3 1
Schools not responding to the
questions 2 - 1 -
Total 116 7| 116 21 21

Of the 116 elementary schools and 21 junior high schools in the
matched sample 94% and 81% respectively reported having a tutorial program
in October. These percentages increased to 98% of the elementary schools
and 95% of the junior high schools in June.

An analysis of the data from all the elementary and junior high
schools reporting in October and June revealed that over 90% of the
elementary schools and over 80% of the junior high schools had tutorial
programs for both reports. Also revealed was the fact that 8,512 ele-
mentary students were tutored in October and 11,247 in Jun~, whereas
in the junior high schools the number of students tutored were 2,554 in
October and 3,614 in June.

The two elementary schools and one junior high school shown in
Table IX, as not responding tc the tutorial question in October reported
having a tutorial program in June, Of.the five elementary schools re-
porting no program in October only two reported not having one in June.
The reason given by both schools in October and in June was the lack of
tutors. The three junior high schools not having a program in October




reported having one in June, However, another junior high school -
reported that it no longer had a tutorial program. The reason cited
was that funds were needed, but not available,

Table X lists the number of students identified as needing and
receiving tutorial help as well as those needing but not receiving
help in specific subject areas, based on the data from the schools in the
the matched sample.
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The totals for all 116 elementary schools and all 21 junior high
schools in the matched group are shown in Table X, However, only 59%
of the elementary schools and 67% of junior high schools in this group
reported a discrepancy between the number of students identified as
needing tutorial help and those receiving tutorial help in October,
The percentages were 58 and 14 respectively in June, It may be
pointed out that the total number of children shown as needing
tutorial help in these schools may not represent a true number in the
sense that it is highly conceivable that the same students counted as
needing help in reading may also be included in the number needing
help in math, In other words the same student could need tutorial
help in reading, math and in other subjects and thus be included in
all three totals, However, it is significant to note that over half
of the students reported as needing help in reading-and math in .
October were not receiving help, This number dropped to less than °
fifty percent in the elementary schools in June, but remained well
over fifty percent in the-junior high schools, - -

The 67 elementary schools and 14 junior high schools showing a .
discrepancy in June gave the following reasons., The number of schools
citing each reason is notated by the numbers (in parenthesis for ele-
‘mentary, underlined for junior high) at the end of each statement.
Some schools gave more than one reason,

1. There is a shortage of tutors. (49) 11

92.- There is insufficient staff personnel (7) 3

3. —Théfe is a lack of para-professional help, (3)

4, There is a lack of funds. 3

5.- There is a lack 6f materials and facilities, (2) 1
6. Students refuse to remain after school, (2) 1

7. There is a lack of student cooperation, (1) 1

8, There are many pupil absentees., 1

The main reason for the discrepancies in the tutorial program was
the need for, or the lack of tutors for the great numbers of children
needing service. However, as a group the schools were serviced by a

great number of tutors, as attested to by the data presented in Table
X1,
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A total of 6,245 tutors were reported for June, an increase of 56%
over October. This number included 3,579 tutors from sources other
than within the school; however, tutors from within the school comprised
the largest single source of tutors followed by colleges and universities.

The ratios of tutors to students receiving tutorial help in
October were 1 to 3 in the elementary schools and 1 to 9 in the junior
high schools., In June the ratios were 1 to 2 and 1 to 3 respectively.
Whereas the number of junior high school tutors increased the number
of students receiving help decreased from October to June, )

The coordinator of the tutorial program in 46% of the elementary
schools was the counselor followed by a teacher (17%), and a reading
specialist and/or reading resource teacher in 10% of the schools.
Eight schools listed joint coordinators., Twenty-four percent of the
junior high schools listed counselors as the tutorial coordinator and L
- 9£% listed teacherez as the -zoordinator followed by reading specialists
(14%) and assistant principals (14%).

7. Individualized Instruction:

The tutorial program is intended to supplement the efforts of the
classroom teacher in raising reading and mathematics levels, That pro-
gram is largely dependent upon the voluntary assistance of parents,
students, former teachers and other persons. However most schools
have as part of their faculties staff members who may be in a
position to provide some form of tutoring: that is, to teach, guide -
or instruct on an individual basis (or in very small group instruction) B

. for a particular purpose. These faculty members usually include the

-~ Reading Specialist, Counselor, Mind Teacher or paid para-professionals.
This individualized instruction is in addition to regular classroom
instruction,

Section E of the AAP School Inventory requested principals to
) - report the number of students receiving individualized instruction
- (or in groups not exceeding three students) from employed school
personnel. Areas of instruction reported included reading, mathematics
‘and other subjects. o

Matched data from the 116 elementary schools and 21 junior high
schools are presented in Table XII.
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The data in Table XII reveal that 387 more elementary students
and 143% more junior high students received individualized instruction
in June than in October, or in the beginning of the school year 1971-72,

In the areas of reading and math, children receiving individualized
instruction from paid paraprofessiomals and other paid personnel showed
the greatest increase. For each group the increase in numbers of
children was over 100% in the junior high schools and in the elementary
schools, Other paid personnel included principals, assistant princi-
pals, special teachers, librarians, pupil personnel teams, sight
conservationists, hearing specialists, speech therapists, resource
teachers, and released classroom teachers.,

As expected the reading specialist accounted for the greater
number of children receiving individualized instruction in reading,
throughout: the school year,

The vast majority of the students receiving individualized
instruction from local professionals were being tutored in the areas
of reading and math in keeping with the goals of AAP,

8., Testing Program:

The October Inventory requested the schools to respond to questions
relating to the city-wide standardized testing program, The June
report requested similar information relative to the administering of
the California Test Bureau criterion-referenced test,

The schools were asked to indicate areas of difficulty in the
testing program, if any, and to explain the nature of the difficulty,

The Standardized Tests:

All 116 elementary schools and all 21 junior high schools reported
administering the standardized test., The areas of difficulty, number
of schools reporting difficulty and the explanations of the difficulties
follow:

Difficulty with the administration of the standardized test was
reported by fifteen elementary schools and three junior high schools,
Explanations given were:

ElementaryASchools
1, Decisions,as to children hostile to testing

2, Make-ups for absentees
3, Limited vocabulary of non-English speaking students




4, Securing enough specific tests

5. Cumbersome, poorly set up primary tests
6. Shortage of monitors and proctors

7. Hot weather, unbearable building

Junior High Schools

1. Lack of proctors

2, Poor physical facilities for testing

3. Lack-of test administration knowledge on part of
some teachers

There was difficulty concerning the availability of test results
reported by nine elementary schools and four junior high schools, The
explanation given by elementary schools was that the results were very
late in arriving. The junior high schools stated that scores were re-
ceived by homeroom sections and thus caused some difficulty in the
“distribution to subject area teachers.

The third difficulty, understanding objectives of the testing
program, was reported by two elementary schools and no junior high
schools, The elementary schools cited difficulty in- securing class
coverage for the purpose of in-service workshops on the objectives,

There was difficulty reported in the area of understanding
testing procedures by six elementary schools and one junior high
school., Explanations given were: .

Elementary School

1, Logistics involved in getting students identification
numbers

2. Difficult procedures for administering primary test
(time element)

3. Lack of know-how on the part of some teachers

Junior High Schools
1. Lack of know-n>w on part of new teachers

Six elementary schools (ro junior high schools) reported some
difficulty with the interpretation of test results., Many teachers
did not understand how to do an item analysis to determine the type of
'skill involved with a test item. Scheduling ‘workshops created the
problem of class coverage. Some teachers were not pleased with using
large city norms as opposed to national norms.

The utilization of test results caused some difficulty for twelve
elementary schools and six junior high schools. Explanation cited were:

——se
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Elementary Schools

1, Teachers unwilling to make profiles

2. - Teachers lacking knowledge in making profiles

3, Belief that results not representative of students'
achievement

Junior High School

1, Printout needed for each student for each test
- 2, Need of some teacher for in-service training
3. Lack of mowledge concerning profiling and item
analysis .

The last area of difficulty reported by sevente 1 elementary
schools and one junior high school was the reporting of test results
to parents. The main explanation given was that few parents responded

_to invitations to discuss test ~sults, Other explanations given by

one elementary school each .ere tne difficulty in explaining grade
equivalent to parents anr -he conflicting instructions received by

_the school as to how to report test results,

The;Criterion-referenced Tests:

7Qne elementaryAschool did not indicate whethar the California Test
Bureau criterion-referenced test was administered this school year.

_The other 115 elementary schools administered the test., Ten of the

twenty-one junior high schools administered the criterion-referenced

’te t.

Eight elementary schools and one junior high school stated that
there was some difficulty in the administration of the criterion-
referenced test. The difficulty in the elementary schools centered
on the selection of texts as references ir. that the range did not
allow for advanced and slow readers. Also there was a lack of proctors
reported, Some manuals and materials were received late, The junior
high school stated th-- many teachers did not understand test adminis-
tration,

Fifteen elementary schools cited a problem with the availability
of test results, It was stated that results were late in arriving,
that only one copy of class record sheets and in some cases pupils'
scores were received, and that some teachers did not receive all of

‘their class record,

" Three elementary schools and one junior high school cited some
difficulty related to understanding the objectives of the testing

- program, The >ler atary schools revealed a need for in-service

tralnlng. The junior high school stated that many teachers question
" the reasons for giving the test,




Only one junior high school listed a difficulty related to
understanding testing procedures and this was Jdue to the questioning
of the procedures by some teachers.

Seven elementary schools and two junior high schools repofted

difficulty related to the interpretation of test results. Explanations
given were: ’

Elementary Schools

The limited selection of texts invalidated tests as a
measure of a variety of performance levels

Terminology used on individual reports was ambiguoas
and not related to objectives

Books used in the classroom not the same as those on
which tests were based

Discrepancies between test results and teachers'
assessment

Some teachers lack adequate background in test and
measurement

Results were too complicated

Junior High Schools

" 1. Teachers lack understanding .etween percentile and
grade equivalent
2., Entire equivalent staff development session needed -for -
interpretatlon of test results

Twenty-two of the elementary schools and two of the junior high
schools expressed difficulty in the utilization of test results,
Explanations given were:

Elementary Schools

Books on the master reference list different from
those used in some classes

Tests administered too late in year for full
utilization of results

Limited choicc and range of referenced texts caused
many childrer to be without prescriptions

Some teacher. lack knowledge of test utilization
Reluctance >f some teachers

Additional workshops needed

Junior High Schools
1, Tests not actually related to our objectives

2, Lack of time, effort and resources to develop skills
needed




~ 9. Non-Instructional Supports:

Obviously children who are hungry, who are in poor physical health
or who are inadequataly clothed are not in a position to learn most
effectively in school. The purposes of the Academic Achievement Project
component on Non-Instructional Supports is to identify those ¢hildren
who evidence these needs and to provide supportive services to over-
come them.

Section I of the AAY School Inventory requested principals to
take on inventory of the number of students needi.g breakfast and
lunch, clothing services and health services. The Inventory also
identified the number of students receiving t 3e services, and gave
the principals an opportunity to give reason . any discrepancy
between services needed and services provide .

Table XIII gives the results of the inventory taken by the princi-
pals in October, 1971 and in June, 1972, Reasons given by the principals
for discrepancies are listed below in the discussion of each service.
~The number of elementary school principals citing a particular reason is
noted by the numbers in parenthesis, while the number of junior hlgh
school principals citing a particular reason is indicated by the undet-
lined number following the reason listed,

As of June, 1,492 more elementary school students had been identi-
fied as needing breakfast than previously identified in October., Although
it is shown that 1,629 more students were being served breakfast in ’
June, there was still a discrepancy of 3,534 students not being served
as opposed to 3,669 in October. This discrepancy in June was compiled
by only 18 of the 116 elementary schools reporting, or 16% of the
schobl$ reporting, The reasons given by the principals of these
schoois were: '

Students do not repori for breakfast, (18) :

Some parents are able to provide breakfast in the home, but

desire for their child to be served lunch at school. (7)

Some students express a dislike for cold cereal. (2) )
Some parents fail to complete applications for breakfast/lunch. (1)
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One junior high school reported serving 25 students breakfast
in October, 1t was stated that this was the quota established by
Food Services. No junior high school reported a quota for June.

For elementary schools showed a discrepancy in their lunch program
‘in June; however, overall there was no discrepancy shown for all the
elementary schools combined, The total discrepancy shown in the
junior high school lunch program in June was 1,145 students not being
served, This total resulted from the report of four schools or 19%
of the junior high schools reporting. The reasons cited for the
discrepancies in the lunch program were as follows: '

Some parents fail to submit lunch applications., (1) 2
Teenagers prefer french fries and sodas. 1

Students do not report for lunch. (1)

Students dislike the food. (1)

Students prefer to make purchase from neighborhood stores., (1)
It is unknown, 1 . :

The discrepancy in clothing services was down by 73% to 45
students in 17 elementary schools in June, while the discrepancy rose
17% to 1,551 students in the junior high schools. An analysis of
indivxdual schools showed that only seven junior high schools or 33%
o6f those reporting accounted for this discrepancy. The reasons stated
were:

The needed sizes and/or kinds of clothing was not available, (11) 3
Many students refuse to accept clothing because of self-pride and/or
‘because the clothing is not-of the latest styles., (3) &4 :
_.Some of the students are not identified as Title I. (1)

The center is located in another part of the city. 1

‘All needs are not known, 1

No response, 6).1

The non-instructional service wherein there was a discrepancy in
the most schools, on both levels, was Health Services., A discrepancy
totaling 3,181 children in 66 eclementary schools, (57% of those )
reporting) and 1,213 children in 17 junior high schools (81% of those
reporting) was reported for June, In each case these numbers reflect
a decrease in the discrepancy given for October. The reasons given by
principals of these schools are listed below: '

Parents and pupils are indifferent and fail to keep appointments.
(27) 10

We have had great d1ff1cu1ty in obtaining needed dental service,
(13) 2

Some of the students have future app01ntments. 8) &4

There has been a lack of doctor service in the school. (12)

Some of the conditions cleared up without treatment, (3) 6

We have had inadequate nursing service this year. (9)
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7. There are not enough resouirces available. (6) 2
8. Parents and pupils lack proper transportation. (5)
9., There is a limited number of staff and a 1imited amount of
school time. (2) 1
10. Special placement or therapy is needed for pupils with severe
problems. (2) 7 :
11. There has been a lack of follow-up information from visual,
dental and podiatry screening programs ¢ (2)
12. Therezare regulations~xes§£§cqing.the treatment of minors. 1
13. Extensive absenteeism has catsed many children to miss services. 1

Eight elementary schools and one junior high school did not
respond as to reasons for discrepancies in their health service program.

An additional comment made by two elementary schools was that a
full time health aide or nurse is sorely needed "in the schools, Two
other elementary schools stated that the service of a physician on
a regular basis is needed. One junior high school reported that the

_ students in that school really needed a breakfast program, while

another stated the possibility of stariing a breakfast program next
year, One elementary school reported receiving vexy poor service from
the dental-clinic this. year and recommended that the school system begin

_tu use mobile dental units.

The capacity of the school system to provide needed resources to

students in the areas of food, clothing and health is only one factor

limiting implementation of these programs as the reasons cited attest,

“however the discrepancies still remain a factor to be dealth with,

- -

Of all the schools in the matched sample seventeen of the elementary
schools (15%) and one of the junior high schools showed no discrepancy
in any area between students identified as needing services and students
receiving services,

- The following Table shows the total number of students reported
receiving services by all the schools that reported in October and
all schools reporting in June.




Table XIIIa

Students Receiving Non-Instructional
Support In All Schools Reporting

Number of Students

October June
- Elem, Jr. High Elem. Jr. High
-N=126 N=22 N=119 N=27

Food Services - -
Breakfast provided 19,226 25 18,916 —a-
Lunches provided 35,051 6,509 35,640 7,908
Clothing Services
Clothing provided 3,631 392 6,217 1,060
Health Services ‘
Specific referrals 7,243 5,497 12,337 7,424
Receiving Service 3,451 3,196 9,120 6,084 .

10. Minimum Floors:

The Superintendent's May Fifth Report states that minimum floors
- in reading and mathematics have been develop~d and serve to establish
- a point of reference for performance expectations for students at a

- given level. Further the instruction by teachers in the classroom is

be used as the reference criteria for reporting student progress to
parents, . :

A report of the'number of regular classroom teachers using
"Seauential Inventory of Reading Skills" and "Specific Objectives for
Pupil Performance in Mathematics" for the development of diagnostic
methods, the diagnosis of individual students, the development of
prescriptive materials, as a basis of classroom instruction, as a
basis of contacts with tutors, and in communication with parents was
given by principals for October and for June.

These numbers are presented in percentage of total regular - —-
classroom teachers reported in the 116 elementary schools and the
21 junior high schools reporting for October and June,

Table XIV gives a comparison of the use of minimum floors for
~ October beginning of the school year, and June, end of the school year.

to be geared to the appropriate floors, and the minimum floors are to o
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in June principals reported that on the average approximately
75% of the elementary school teachers were using the minimum floors
in the various instructional modes while junior high school principals
reported that 37% of their teachers were using them, Comparison of
the June report with the October report showed an increase of usage
for. both elementary and junior high school teachers of about 7 to 11
percent, Considering that the minimum floors represent curriculum
materials in reading and mathematics, it is not surprising that the
junior high school report shows a lesser percentage than does the
elementary report. )

Increased usage of the minimum floors by teachers during the year
was probably due to a better understanding of minimum floors and to
practical application. by teachers as the year progressed,

11, Staff Development:

The Superintendent's May Fifth Report states that a comprehensive
program of staff development has been initiated and geared to meet the
specific needs of school personnel so that they can cope more success-
fully with the critical components of the Academic Achievement Project.
The staff development program seeks to give assistance to teachers by
conducting ongoing in-service activities, cross-school in-service
activities, regional workshops, leadership training and special
university-sponsored courses.

One section of the AAP School Inventory, consisted of a three page
staff development activity survey form to be completed by the principals
of all elementary and junior high schools in October and again in June,

_The principals were instructed to indicate the number and type of staff

development activities implemented for their teachers, parents, and
tutors for September and October, on the October report, and from
November through Juné, on the June report, All activities involving
reading and/or mathematics skills, regardless of the subject matter
area, were to_be included as well as the number of participants -
(teachers; parents and/or tutors), and the number of hours each
activity was held, Also to be designated was whether the activity

was Mobe Team implemented and whether it was on-site (in their own
school) or off-site (at some other location).

The degree of participation by teachers, parents and tutors in
staff development is presented in man hours. Man hours were computed
by multiplying the number of participants (teachers, parents and tutors)
in each type of ractivity by the number of hours the activity was held,

Data from the October report was compiled for 116 elementary
schools and 19 junior high schools which had reported by February 1972,
This data was distributed to the appropriate department heads and com-
ponent directors in April 1972,

-




The data in this report is from the matched sample of the 116
elementary schools and 21 junior high schools submitting reports in
October 1971 and in June 1972, '

\ Table XV gives the total man hours of staff development spent by
teachers, parents, and tutors in the elementary and junior high schools.
A more detailed breakdown listing types of activity for each level is
presented in Tables XV, A thru E, located in Appendix A,

A total of 5,341 staff development activities were reported in the
elementary schools accounting for some 394,053 teacher manhours, 35,611
parent manhours, and 80,109 tutor man hours. Based on an average
number of 3,356 professional staff members in these elementary schools
during the school year, the man hours spent per teachers during the
year amounts to about 117.4 man hours.

A total of 587 staff development activities were reported in the
junior high schools accounting for 95,448 teacher man hours, 8,615
parent man hours, and 25,318 tutor man hours, Based on an average.
number of 1,244 profe551ona1 staff members in the junior high schools
during the year the number of man hours spent per teacher during the
year was about 76.7.

The 117.4 man hours per elementary school teacher and 76.7 man
hours per junior high school teacher is brought into perspective when
it is noted that a number of days were set aside during the school
year for staff development. There were in addition, many released
time activities, demonstrations, faculty meetings, workshops for
individuals, small groups and entire faculties, and grade level
meetings throughout the year. Many of these activities were held
during non-school hours, especially Mobe Team planning sessions,
exhibits and workshops. Also included in some reports were activities
held prior to Septemher 1971, One such activity was the Summer Leader-
ship Training Institute held for four weeks during June and July, 1971
which included 286 school personnel, Additional Mobe Team planning
sessions were conducted prior to the official opening of school,

Also to be considered is the probability of some duplication in
reporting of activities and participants, Finally there is the possi-
bility of overlapping of some October and June reports, since some --
October reports were received as late as February, 1972 and included
‘ar vivities subsequent to the months of September and October 1971,

It is apparent therefore that the data received in this portion

the report may be somewhat limited in reliability; and conclusions

should be drawn from it with discretion, However the data is useful
in presenting the broad pattern of staff development activities and
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_ the comparative irnvolvement of the several groups. Certainly there

is no doubt that an exceptionally large amount of staff development
activities- was conducted in the schools this year.

In the elementary schools 96% of the staff development for teachers
was Mobe Team implemented, whereas 907, was Mobe Team implemented in the

" junior high schools. The majority of this staff development was on-

site in the form of classroom demonstrations, school meetings and work-
shops.

Although these staff development activities have been reported
through the mechanism of the Mobe Team structure, it should not Dhe
assumed that all these activities were necessarily created or produced
by the Mobe Team. In fact a very large proportion of these staif
development activities were produced in the local schools by the’
supervisors in the Department of Elementary Supervision and fnstruc-
tion, the supervisors in the Department of Mathematics, the Depart-
ment of English, the Language Arts Department, the Anacostia
Community School, the Model School Division and other central
offices, However the Mobe Teams played a unique role in establishing
the channels through which these staff development services were ’
funneled. '

Of the total amount of man hours spent in staff development
during the school year 77% was spent by teachers, 167 by tutors
and 7% by parents in the elementary schools. In the junior high
schools 74% was spent by teachers, 207 by tutors and 6% by parents.

More staff development time was devoted in reading related
activities than to the math related activities. 1t is also noted.
that the greater amount of time was speant in staff development during
the first two months of the school year as opposed to any other two
month period. -

B. Monthly Report of Level of Operation of AAP

This report, Part II of the AAP School Inventory, '"Monthly
Report of Level of Operation of AAP", provided central administrators
on a month-to-month basis with the judgment of the principal as to the

level of operation of each of the AAP components in his school. These

reports were submitted monthly by the principal to the Departments of
Research and Evaluation where the data was consolidated, organized by
componen.s, by administrative division and by level, Feedback was

. provided each month on a school by school basis directly to each of

the component directors, each of the Operating Assistant Superinten-
dents, the Assistant Superintendent for the AAP, the Associate Super-
intendent for Instruction and the Superintendent of Schools.




As experience demonstrated the need, modifications in the use

and structure of the instrument were made, The Departments of

Fesearch and Evaluation in associ-~tion with the Division of Instruc-
tion formulated "Guidelines for Priucipals and On-Site Assessors

for Monthly Report of Level of Operation of AAP" as the basis for
standardization in the use of the instrument. The instrument was
changed in October from a 5-point scale to a 4-point scale and the
September data converted to the 4-point base, "Homework Center" was
added as a reporting component., "Use of Minimum Floors' was changed
to name each of the two curriculum publications; and Mobe Teams was
changed to list both Reading and Mathematics Mobilization Teams.

1. Validity Studies: - SR -

Naturally the question may arise as to the validity of the
responses given by the principals with respect to their evaluation
of the various components on these monthly forms. Two studies were
made which indicate that there was a high level of agreement between
the principals' self ratings and that of independent assessors. The
first study, "Comparative Analysis of AAP Level of Operation as Re-
ported by Principals and Independent Assessors", submitted to the
Superintendent in November 1971 analyzed the responses of teams of
assessors who visited selected group of schools at the 3uperintendent's
request in September 1971. These assessors were central administrative
and supervisory officers. This study indicated that there was a very
high level of agreement between the school rating by its principal and
the independent rating by a school officer assessor; and that further,

where significant differences did occur, that the independent central
_ officer assessor generally ranked the school at a higher level of

bperation'thanrdid the principal himself.

The second study compared the data gathered by the uperating
assistant superintendents in their February 1972 quarterly assess-
ment of each school with the Principal's school evaluations for
that month. The data suggest that, on the average, the principals’
self-ratings and the operating assistant superintendents' indepen-
dent assessments are in substantial agreement, For both the
elementary schools and the junior high schools, the mean differenc. .
system-wide for any specific component do not exceed 0,2 of a poinc
on a 4, point scale,

Furthermore, there is evidence that the monthly feedback
mechanism described above to encourage dialogue and follow-up
by central officers tended to mediate unrealistic assessment
judgments, particularly over a period of time.

2, End of the Year Report:

The purpose of this end of the year report is to provide an
assessment of the level of operation of each of the AAP components
at the end of the year, and, on an on-going basis, to show the level
of operation of each component during the course of the year,




The final level of operation report submitted by principals

for the 1971-72 school year is for the month of May 1972. Tables
XVI and XVII give the number of elementary schools and junior high
schools reported at each level of operation for each of the compo-
nents for the beginning and ending months., Because not all schools
reported their status each month, an absolut: comparison of level

of operation would not be valid unless the comparison were made on
the basis of only those schools reporting in both the months under
consideration. This was not considered of maximum importance during
the school year because those reports were primarily for the pur-
pose of providing assessment feedback. However for the end of the
year comparison, Tables XVI and XVII include only those schools
-reporting in both September and May. Figures ! and 2 show in graphic
form the mean score level of operation for the data presented in
Tables XVI and XVII,




- ' TABLE KVI BEST COPY AVAILABLE

LEVEL OF OPERATION, BY NUMBER OF SC!OOLS AND MEAN SCORE
FOR SCHOOLS REPORTING IN BOTH THE MONTHS OF SEPTEMBER 1971 AND MAY 197°
ELEMENTARY SGHOOLS

Number of Schools by Level of Operation
(4) 3 1 @ (1)
) Almost Only In t.mponent:
s Fully Fully Slightly Planning] . ‘'eam
Component - Operational | Operational } Operational } Stage ore
7 Sept. | May | Sept. | May | Sept. | May[Sept.|Mayjs:rt.|Hay
Tutorial . 6 |86 | 19 |36l 48 { 7] s0] o0l 18|36,
“’se of "Sequential Inv. , v
<f Reading Skills" s6 {113 | 38 12 28 1 200 3.2]3.9
- %Use of "Specs Objs. for B T
- ~=Pupil Perf. in Math" s6 J114 | 38 | 12| 28 | o) 2] 0} 32.2]3.9
'fﬁfbpérétion of—Rea&ing 7 7 1 - -
- Mobe Team 63 103 | 44 |20} 27 | 3] 11]o0}] 20138 "
i'*fOperétionjsﬁrMath Mobe : ) . :
oo Team- o T 43 97 | 44 22 27 5§ 11|19 0.9 13,7
- Staff Development 37 {us | 38 sl 35 | ol 1200l zalse
- Testing Program 103|116 ) 17 3 ) 3l 2} 3lofirrise
~~ Won-Instructiwc. Supports g lygp | 33 |93 ) w | a} 13lofzyiss
,LiHeterbgenéous Grouping 120 125 3 1 9 0 ol ol s !Ld?i
) iirparentélﬁand Community N o
Irvolvement - 21 85 | 30 34 64 71 10)o0} "5 (3.6
. 7 r - . - -
_ University Liaison 30 (73 )12 |20 | 32 | 13} 448 |3.3
" Instructional Materials c
. and Guides “lst {109 § st |17 | 19 of 3]o1l+213.9
-~ Supervision 43 oo | a1 16| 28 | af ufa3tcalsg
 Homework Center -e= | 51 |} --= | 27 -e= | 21| e} 9] -~ 3.1 -

_Only 126 schoéls which reported in both September and May are fncluded 11
the above report; however, in a few instances, schools did not report fox
all comj . :ents, ) .

. ~ )

Homework Centers vere not a part of the September instrument.
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TABLE XVII

LEVEL OF OPERATION, BY NUMBER OF SCHOOLS AND MEAN SCORE
FOR SCHOOLS REPORTING IN BOTH THE MONTHS OF SEPTEMBER 1971 AND MAY 19°°'
JUNIOR HIGH SCHOOLS

3.8

13.8 -

3:af7,‘

Number of Schools by Level of . neration
4) 3) (2) (1)
T Almost Only . In tomponent
) Fully Fully Slightly Planning| Mean
Component Operational | Operational | Operational } Stage Score
Sept. | May | Sept. | May { Sept. [ May{Sept.{Mayiiept.iMay
. l - ———
Tutorial s l1s | 3 8 Y10 (3 ) o li1jio1l3e
" *Use of "Sequential Inv. ‘
of Reading Skills" 7 20 8 6 10 0 1 0§28 l3.8
—*Use of "Spec. Objs, for 7 7
Pupil Perf. in Math 7 f20 18 |6 010 Jo }1 {ofzsis
ﬂf**Qpera;ion of keading‘
Mobe Team 14 |22 7 3 5 1t o o33
:**Ooeration of Math Mobe * 7
Team - 14 123 |7 3 s 11 bo |ol3.3
1:Staff Development -7 20 7 6 7 0 5 | o ,5.6:
Testing Program 20 123 | & 3 3 lo o {03639
Non-Instructional Supports 7 6 él 4 6 12 0 4 0| 2.5 ’3 8
Heterbgeneous Grouping 26 26 1 1 0 0 o |o 7 3.9 4—6
- Parental and ‘Community 7 ]
- Involvement 2 i |3 8 16 J4 |6 |&l]2.0 (3.0
R " 3 -

. - University Liaison 8 (13 |4 o 6 11 J'9 {324 [3.2
Instructional Materials :
7rand Guides 9 22 13 ) 5 5 0 I+ 0 0 1.1 3.8

~Supervision 9 21 J12 6 6 1o Lo |olda s

" Homework Center e 7 --- 7 === 4 §---16]---J2.6

Note:

Only 27 schools which reported in both September and May are incl -ded i{n

“the above report; however, in a few instances, schools did. not report for

a11 components.

.

. -

Homework Centers were not' a8 part of the September instrument,

18«
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The mean score used to define the level of operation of the
component is as follows:

0: Fully Operational
4: Almost Fully Operational
J4: Only Slightly Operational
4: In Planning Stage

) _“Each of these Levels of Operatlon is operatlonally def1ned by
the "Gu1de11nes for ‘Principals and On-Site Assessors for Monthly
Report of Level of Operation of AAP." (See Appendix D)

" The end of the year May report indicates that components were
_operational as follows: :

FULLY OPERATIONAL

r,Elementary Schools Junior High Schools
‘ Tutorlal Program - Use of Sequential Inventory ofA,j
‘Use of Sequential Inventory of Reading Skills
Reading Skills Use of Specific obJectlves for i
_ Use of Specific Objectives for Pupil Performance in Mathematlcs’
Pupil Performance in Mathematics Operation of Reading Mobe Team ]
Operation of Reading Mobe Team Operation of Mathematics Mobe Team
_ Operation of Mathematics Mobe Team Staff Development Program '
. 'staff Development Program - Testing Program
r—Testing Program - - : Non-Instructional Supports
. Non-Instructional Supports Heterogeneous Grouping -
,Heterogeneou° Grouping Instructional Materials and Guides -
Parental and Community Involvement Supervision
Supervision

- Instructional Materials and Guides

~ 7 AIMOST FULLY OPERATIONAL

University Liaison Tutorial Program

Homework Center Parental and Community InVOlvement
University Liaison
Homework Center

It is apparent from’ these tables and figures that there has been
a steady positive progression of level of operation for all of the -
_ components on an annual basis or schools maintained their initial
" high level of operation. The number of schools in either the "plan-
ning stage" or "only slightly operational' has been reduced to a .
'small minimum or almost zero.
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It is concluded, therefore, from the evidence supplied from
these sources that the critical components of the Academic Achieve-
ment Project had been made operational in the schools by May, 1972,

AA more detailed breakdown of Tables XVI and XVII as well as
Figures 1 and 2 is presented in Appendix B.




C. Reaction of Teachers To Elements of AAP (Teacher Survey)

The October Teacher Survey was Part III of the AAP School
Inventory distributed to all elementary and junior high school
teachers during October 1971, It was designed to determine the
extent of the teachers' invclvement in the various implementation
activities of the Academic Achievement Project, -

As described in the Introduction to this chapter, the AAP
School Inventory was_the instrument used to provide data from the
field describing status of implementation in the school of various
AAP Components. It was issued in three parts: Part I, the

Inventory itself, was to be issued-at the beginning and end of the
year for comparative purposes, Part II was to be a checklist by’

the Principal reporting school level of operation of AAP components,
and Part III was to be a questionnaire to be filled out on a volun-
tary anonymous basis by teachers to describe their own 1eve1 of
invo1vement in AAP act1v1t1es. - :

) One of the main purposes served by the use of th1s instrument
"Reactions of Teachers to Elements of the Academic Acheivement

Project' was the provision of immediate feedback to school principals -

of the level of involvement or lack of involvement of teachers in AAP
supportive activities. This was accomplished by requesting princi-
pals to consolidate teacher Tesponses on Departmentally prepared
forms., Principals therefore weré in a much better position to plan
and prepare appropriate staff development activities to implement

The purpose of th1s section of the report is to present a -
system-w1de statistical description of the findings of that October
survey. It should be understood that the report only represents the
. status at the beginning of the school year. Presumably activities

sponsored by principals and others based on these findings would

_ have caused changes to take place during the course of the school
—year.’ 7 ,f“f’”“

Responses were tabulated from 2,281 elementary school teachers
and 489 junior high school teachers. Teachers were asked to respond
-to questions using the following scale:

Always

Most of the Time
Sometimes
Infrequently
Never

Does Not Apply

 For ease of presentation the actual tallies of responses in
each category have been converted to percentages.




1, Elementary School Teachers:

Table XVIII presents .the findings of the elementary school
teacher survey..

Almost two-thirds of the responding teachers felt that by
October 1971 thay were being kept fully knowledgeable concerning
the purposes and procedures of the AAP most of the time or always,

Only 9% indicated a "Never" or "Infrequently" response,

The 2,281 teachers responding reported that they had referred
7,563 students for tutoring by the end of October, 1971, Almost two~
-thirds of these teachers claimed that at least sometimes they used
students as tutors; although less than half (407%) claimed to use
community members as tutors even sometimes.

The minimum floors in reading were used by 81% of this group
as a basis for individualized instruction in reading at least most
) of -the time, Similarly, 79% used the minimum floors in mathematics.
) ,Less than 6% - 1nd1cated that these floors did not apply.

) Eighty-five percent of the elementary teacher group stated in
October that at least sometimes there was effective MOBE Team-teacher
cooperation in their buildings; and the same proportion claimed that

o 7they used the recommendations of the MOBE Team in their classroom.
- ,teaching.

Close to 90% of the teachers felt that a staff development pro=
gram was vital to student academic achievement although only three=-
fourths of the group participated even sometimes in planning school
staff development programs, Large proportions of this teacher group
indicated that they modified their teaching techniques and instruc-
tional materials as a result of staff development programs.

_ -Diagnostic testing was included by 90% of the respondees as
part of the teachers' process of teaching; and most._teachers claimed
that they participated-in -the development of prescriptive methods
of teaching, - The vast majority stated they informed students of
their'achievement based on test results,

Slightly more than 707 of the teachers claimed to make appro-r
priate referrels for students' health food, and clothing needs.

i Almost 70% believed that heterogeneous grouping is conducive,
at least sometimes, to effective teaching and learning.

Most teachers reported involving parents in the learning pro-
cess and communicating positive expectations for student achievement
to parents.
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2, Junior High School Teachers:

. Findings describing the junior high school teachers are present-
ed in Table XIX which follows.

The majority of the junior high school teachers stated they had
been kept fully knowledgeable concerning the purposes and procedures
of AAP. Only 15% felt dissatisfied in this respect.

The 489 teachers responding stated that they had referred a total
of 1,573 students for tutoring by the end of October, 1971. More than
half of these teachers indicated that they at least sometimes used .
students as tutors but almost three-fourths of them stated that they
infrequently or never used community members as tutors. i

More than 40% of the teachers for whom it was appropriate re-
ported using the minimum floors in reading as a basis for individual-
ized instruction, at least most of the time, .Similarly, 33% used the
minimum floors in matheamtics. A significant percent (17% for read1ng
- and 36% for mathematlcs) stated that these minimum floors did not
_-apply to their instruction activities.

More than four-fifths of these teachers stated that at least
sometlmes there was effective MOBE Team-teacher cooperation in their
buildings. About the same proportions claimed that they used the
recommendations of the MOBE team in their classroom teaching.

- —7,It is of interest that almost 90% of the teachers felt that a

staff development program was vital to student academic achievement
although only two-thirds claimed that they participated even some-
times in planning staff development programs within their buildings.
' Large proportions of this teacher group indicated that they modified

" their teaching techniques and instructional materials as a result
~ of staff development programs, |

Diagnostic testing was included by 81% of the respondees as part

_of the teachers' process of teaching; and most teachers claimed that

they participated in the development of prescriptive methods of teach-

- ing. - The vast majority stated they infoimed students of their achieve-
ment based on test results. - :

~- -

Almost 807 of the teachers claimed to have made approprlate re~
ferrals for students' health, food, and clothing needs.

_ Whether heterogeneous grouping is conducive to effective teach-
ing and learning was a question which split this group. Forty per-
cént stated.that it was infrequently or never conducive, while the
balance at least believed it to be conducive sometimes, most of the
time, or always, .

Most teachers reported involving parents in the learning process
and _ommunicating positive expectations for student achiev..ent to
parents,

bbm - -
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b. The Principal Survey

An additional section titled component assessment was included
in the June AAP School Inventory, Part I. Since principals as a
group were demmed to be in a most strategic position to observe .the
effect of the various AAP components and their effect in achieving
a more desirable educatlonal program for students, they were asked
to: (1) check a.® the programs considered to have been educationally |
bgﬁe;lClal in their school; and (2) of those checked to rate the
three most beneficial, :

This section was completed by 118 (91%) of the elementary
school principals and 27 (90%) of the junior high school principals.

This data was previously presented to be included as part of
the Superintendent's Report and titled "The Principal Survey',

EE - Table XX gives the number and percent of principals checking
ST ~ each component as being effective in achieving a more desirable
R _ ~educational program for students, It is noted that each of the
- fourteen components was believed to be educationally beneficial by
- -over half of all the principals responding.

: Components judged by 85 or more percent of responding elementary
school principals to be educationally beneficial to their schools

" included:
S L ) Staff Development 95%

T Ammmomermem T - e“Tutorial Program:  TL 93% - -

- Specific Objs. in Math: 927,

Sequential Reading Skills: 927

, Reading Mobe Team: 89%

i Testing Program 88%

C- o Math Mobe Team: . 85%

T Supervision: 85%

Components judged by 85 or more percent of the junior high
_school principals to be éducationally benef1c1a1 in their schools
included

Staff Development: 100%
Reading Mobe Team: © o 96%
Math Mobe Team: 967
Tutorial Program: 937
Supervision: 89%
Instructional Materials: 85%
Testing Program: 85%
Specific Objs. in Math: 85%

Sequential Reading Skills™ 85%




The five components receiving the least support by elementary
school principals and junior high school principals alike were:

University Liaison

Parental and Community Involvement
Non-Instructional Supports . .
Homework Center )
Heterogeneous Grouping -

we e
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Table XX

AAP Components Considered Educationally

Effective By Principals

‘Principals Responding

Heterogeneous Grouping

School Level/Components Number Percent
Elementary
-1, Staff Development 112 95
2, Tutorial Program 110 93
3, Use of "Specific Objectives for Pupil
Perf. in Math" 109 92
4, Use of Sequential Inventory of Reading
i Skills 108 92
-5,. Operation of Reading Mobe Team 105 - -89
6. Testing Program 104 88
7. Operation of Math Mobe Team 100 85
8, Supervision 100 85
-9, Instructional Materials and Guides 99 84
- 10. Parental and Community Involvement 96 81
~11, Non-Instructional-Supports 93. 79
12, University Liaison 89 75
13, -Heterogeneous Grouping 77 65 .
.14, Homework Center 67 57
- Junior High
1, staff Development 27 100 .
"2, Operation of Reading Mobe Team . 26 96
3. Operation of Math Mobe Team 26 96
4, Tutorial Program ~ 25 - 93
5. Supervision 24 89
-6, Instructional Materials & Guides 23 85
7. Testing Program 23 85 .
8. Use of Spec. Obj. for Pupil Perf., in Math 23 85
"9, Use of Sequential Inv., of Reading Skills 23 - 85
"10. University Liaison 18 67
11, Homework Center 17 63 -
12, Parental & Community Involvement 17 63
13, Non-Instructional Supports - - 17 63
14, 15 56
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Table XXI gives the responses of the principals as to the
component judged to be of greater value when compared to the other
components. FEach principal ratad three components; the most bene-
‘ficial, the next most beneficial, and the third most beneficial
using a scale of 1, 2, and 3 respectively, For the purposes of
this study any component reported in any of the three categories
was considered to be "most beneficial", The ranking in Table XXT

- thaerefore ic based on the sum of the three columns,

The three components considered to be most beneficial by the
elementary school principals were:

Staff Deﬁelopment . .
Use of "Sequential Inventory of Reading Skills"
Operation of Reading Mobe Team
The three components considered least beneficial were:
University Liaison
“Heccro jeneous Grouping

' Homework Center-

The ,rnior .aigh school pfincipals ceported that the components

. considered must beneficial were:

Staff Development .
Operation Reading Mobe Team
Operation of Math Mobe Team

- The three components considered least beneficial were:

Testing Program
Non-Instructicnal Supports
Heterogeneous Grouping

rere”
.




Table XXI
AAP Components Rated as the Most Beneficial
"By Principals
: ' Raiing '
School Level/Component First SecondI'Third Rank '
‘Elementarv : " i
Staff Development 24 16 . 23 1
_ Use of Sequential Inv. of Reading fo
“ skills 30 ; 20 : 9 2
Operation of Reading Mobe Team 28 11 : 15 3
Use of "Spec. Objs, for Pupil : .
Perf. in Math" 3 22 16 4
Tutorial Program . 12 7 8 5
Operation of Math Mobe Team 1 ; 12 10 6
Supervision : 4 6 9 7
Parental and. Community Involvement 3 - 17111 8.5 .
Instructional Materials and Guides 2 6 7 8.5}
‘Testing Program 4 t 7 2 10
'Non-Instructional Supports 2 4 4 11
University Liaison 1 ¢ 1 7 12
" Heterogeneous Grouping 1y - 2 13
_ Homework Center ) R B 1 14
~ Junior High
Staff Development 8 % 3 8 1
Operation of Reading Mobe Team 8 4 3 2
Operation of Math Mobe Team 4 v+ 3 i1 4 3
Tutorial Program 4 4 2 4
Instructional Materials & Guides -3 . 3 - 5
Sugervision 2 1 2 6 _
Use of "Seq. Inv, of Reading Skills" - .2 - 9 )
Jse of "Spec. Mbj. for Math" - - 2 9
- Parental & Community Involvement - .- 2 9
. University Liaison._ - .2 - 9 )
= Homework Center -~ o 1|1tr = - _ P 1r 9t
“Testing Program ‘ 7 AR S | 1 1205 K
Non-Instructional Supports - 1 - 12.5
Heterogeneous Grouping - - - - - 14




SUMMARY AND CONCLUSIONS

October 1971 reports were received from 126 elementary schools
and 22 junior high schools. This number represents 97% and 73%,
respectively, of all the D. C. public elementary and junior high
schools. For June, 1972 a total of 119 elementary schools (92%)
and 27 junior high schools (90%) reported.

The findings in this study are based on data from those schools
that reported in both October and in June, unless othexwise noted.
These matched schools include 116 elementary schools (89%) and 21
junior high schools (70%). ¢ .

Staffing

The total mmber of staff members in the matched schools changed
less than one percent from October 1971 through June 1972, however,
- - there were significant changes in the number of classroom teachers in

- =~ .. individual schools. ' -

" _An analysis of the number of regular classroom teachers by in-
dividual elementary schools revealed a gai. of six teachers for ome

school to a loss of nine teachers for one school. In the junior high

schools the range was from a gain of two teachers in one school to a
" loss of seven teachers in another school.

The fluctuation in the number of teachers was probably due to
the school system's shifting of teachers to equalize expenditures
and also to the early retirement of some teachers during the latter
part of the school:year. It is possible that this fluctuation caused
some problems with school programs.

Mobe_Teams

All schools in the matched group reported having mobilization
teams in October. Half of the elementary schools and 387 of the
junior high schools indicated having supportive teams as well, In
June one of the schools reported no longer having a Reading or Math

- Mobe..Team, but indicated that there was a supportive team in the
school. Another school reported in June as o “longer having -a-Math-
Mobe Team per se, but that the Reading Mobe Team served for both

- reading and mathematics. Five additional elementary schools and
one udditional junior high school reported having a supportive team
in June.

Heterogeneous Grouping

All schools reported in June that their classes had bzen hetero-
geneously organized. The report for the previous October indicated

3
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that,‘with the exception of tw.. schools that made no response all
schools were heterogeneously organized.

Homework Center

Approximately 547 of the elementary schools and 49% of the
junior high schools in the matched group maintained a homework center
during the school year, The main reason given for no homework center
was the lack of volunteers to supervise the center, Other reasons
given were that other provisions were made, parents' objections to
students remaining after school and lack of student participation and

. interest,

By June homework centers were open an average of two hours longer
per week on both school levels, or an average of 8 hours, Of this

_ period, elementary centers were unstaffed for an average of 1 hour
}per week.\

I

The maximum number of students centers were able to accommodate

“increased on both levels to about 41 in June. However the average

number of students using the centers on atypical day remained con-
stant for the elementary schools (22) and dropped by two in the
junior high schools (20).

University Liaison

~ As of the October report ninety-five elementary schools (82%)
of the 116 in the matched group and nineteen junior high schools
(90%) of the matched group of twenty-one reported having a college
or university program. By June the number of elementary schools in-
creased to 104 or 90% of the schools while the junior high school -

- number remained the same. The number of colleges or universities

associated witir an individual school ranged fror one to a high of
six, : - -

) A total of twenty-six colleges and universities were listed as
having some type of liaison progrom with the schools in June as
comvared to nineteen in October. D. C, Teachers College, Federal
City College, Howard University and George Washington University

_ranked first, second, third and fourth, respectively, in liaison . oo
,&41__“wprograms, with the greater number--of-schools both in October and ° :

in June, American University and Maryland University exchanged
fifth and sixth positions between October and June. Catholic Uni- ,
versity remained seventh.

The college and university involvement in the schools consisted
of a large variety of programs and involved many public school stu-
dents and college staff members. Types of programs instituted were:
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Student Teaching

Tutorial

Staff Development

Cultural Programs

Sparing Physical Facilities

Staff Exchange

Attendance at Sports Events

Administrative Internship

Observation and Participation
. Counseling ’

Student Social Worker

A—Iﬁ October 244 separate programs were reported; in June this
- increased to 407. In October 628 college staff members were in-
- volved; in June this increased to 921.

) Although it is difficult to determine the number of students
reached by the various programs, a comparision of the data.between ’
_ --October and June indicates an increase of 2437% in the elementary
schools and an increase of 69% in the junior high schools. )

—'Tuforiél—Program . .

_ For the elementary schools the. October report showed that all
but 7 schools were operating a tutorial program. By June this
number had been reduced to 2 schools with the reason given for no
_program being lack of tutors, For the” junior high schools the
October report listed all but 4 schools operating a program; but
by June this had been reduced to only o, The reason cited was
lack of funds,

. Principals were requested to identify the number of students
. needing tutorial help and the number of students receiving tutorial
help. Identification was to be in the areas of reading, mathematics -
and- other. The data indicated that in the 116 elementary schools
for the curriculum areas noted approximately 11,000 students were
being tutored both in October and in June. For the 21 junior high
o schools the number of students receiving tutoring was 2,800 in
S omw-October and-2,500 in June. - It should be noted that thcse figures
A do not represent different students necessarily inasmuch as it is
quite likely that in some cases the same student may have been
tutored in more than one subject.

From the data collected it was possible to compute the number
of students identified as needing tutorial help but not receiving
. such service. Converted to a percentage this data provides a
measure of discrepancy between student need and services available.
For the elementdry schools this discrepancy factor was somewhat
under 50% for both October and June; while for the junior high
= schools it was well over 50% for both periods.




Principals were asked to give reasons for discrepancies between
pupils needing and receiving tutorial services, The main reason
cited -by the 67 elementary schools and 14 junior high schools showing
a discrepancy was the need for or the lack of tutors for the large
numbers of children needing service.

pata analysed from all the schools reporting revealed that over
907 of the elementary schools and over 80% of the junior high schools
had a tutorial program. The number of students being tutored in the
elementary schools was 8,512 in October and 11,247 in June, whereas
in the junior high schools there were 2,554 students being tutored in
vctober and 3,614 students being tutored in June.

Individualized Instruction

. In addition to the tutorial service the elementary schools re-

. ported that 13,645 students received individualized instruction in
October and 18,803 in June. For the junior high schools the number's
were 1,628 in October and 3,968 in June. This instruction was
mainly in the areas of reading and mathematics and provided by read- -
ing specialists, counselors, MIND teachers and paid paraprofessionals.

Testing,Program

.- The October inventory requested the schools to respond to ques-
tions relating to the city-wide standardized testing program. The
June report requested similar information relative to the adminis-
tration of the California Test Bureau criterion-referenced test,

The principals were asked to indicate areas of difficulty in the
testing program, if any, and to explain the nature of the difficulty.

" The standardized tests were administered by all 116 elementary
schools and all 21 junior high schools. The vast majority of schools
" reported no administrative difficulties. pifficulties raported are
summarized below:

Difficulty with the administration of the test was
reported by 15 elementary schools and 3 junior high

‘... schools. .Problems listed included limited vocabulary

‘of non-English speaking students, decisions as to o
children hostile to testing, make-ups for absentees,
securing enough tests, shortage of monitors and

proctors and lack of test administration knowledge on
part of some teachers.

pifficulty concerning the availability of test results
were reported by 9 elementary schools and 4 junior
high schools.
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. Difficulty concerning the understanding of the opjectives
of the testing program was reported by 2 elementary schools.

. Difficulty was reported in the area of understanding test-
ing procedures by 6 elementary schools and 1 junior high
school. Problems listed included difficulties with stu-
dent identification numbers, procedures for primary test,
and lack of know-how of some teachers.

. Difficulty with the interpretation of test results was
reported by 6 elementary schools. Problems included-
making an item analysis, scheduling of workshops, and
dissatisfaction with use of large city norms. -

- e

. Difficulty was reported in the utilization of test re=~
sults by 12 elementary schools and 6 junior high schools.
Prohlems included teachers' unwillingness to make pro-
B} files, and -lack of knowledge of some teachers in profiling 7 .
: and item analysis. - - . o -

e . Difficulty was reported by 17 elementary schools énd,l o

o - junior high scheol in reporting of test results to parents.
The main problem listed was that few parents responded to- -
invitations ‘to discuss test results, - T

. The criterion-referenced test was administered by 115 of the 116
- elementary schools and 10 of the 21 junior high schools. The vast

;; majority reported no administrative difficulties. Rifficulties re-

7 ported are scmmarized below: )

. Difficulty was reported by 8 elementary schools anc 1 I

junior high school in the administration of the test. - T

Problems-included dissatisfaction with the selection of s

- L ) text references, lack of proctors, late receipt of manuals o TR

e - —- — and-materials; -and -in the- junior*high*scpools lack- of***vﬂ"“"*“**“*

’ understanding by some teachers of test administration. -

- |

. Difficulty was reported by 15 elementary schools with the C -
availability of test results. Certain schools stated e
that results were late in arriving, that only one- copy df o

o . - _class record sheets and pupils' scores were receiv:, and

- - that some teachers did not receive all of their class ~ = — 'ﬁﬁw«iei
records.

. Difficulty was reported by 3 elementary schools and one -
junior high school related to understanding the objectives
of the testing program., The elementary schools revealed

a need for in-service training and a lack of time for in-
service training. The junior high scho.l stated that

many teachers questioned the reasons for giving the test.

.




. Difficulty was reported by only one junior high school
relatsd to understanding testing procedures and this was
based on the questioning of the procedures by some teachers.

. Difficulty was reported by 7 elementary schools and 2
junior high schools related to the interpretation of test
results. Statements included criticism that test was in-
valid as a measure of a variety of performance levels;
ambiguous terminology; use of books by the test not used
in classroom; discrepancies between test results and
teacher assessment; complicated test results; teachers'
lack of background in testing and interpretation of
percentiles and grade equivalents; and need for staff
.development.

. Difficulty was reported by 22 elementary schools and 2
junior high schools in the utilization of test results.
Explanations given were: textbooks on master reference
iist different from those in-classes; tests administered
too late in year for utilization; limited choice and
range of referenced texts caused many children to be
without prescriptions;- and need for staff development of
teachers.

7NonaInstructional'Support

. All schools in the matched group reported that many students
received non-instructional support during the school year, how-
ever some indicated that all students identified as needing a service
did not receive service. Eighteen elementary schools cited a dis-
crepancy in the number of students needing breakfast and .the number
being served. The main reasons cited were that studeats did not
o report for breakfast, and students received breakfast at home.
e .. Four_elementary schools_and four junior high -schools-citing a dis-
: crepancy in the lunch program stated that this was due to the failure
of some parents to submit applications and to the preference of some
students to buy food from neighborhood vendors. Seventeen elementary
schools and seven junior high schools stated that their clothing '
s service was hampered by the lack of needed sizes and types of clothes
at their disposal. Also, it was stated that many students refuse
] " to accept clothing because of self-pride and/or because they are
- -~ -not of the latest styles. The far greater discrepancies cited by
) 57% of the elementary 'sc10ols anc 81% of the junior high schools
were in the area of health services. These -discrepancies resulted
mainly from the failure of parents and pupils to keep appointments,
the great difficulty in obtaining needed dental service, the long
waiting l{sts resulting in future appointments, the need for more
do¢ rs and nurses, and the need for transportiation service.

Seventeen of the elementary schools (15%) and one junior high
school showed no discrepancy between students identified as needing
any service and students receiving services.




Minimum Floors

Principals were asked in October and June to report the number
of teachers using "Sequential Inventory of Reading Skills" and
"Specific Objectives for Pupil Performance in Mathematics'" for the
development of diagnostic methods, the diagnosis of individual stu-
dents, the development of prescriptive materials, as a basis of
classroom instruction, as a basis of contacts with tutors, and in
communication with parents. ' : )

In June principals reported that on the average approximately
75% of the elementary school teachers were using the minimum floors
in the various instructional modes described above; while junior
high school principals reported that approximately 37% of their

. teachers were using them. Comparison of the June report with the
October report showed an increase.of usage for both elementary
and junior high school teachers of about 7 to 11 percent., Con-
sidering that the minimum floors represent reading and mathematics
.curriculum materials, it is not surprising that -the junior high- )
school report shows a lesser percentage than does the elementary -
- school report. ' : -

;VJStaff'Devélogment

The Superintendent's May Fifth Report describes the need for a
comprehensive program of staff development geared to meet the specific
needs of school personnel, The School Inventory was used to obtain
from principals the number and type of staff developmant activities

implemented in the schools for teachers, parents and tutors.

 Although the data collected in this portion of the report may.
be somewhat limitad in its reliability, it is quite useful in de=
scribing the magnitude and scope of the local school staff develop-
" ment - prograus. ’ ‘

 This data indicated that approximately 5,000 staff development
activities were reported in the elementary schools, The degree of
participation by teachers, parents and tutors is reported in '"man
hours.”" Man hours were computed by multiplying the number of
participants (teachers, parents and tutors) in each type of activity
* by the number of hours the activity was held. On this basis, there
were approximately 390,000 teacher man hours, 35,000 parent man-hours,
and 80,000 tutor man hoits of staff development involvement reported
for the =chool year 1971-72. ’ =
In the junior high schools the data indicated that there were -
approximately 580 staff development staff development. activities
reported accounting for 95,000 teacher man hours, 8,000 parent
man hours and 25,000 tut¢ man hours.
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A large variety of activities was described in the report.
These included workshops, faculty meetings, demoOnstrations, grade
level meetings, mobe team meetings, planning sessions, seminars,
mini-courses, meetings with consultants, and special uses for released
time. Some principals included summer preparatory activities such
as the Summer Leadership Training Institute. The majority of the
- activities was on-site in the form of classroom demonstrations,
T school meetings and workshops. Central cffice supervisory personnel
- worked effectively through Mobe Teams to bring staff development
activities into the schools.

Of the total amount of man hours reported in staff development,
in the elementary schools 777% was spent by teachers, 167 by tutors
and 7% by parents. 1In the junior high schools 74% was spent by
teachers, 207 by tutors and 6% by pa:ents.

*

The major portion of the staff development time was devoted to
reading related activities. - -
) , -On the basis of these reports there can be little doubt that
R ~ there was an exceptionally large amount of staff development
o= ' activities 1n the schools this year.

o Monthly Level of Qgeration

" On the basis of the reports submitted by Principals each month,i
there has been a steady positive progression of level of operation
for all components on an annual basis, or schoodls maintained their
o initial high level of operation. According to the May report
- of the elementary schools on the average, all components were
- "fully operational" with the exception of University Liaison and

"Homework Center which were "almost fully operational." The May
—~  report of the junior high schools, on the average, reveals that all
= - . components were "fully operational" with the exception of the
T ‘Tutorial Pregram, Parental and Community Involvement, University
Liaison, and Homework Center which were "almost fully operational.’

October Teacher Survey

Of the 2,281 elementary school teachers eed 489 junior high

school  teachers, 63% and 58% respectively, felt by October, 1971

- that they were being kept fully knowledgeable concerning the pur-
- of October the _elementary-school-teachers had “referred 7,563 students
o . fonftutoring, “and the junior high school teachers had referred 1,573

s

- students. Eighty-one percent of the elementary school group reported
- using minimum floors for individualized instruction in reading at
least "most of the time"; and similarly 79% used minimww floors in
mathematics. For the junior high school teachers for whom it was
appropriate, the minimum floors in reading were applied by more than
40% of them "most of the time"; and similarly 33% used the minimum
floors in mathematics. Diagnostic testing was reported used at

least '"sometimes' by 90% ogh;he elementary school teachers and 81%

~OUe =~ 93
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of the junior high school teachers. The belief that sheterogeneous .
grouping is conductive to effective teaching and learning, at least
"gometimes", was attested to by 70% of the elementary school
teachers and 59% of the junior high school teachers.

Principal Survey

Each of the 14 components listed on the principals' survey
received the support of at least half of the 118 elementary school
principals and 27 junior high school principals as being educationally
beneficial in achieving a more desirable program for students during
the school year. The five.programs receiving the least support from
both groups were University Liaison, Parental and Community In~
volvement, Non-Instructional Supports, Homework Center, and Heter-
ogeneous Grouping. In rating the most beneficial of the fourteen, *
elementary school principals rated the top three as Staff Development,
Use of "Sequential Inventory of Reading Skills", and Operation of
‘Reading Mobe Team, while junior high school principals rated the

% top three as Staff Development, Operation of Reading Mobe Team, and
§0peration of‘Math Mobe Team, ~ -
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e Table “XVI-A

Level of Operatxon, By Number of Schools and Mean Score, for Each Mohth ' L
e September 1971 - May 1972 . A T
1: I TUTORIAL PROGRAM - _X_Flem, Schools -~ -~
ST - ] e - ‘ ; Jr. H1gh Schools L

-

Number of Schools %

' R -4

1 Levjelr,of Operation - 7
' : sent.! oct.! Nov.| Dec.{ Jan.] Feb.| Mar.l Apr.l Mav

Irully operationar @ | 6 | 23 | 35|55 {59 | e3 |72 |74 | e}

- Jetmost Furty | il o | PRrEEE
-} Operational . 3) 20 46 46 | 42 | 34 35138 143 | %)

Only - Sllahtly S R R - . ) BN B R
Operat,.onal e 2§ 49 33 } 22120. 12 | 114 & | 6.| 7}

“|1n Pranning stage - (1) | 53 | 19 | of s | 1.l 2011 | vfof =

: *Ebinpfoiéﬁ{ﬁéa{i score | 1.8 |2.6 | 3.013.2 (3.3 | 3.4 {3.6 [s.5 |3ef

* Corrected to 1nclude returns subm:.t:t:ed after onglnal cut-off date.i

Flgure er

Level of Operation, By Mean Scoré, for Each Mont:h : S
- September 1971 - May 1972 X Elem. Schools LR

TUTOR'AL PROGRAM - o Jr. High Schools

' , . . o
] . LR ! | L
| L R o - . . '
' b L ! ottt oo, N
P s - T ’

Y
o Lo =
ot . -
e
:;a’ - . -
;”' T

=9 /-
R0’
- ,"‘j i _ =
- 770 R -

g = 3 ) i

KRl

B S

Oct.
‘Nov.
Dec,
Feb.
Mar,
Apr,
Hay

» Jan,
?\ ‘\ .




R Table XVI-B -
Level of Operat1on, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972 S

USE ‘oF SEQUENTIAL INVENTORY OF X _Elem, Schools e
) READING SKILLS ~ . Jr. High Schools . _ -

Number of Schools * - Ny

' .,ji'l}eveil of Operation

Sept.} Oct.] Nov.| Dec. Jan.| Feb.| Mar.| Apr.| Mayl

Fully',bperetioqal e | 5o | st | e3jo9s | 101 ] o501} 107 |13}

; leost Fully N E ; ) R DR [
Operatxonal 3) 40 36 27 | 26 19 21 16 | 16 | 12§

Onlv Sll"htly . - l R SR P A S S A | 7A
0perat1ona1 (2) 28 4 24 0 | o} 13 1} Pl Y B

In Planning Stagé (M) | 2 | 1 ol ol ol o of ol o} -
Component Mean Score | 3.2 }3.6 | 3.7 13.8 | 3.8 | 3.8 | 3. 8 13,8139 =

4 _Corrected to include returns subm1tted aiter ongmal cut-off date. -
Note' From September through February this comp‘onent was reported under the headmg

,”Use of. M1n1mum Floors ’ ) o o S Do

’ Flgure 1-B ) o
-l Level of Operation, By Mean Scoré, for Each Month CE L
M j'r s ; - September 1971 - Play 1972 :7 ) X Elem. S—ch'oélé t -
B USE OF SEQUENTIAL INVENTORY OF " Jr. High Schools . -~
L READING SKILLS ) ) T Lo

o

 Level of Operatiom © [

~ Oct..



‘Table XVI-C B
Li;iLevel of Operatlon, By humber of Schools and Mean Score, for Each Month _;’

- September 1971 - May 1972 - T -

USE OF SPECIFIC OBJECTIVES,FORrPUPIL X Elem. Schools ]
PERFORMANCE IN MATHEMATICS Jr. High Schools T

N B - i 'Number,ofiSchoéléf’ T ’
: ,Leyel of Operetion - - — 7 — :
ST Sept.! Oct.| Nov.| Dec.| Jan.| Feb,| Mar.} Apr.| Mav -

Fully Operational (4) | 59 | 81 | 83| 98 | 101] 95] o7 107 |114 | -

— J2imost Fully [ I A B IR
~ -} Operational (3) 40 | 36 271 26 | 191 21}20 | 17112

Only stighery - - -V ot otV o b
) 0perat10na1 - (@2) ] 28 51+ 21 o o 1 o | — e A

~|1n Planning Stage ('] 2 1| ol o ol ol o f -]l -

< S — : — 7 — -
7:i Component Fean Score 3.2 } 3.6 3.7 13.8 3.8 1 3.8 |3.8 3.9 | 3.9]
* Corrected to include returns submitted after original cut-off date.

Note From September through February thxs component was reported under the headxng
TR "Use of Mlnxnum Floors., o -

Flgure 1~C

Level of Operation, By Mean Score, for Each Month - R
September 1971 - May 1972 " X Elem. Schools I

USE OF SPECIFIC OBJECTIVES FOR PUPIL . Hi.gh Schoolsr S

PERFORMANCE IN MATHEMATICS e

;;f; ° — > ,>'l4777 -
SR B -

- - -

B - - -

-5 -~

- ——7%7 - _ . Jv _

S a2t ]
o'¢ -

Loy

el

- - -
S -
-3 T B L
- A R *

Oct,
Novr‘
Dec.
Feb.
ﬁar.
Apr.
May




TaoleXVI D
Level of Operatxon, By Number of Schools and Mean Score, for Each Month

September l97l - May 1972

OPERATION OF READING MOBE TEAM X Elem. Schools

—

" Number of Scnools %

Level of poeratlon

Nov. Jan, Mar.

~ Jrully operational . (4)

Sept.! Oct. Dec. Feb. Apr.| May
43 | 59 | es| 89 | 83 | 81| 93 | 103 ji03

. Almost‘Fully;

“Operational 3| 4 | ss o) 30 |32 ) 3324 | 20}

~Jonty stigh1y-

‘Operational- (2)5 29| 9 71 s 5, 1 21 1

i;f{‘lnfflanninéfStege
_- [———

@l 1] o ol o] o 1] e =

—

1 Component Mean Score

2.0 13.4 | 3.5103.7 3.7 | 3.6 {3.8 | 3.8

=
7

4

K

SR ‘MHE“‘” . ‘w

peration’/ = .

' Level of 0

Corrected to 1nclude returns ‘subnitted after or1g1nal cut-off date. o

71{Note' From September through February this component was reported under the )

head1ng "Operation of MOBE Team,"

e F1gure 1-p ) -
o Level of Operation, By Mean Scoré, for Each Month
- September 1971 - May. 1972

OPERATION OF READING MOBE TEAM —Jr. High Schools

) - — /~ TF ;;
. - ~ e - T T e T

‘Oct‘.‘
Nov.
| Dec.
Jan.
Feo.
Mar.,
Apr.
‘M!a‘y‘ ‘

“72-

1G5

——Jr. High Schools e

X Elem. Schools—i,ii:rrz




Table XVI-E

Level of Operatlon, By Vunber 'of Schools and Mean Score, for Each Month ) L
September 1971 - May 1972 T

" . OPERATION OF MATH MOBE TEAM _X_FElen, Schools B
- . o - - Jr. ngh Schools -

-

Number of Schools* . . - -

 fie§ei1Qf:Operation

| Sept.} Oct. Dec.| Jaii.| Feb.| Mar.| Apr.l

- Nov. Mav

83

7 Fuli&rbpefatiénal

@ |

43

59

.65

89

84

81

91-

97}

a Aimasff?ﬁi1§f'7
Operational.

3)

46

55

40

30

32

31

27.

2]

=~ |only- Sllvhtly

5.

- -} Operational - 29 | 9| 71 5 "i»Z, 153' 1

@|
IEEE

- |1n Planning-stage @ | 11 | o | o} o | o [ 1| 1
o e ——— ———— m—— - D

fcamﬁdﬁeni*Meaﬁ Score 2.9 3.4 | 3.5 3.7 |3.7

b7 |

s

~% Corrected to include returns submltted after or1g1na1 cut-off date.r - -
Votp _From September through February thxs component was reported under the headzngfi, s
"Operatzon of MOBE Team." . o e
- . Fxgure 1-E

P -
.

Level of Operation, By Mean Scoré, for Each’ Month
Sept:ember 1971 - May 1972 x Elem. SChOOlS :
OPERATION OF MATH MOBE TEAM --_Jr. ngh Schools -

"Level of Operation ' . *“;g;;

L
4

R

chte
‘(‘)c‘:t‘.:‘“
‘NOY.‘
“Mer.‘
‘Apfe
oy

e




S i:— ’ Table XVI-F
' Level of Operatlon, By Number of Schools ana Mean Score, for Each Month

September 1971 - May 1972

X "Elem. Schqolsl, 8
Jr. ﬁigh'Schoolsﬁ L

STAFF DEVELOPMENT PROGRAM

Number of Schools *

1 Level of Operation

Sept,; Oct.] Nov.| Dec. Jah. FeB. Mar. Abr} Mav]

% .

Fully Operational (4) | 38 | 68 | 77] 95 | 100| 103| 107 11 | 118)

g Aiﬁoéc,Fuiiy . - R B S
'} Operational (3) 40 L4 32129 | 20 14 11} 13§ 8

-~ Jouty siightly N - I B
| “operational - @1 36 9o | 3§ 1| 1| —O}—bA—rAf—bf}——

[~
(<]

. |tn Planning stage @) | 12} o o) o of o of - 0
- - - e _ - o -

Component Hean Score | 2.8 |3.5 | 3.7 (3.7 | 3.8] 3.9] 3.9 3.9]3.9])

* . Corrected to include returns éﬁbﬁitted after original cut-off date. .~

Figure l-F

L Level of Operation, By Mean Scoré, for Each Month - ] A
T - . September 1971 - May 1972 X. Elem. S»Hools S
. STAFF DEVELOPMENT PROGRAM Jr.,High,,SQhools R

| m— e ——

LA

qap.
Feb
Mar.
" Apr.
May

Oct.
‘Nov. 
Dec,

e

wr




- Level of Operation,

Table -XVI=G

By Number of Schools and Mean bcore, for Each Month
September 1971 - May 1972 -

TESTING PROGRAM X _Elem, Schools - -
: - - Jr. High Schools .-

: *;Leyg},oﬁ,oéeration ’ i ' - S

Number of Schools *

Sept,l Oct.i MNov.| Dec.i Jan, Feb.| Maxr.] Apr.{ Mavl -

Fﬁnyfopeiacioﬁn ) | 107 | 104 | 100f 114 | 117 | 111} 116 119 {116}

 JAtmost Fully. 1 .
- '] Operational 3) 17| 17 11} 10 3 s 141 4. 3

Yoniy s1ighely .
-} Ooperational - (2) - 3 1 0 0 ol o 0§ - S

- ih;Piahﬁin§£Stage | 2l ol ol ol of of of -~ |-of

- -7

Component Mean Score 1 3.8- 5 8 3.9¢ 3. 97 3.9 1 3.9 73;97 1559}173:9’ 75:;71;

© Level'of Operation 'l .l L

D
o
-

[ S A

™

- Corrected to 1nc1ude returns submltted after or1g1na1 cut-pff daté:j' L e

Figure 16 e T

1; Level of Operation, By Mean Scoré, for Each Month o -
Soptember 1971 - May 1972 X Elem Schoolsff:;;“

. TESTING PROGRAM .. Jr. High Schools :

. S

1

Oct. ,
Nov,
‘ ‘Dec.‘
& Jan,
Feb,
‘Mar.
Apr
May




Table XVI-H

- Level of Operation, By Number of Schools and Mean Score, for Each Month

T ’ September 1971 - May 1972 S B
. T NON-INSTRUCTIONAL SUPPORTS X Elem. Schools S
ST . : B - - ‘--TJr. high Schools;‘;7”'~rf

Number of Schools *

:5Level of Uperation

L - Sept,! Oct.| Nov.} Dec.| Jan, Feb.| Mar, var;’ Mavf . -

Fully Operational () | 3 | 51| 48] 72 |75 | 84 |95 103 {102}
_ - —

- Ja1most Fully : -4
~Operational 3) 35 46 48 | 44 | 40 26 |20 | 20} 23

;7- Only Sllahtly — - I = - —— — ” ' ;;75 I
N Operat1ona1 ). 43 15 12 4 | 2 2| 2 | - 1} T

%

~fin pranning stage {13 | 3 | 4l 1] 0 | o o | -] of "

757: Component Mean Score 2.7 13.2 1 3.2 3.5 {3.6 |3.7 3.8 {3éé51}3:é;1"‘

;é{ % Corrected to include returns submitted after original cut-off'daté;f:ijf

7 ;7;‘ ' L ' Figure 1-H

- Level of Operation, By Mean Scoré, for Each Month
: September 1971 - May 1972 _X_FElem. Schools )
NON-INSTRUCTIONAL SUPPORTS . Jr, High Schoolé

é&f i -

" 'Level of Operation .
_A'M‘ o "

¥

v

Cpt.
Oct.
Nov.
Dec.
Jan.
Feb.
Mar.

Apr
May

1
-~

B -
]

I

o




Table

XVI-I

September 1971 - May 1972
HETEROGENEOUS GROUPING

Level of Operation, By Number of Schools and Mean Score, for Each Month

X Elem.LSchools
Jr, High Schools

ber of Schools ¥
Level of Operation Number of Schools
L Sept.! Oct.} Nov. Dec.| Jan.| Feb. .- o] Mavl
Fully Operatiomal (4) | 10, | 119| 111 | 124} 121} 116 | 118 | 123 | 125
Almost Fully. . 1 '
Only Slightly ' , 7 |
. Operational - (2) 9 0 0 0 0 0 0- - 0
- éanBIaﬁnieg Stage | 0 0 0 0 0 0 ol - 0
|component Mean Scofe 3.9 } 4.0 4,040} 40|40 40]40 |40

Figure

1-1

September 1971 - May 1972
HETEROGENEOUS GROUPING

Level of Operation, By Mean Scoré, for Each Month -
X Elem. Schools

7 % Corrected to include returns submitted after original cut-off date.

Jr.- High Schools ~

-3 — — ’ -
7,2 N - -
* >°; o. é L] ® - . :
u 2 ~ ~
0 o ] o e 5 & )
o = a S~ e = < =




" Level of Operation

) Table XVI-J
Level of Operation, By Number of Schools and Mean Scor:, for Each Month
Sept:ember 1971 - May 1972 N

PARENTAL AND COMMUNITY INVOLVEMENT X Elem, Schools
Jr. High Schools

-JFully Operational (4) | 53 27 | 35 | 60 | 63 | 66 | 76 | 84 | 85

-§Almost-Fully-

Number of Schools *

Level of Operation .
) ) Sepr.| Oct.| Nov.| Decs| Jan.{ Feb.l Mar.] Apr.] Mav

. "

Operational 1 30 38 | 46 |- 40 | 39 | 34 |36 | 29 | 34
~ Jonly Slightly 7 ,
- | Operational @ | 66 | 48 26 | 23 | 19 {16 | 6 | io | 7
~ }in Planning Stage (1) | 10 4 54 o0 ol o] o ifi R
LT T— " S ; - N
7,i"cn'npione'nt: Mean Score 2.5 2,71 3.0 3.3| 3.4 3.4 3.6 3, 6 "3,6?
* ,—77Co:rrectredr to include returns submlt:t:ed aft:er orlgmal cut-off dat:e.
B Figure 1.J L
- Level of Operat:ion, By Mean Score, for Each Month
September 1971 - May 1972 X Elem. Schools
:: . PARENTAL AND COMMUNITY INVOLVEMENT Jr. High Schools
4

Rl . L] L d * L] L]

o > 3] e e} v - >
[3] (<] QU ] [1] L] =% ]
o Z a " = = < =




Table 3XvI-K

Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

UNIVERSITY LIATSON X Elem. Schools
Jr. High Schools

. Number of Schools *
Level of Operation

Oct.} Nov.| Dec.| Jan.

Fully Operational (4) | 31 36 39 53 53 66 ; 68f

Almost Fully .
Operational 3) | 13 31 27 | 25 24 25 25 30

Only Slightly ) o}
‘| operaticnal -  (2) | 33 28 | 27 | 24| 22 {18 |1 |15 |-

"~ }In Planning Stage - 1 " 23 18 11v ! | 9 . P

Component Mean Score 2.2 t 2.7) 2.81 3.1{ 3.1 3.2} 3.3(3.3

* Corrected to include returns submitted after original cut-off date.

— =

Figure l-K

17 Level of Operation, By Mean Score, for Each Month .
Tl September 1971 - May 1972 _X__FElem Schools

‘UNIVERSITY LIAISON Jr, ngh Schools




Table.

XVI-L

September 1971 - May 1972

INSTRUCTIONAL MATERIALS AND GUIDES

Level of Operation, By Number of Schools and Mean Score, for Each Month

X Elem. Schools
Jr., High Schools

- - Number of Schools *
Level of Operation
) Sept.! Oct.| Nov.| Dec.| Jan.| Feb.| Mar.] Apr.| May
Fully Operational (4) | 52 76 | 80 | 102 95 | 92 |99 | 106 {109
JAlmost Fully 1 e
Operational 3) 54 37 27 22 25 24 19 18 17
 lonly Slightly 1 :
‘| Operational” @ | 19 6 3 0 0 0 0 =4 - 0)-
- -{In Planning Stage (1) 3 1 2 0 0 0 4L - ol
‘Componént Mean Score 3.2 3.6 3.6 1 3.81 3.8 3.8 1 3.8 13.813.9

"y

‘Level of Operation | . ' ' |

“\“‘

LN

= 3

Figure 1-L

September 1971 - May 1972

INSTRUCTIONAL MATERIALS AND GUIDES

. Level of Operation, By Mean Score, for Each Month

x,#—’éorfgctéa to include returns sﬁbmittéd after original cut-off détg}r

X__Elem, Schools1

Jr. ngh,Schqolsrr;?




Table XVIi-M

Level of Operatlon By Number of Schcols and Mean Score, for Each Month
- September 1971 - ﬂay 1972 -

SUPERVISION X_Elem, Schools
Jr. High Schools

,Numbefrof Schools *

Level of Operation

Sept.; Oct.} MNov,| Dec. Jen. Feb,.| Mar.l Apr.} May

Fully Operational (4) | 45 | 57 | 66 | 96 | o1 | 93 | 99 | 105 | 100

Almost'Fully

| operational 3) | 43 55 | 40 | 27 |26 |24 |18 15 | 16
Only Slightly ' .
- Operational . @ | 28 6 6 { 21 21010} 3| &}
“d1n VPlianningE;étage ORI P e e IR Y B

Component .2an Score 3.0 3.4 375 7 5 f 3777 3 22§7'73,87 3.7 .

-k Corrected to include returns submitted after original cut-off date.

Figure.l-M
Level of Operation, By Mean Scoré, for Each Month
) September 1971 - May 1972 " X Elem. Schools )

" Level of Oﬁeratibn“t“e‘;f‘p”

Oct,
Nov.
Dec.
© Jan,
1
Feb,
Mar,
Apr,
May

b
>
e

SUPERVISTION Co " Jr. High Schools R




'Table XVI-N

Level -of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

- ] HOMEWORK CENTER - _X Elsm, Schools
o Jr. High Schools

Number of Schools *

_ Level of Operation i :
Sept.! Oct,]| Nov.| Dec.| Jan.| Feb.i Mar.l Aor.i May

Fully Operational (4) - - | i7 25 32 38| 42 7 42 51

Almost Fully : R e
Operational 3) - - 122 {29 }25 31| 36| 33| 27

-~ ~{only Slightly

| component Mean score -t - Vtoo012.5427 2.9 1303031
"% Corrected to include returns submitted after original cut-off date.
s g s B ,Figufe 1-N ) o -
Level of Operation, By Mean Scoré, for Each Month - )
September 1971 - " May 1972 X Elem. Schools
HOMEWORK CENTER Jr. High Schools:

g
-Q
vt
o
2 )
e <
By < b f
02
C .
- 7°,7 - _
- -
o f
,7 “ 1 rr .
,4 -
- §
[ 'Y [ L ] L] (] [} .
&3 ;g s 3 : 3 5
o o Z a " fa, = < =

| operational © @ | - | - J1s |s0.}23 | 157 12} 23 ol




Table XVII-A

Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

TUTORIAL PROGRAM . Elem. Schools
’ X Jr. High Schools-

Number of Schools *

1 7Le,ve1 of Operation . k
- . Sept.! Oct.]| Nov.| Dec.| Jan.| Feb.i Mar, Apr.| May

Fully Operational (4) 5 6 9] 10 | 14 12 16 | 14 }| 17
:7 Aimost Fully i 3 . _
‘Operational A3) 3 5 6 11 6 7 7 6 8
" Jonly stightly ‘
- | Operational (2) 10 3 8 3 4 4 0 2. | .2
o 1nifP1anr{in§ Stage (1){ 9 | 4 2 3 0 ) :o 1 oo 1
. 7 t - . " . 77 - - " " - . -
Component ‘Mean Score 2.1 {2.7 12.9 |3.0 3.4 3.3{3.6 3.5 {3.4] -

. % Corrected to 1nc1ude returns submltted after ongmal cut-off date.

Figuré— 2-A
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Table XVII-B
Level of Operatxon, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972 o

USE OF SEQUENTIAL INVENTORY OF Elem. Schools
READING SKILLS X_Jr. High Schools

Number of Schools *

ST Levei of Operation
Sept.] Oct.] Mov.| Dec.{ Jan.{ Feb.] Mar.} Apr.| May

Fully Operational (4) | 7 10 11 17 | 19 1717 |17 | 22
Aimoot Fully 7 ) A . 7 7
Operational 3] s 7 12 8 4 5 5 4 | 6
Only Slightly ' b
Operational )1 10 3 1 3 1 3 1 -1 0

- |1in Planning Stage (1) | 1 0 14 0 0 ol o - | of 2

Component Mean Score. 2.8 3.3 1°3.313.5 {3.7 3.6 |3.7 (3.8 1|3.8

* Corrected to include returns submitted after or1g1na1 cut-off date.
Note° From September through February this component was reported under the

I ‘heading "Use of Minimum Fleors'.
: o ‘Figure p.p

~ - Level of Operation, By Mean Scoré, for Each Month

September 1971 - May 1972 " Elem. Schools ‘-
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Table XVII-C
Level of Operat1on, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

. . USE OF SPECIFIC OBJECTIVES FOR PUPIL Elem, Schools
L PERFORMANCE IN MATHEMATICS X Jr, High Schools

Number of Schools ¥

Level of Operation i
Sept.; Oct.| Nov.| Dec.{ Jan.; Feb.] Mar.] Apr.{ Mav] -

Fully Operational %) 7 10 11 }| 17 19 17 17 17 22%
{Almost ’li‘ull—y o 7 7
" Operational 3) 8 7 12 8 4 51 6 4 6
Only Slightly . .
Operational ) 10 3 1 3.1 1 397 0-1 -1} -0}
" Jin Planning Stage )| 1 | o 1} o0 | o | ofo | -] o
. _

| Component Mean score | 2.8 3.3 13.3 {3.5 {3.7 [3.6 [3.7 B3.8 |3.8} -

7 ‘% Corrected to include returns submitted after or1g1na1 cut-off date.
] Note. From September through Februdry this component was reported under the
heading ''Use of Minimum Floors" B
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Table XVII-D

~ Level or. Operatlon, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972 oo

OPERATION OF READING MOBE TEAM

Elem, .Schools-
X Jr. High Schools.

, Number of Schools ¥
. Level of Operation :
L Sept.} Oct.| Mov.| Dec.| Jan.} Feb.} Mar.| Apr.i May
|Fully Operational (4) 14 | 15 18] 20 | 20 19122 |19 |24
V Almps:t 'Fuiiy N )
Operational 3) 7 1 3 4 2 6 1 3- 3
Joniy stightly I .
'} Operational - (2) 5 4 4 4 2 1 1 - 1
—:I'nlfP:léiihinig”—rStage () 0 0 0i O 0 0 E 0o | = 0
" {Component Mean Score 3.3 13.5 1 3.6 {3.6 (3.7 | 3.7 [3.9 3.9 3.8 ]

% Corrected to include returns submitted after original cut-off date.

Note' From September through February this component was reported under the
T head:mg "Operation of MOBE Team." :
F::.gure 2-D
Level of Operation, By Mean Score, for Each Month ) )
OPERATION OF READING MOBE TEAM _X Jr. High Schools -
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Table XVII-E

Level of Opefation, By Number of Schools and Mean Score, for Each Month
- ' September 1971 - May 1972

—FElem, Schools
X _Jr. High Schools

OPERATION OF MATH MOBE TEAM

7 - Number of Schools *
Level .of Operation

Sept.! Oct.| Nov.| Dec.| Jan.! Feb, Mar.| Apr.| May

Fully Operatiomal (4) | 14 | 15 18] 20 | 20 19 |22 |19 | 25{

Almost Fully

_ - % Corrected to include returns submitted after original cut-off date.
. _Note: From September through February this component was reported under the

- heading "Operation of MOBE Team."

Figure? -E
- Level of Operai:ibn, By Mean Scoré, for Each Month ) )
September 197} - May 1972 Elemr.'S'chpqlsr 7
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Table —XVII F

Level of Operation, By Number of Schools and Mean Score, for Each Month
’ September 1971 - May 1972

) Elem. Schools
AFF DE —1r. 1
7 7 ST VELOPMENT PROGRAM T Jr. High Schools

- Number of Schools *
Level of Operation .

cept.| Oct.] Nov.| Dec.| Jan.| Feb.| Mar.{ Apr.| May

Fully Operational (4) 7 | 11 % |18 |17 19 |18 |16 22
V‘AimostrFullyA V )

Operational 3) 7 6 8 6 6 5 5 5 6

Only Slightly , . . - 1

- Operational (2) 711 3| 3. 1 16 - 0

In Planning Stage (1) 5 1 ol 1 | o 0 o i - 6

- _- _ _ -

Component Mean Score | 2.6 3.4 | 3.4 3.5 (3.7 |3.7 |3.8 |38 3.8

ok Corrected to include returns submitted after original cut-off date.

Figure 2-F

Level of Operation, "By Mean Score, for Each Month
September 1971 - May 1972 : Elem. Schools-
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TabIe XVII-G

Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

Elem. Schools
XV Jr. High Schools

TESTING PROGRAM

Number of Schools *

" Level of Operation
Sept.! Oct.} Nov.}| Dec.| Jan.i Feb.| Mar.i{ Apr.| May

‘fFully Operational (4) 20 | 17 21| 22 | 22 22 | 22 {20 | 25

Almost Fully - 7 -
Operational @y 4 2 31 5 2 4 2 -2 3

Only Slightly

Operational (2) 3] 1 o] o1 o o] o -] o
" {In Planning Stage ‘1) 0 0 1l-0 | o ol o { = | of
o [m— - — s B
-} Component Mean Score 3.6 {3.8 | 3.813.8 {3.9 | 3.8(3.9 |3.9 B3.9 |

% Cbtrgc;ed to include returns submitted after original éut-éﬁf da;g. .

[

Figure 2.G

- Level of Operation, By Mean Scoré, for Each Month
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Table XVII-H

Level of Operation, By Number of Schools and Mean Score, for Each Month
) September 1971 - May 1972 : :

——Elem, Schools
NON- INSTRUCTIONAL SUPPORTS X Jr. High Schools

Number of Schools *

Level of Operation
Sept.] Oct.]| Nov.| Dec.i Jan. Feb.] Mar.} Apr.] Mav} -

|Futy operationar @ | 6 | 7| 7| {15 | 18f17 {19 | 22
Almeet Fully h i ' -
{ Operational 3) 6| 8| 1} 6 | S 34 | 31 7
“Jonly Stightly : R
-+~ | Operational (2). 12 1 21 2 1 210 | - | Of.
- |n Planning stage (1) A 28 ol o | ol o | = of -
’Component Mean Score | 2,5 {3.0 | 3.0 13.6 3.7 | a5 ls.s 1o |37} o

* Corrected to include returns submltted after orlginal cut-off date. T

Figure 2-H
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Table AVII-I

.evel of Operation, By Numﬁer of Schools and Mean Score, for Each Month
September 1971 - May 1972

- - Elem,., Schools
HETEROGENEOUS GROUPING * X Jr. High Schools

- . Number of Schools *
Level of Operatinn

Sept.; Oct.]| Nov.| Dec.| Jan.] Feb.| Mar.} Apr.j Mav]

Fully Operational (4) | 26 | 20 25 | 26 | 24 26 |23 |22 | 24
Almost Fully
Operational 3) 1 0 0 2 0. 0 0 - 3
“Jonly siighely ' , |
Operational -+  (2) 0 0 ol o.1 o 0 1 | - B
In Planning Stage (1) | o 0 ol o 0 ol o | - 0
-_7

Component Mean Score 3.9 4.0 4,0 13.9 (4.0 4,0 13.9 4.0 3.9

* Corrected to include returns submitted after original cut-off date.

Level -of Operation

"Figure 2-1
Leval of Operation, By Mean Scoré, for Each Month
September 1971 - May 1972 Elem. Schools
* HETEROGENEQUS GROUPING X Jr. High Schools
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Table XVII-J

Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

PARENTAL AND COMMUNITY INVOLVEMENT "1?'§iemﬁ1:§h22§§ols

Number of Schools ¥

Level of Operation - i
Sept,} Oct.} Nov.| Dec.| Jan, Feb.]| Mar.} Apr.i{ Ma

YFully Operational (&) 2 3 2 | s, 8 9 8 9 11
Almost Fully
Operational 3) 3 4 13 {10 5 7 {10 8 | 9
~ lonly Slightly
Operational (2) 16 10 10 | 10 9 | 81 4 5 - 5
|In Planning Stage (1) | 6 31 o] 2o 2 | 2 -l oal
N —
| component Mean score | 2.0 {2.3 2.7 [2.7 {2.9 2.9 B.0 B.2..12.9

. % . Corrected to include returns submitted after original cut-off date.

Figure 2 -J
Level of Operation, By Mean Scoré, for Each Month )
September 1971 - May 1972 . ‘Elem. Schools
PARENTAL AND COMMUNITY INVOLVEMENT © XJr. High Schools’
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Table XVII-K

Level of 0perat1on, By humber of Schools and Mean Score, for Each Month
September 1971 - May 1972 :

) Elem. Schools:
UNIVERSITY LIAISON X Jr, High Schools

Number of Schools *
Level of Operation :

Sept.| Oct,] Xov.| Dec.| Jan.| Feb.| Mar. Apr.| Mav

Fully Operational (&) 8 9 8 {. 12 10 11 | 13 10 14
Almost Fully.

Operational 3) 4 4 9 8 5 -6 6 9 11
Only Slightly : - ,
_~Operational @2y 6 2 5 5 5 51 3 -1 1
In Planning Stage (1) 9 | 3 34 1 2 31 2 1 3
——

Component Mean Score | 2.4 13.0 | 2.9 {3.2 3.0 |3.0 {3.2 [3.3 {3,

% Corrected to include returns submitted after original cut-off date.

Figure 2-K )

- Level of Operation, By Mean Scoré, for Each Month
September 1971 - May 1972 Elem. Schools
UNIVERSITY LIAISON X Jr, High Schools
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Table XVII-L

Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

—INSTRUCTIONAL MATERTALS AND GUIDES 'sr"ﬁrémﬁ.b§“§°i§ols
r. 1g c

v
*

Number of Schools *
Level of Operation

.. Sept.] Oct.}] Nov.| Dec.} Jan.} Feb,} Mar, Apr,.| May

Fully Operational (4) 9 | 14 1217 |18 | 19 |18 |18 23

Almost Fully . )

Operational 3) 13 5 10 7 6 7 5 3 |° 6}

Only Slightly ,

‘Operational *  (2) 5 1 2|1 2.1 0 0°] O - oy
"~ ]In Planning Stage (1) 0} o 1} 0 0 ol o | - 0

Component: ifean Score | 3.1 |3.6 | 3.3 3.4 3.7 |3.7 |3.8 3.8 |3.8

* Corrected to include returns submitted after original cut-off date.

Figuré 2-L

Level of Operation, By Mean Scoré, for Each Month

September 1971 - May 1972 Elem. Schools
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Table XVII-M

Level of Operation, By Number of Schools and Mean Score, for Each Month .

September—1971 = May 1972 T

SUPERVISION ' __FElem, Schools _
- X Jr. Hignh Schools

Number of Scheels ¥ -
Level of Operation

Sept.} Oct.} Nov.} Dec. Jan, Feb.rMar. Apr.i'Mav

Fully Operational (4) 9 11 11 | 17 | 19 20 | 18 18 23
Almost Fully , 7
Operational 3) 12 6 11 | 18 5 5 5 4 6
- fOnly Slightly : -
| operational 2) 6 3 1 1 10 110 | -4 o0
In Planning Stage (1) 0 0 1] 0 0 ol 1 | - 1o
- - - . - '7" —
" | Component Mean Score 3.1 }3.4 3.3 3.4 (3.8 3.7 3.6 3.8 3.8 - -

* 'Correéted_to' include returns submitted after original cut-off date. ’

C- o Figure 2-M
. Level of Operation, By Mean Scoré, for Each Month
- September 1971 - May 1972 Elem. Schools -
SUPERVISION X Jr. High Schools
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Table XVII-N
Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

: —Elem, Schools
HOMEWORK CENTER X -Jr. High Schools

Number of Schools #*

Level of Operation

Sept.! Oct.| Nov.] Dec.] Jan. Feb.| Mar. Ap_x;.rMay

Fully Operational (4) - - 415 5 9| 7 7 8
Almost Fully ) V )
Operational (3) - - 4 3 4 3 5 6 7
- |only slightly
~} Operational" (2) - - 441 6 5 4 5 -3 4 . -
in Plaﬁnj.ng Stage (1) - - | 124§ 5° 7 9] 4 4 7 i 7
Component Mean Score 2.0 |2.4 {2.3 |2.5 2.7 2.8 |2.6

* - Corre:cte’drt:o include returns submitted after original cut-off date.

3 Figure 2-N
Level of Operation, By Mean Scoré, for Each Month -
September 1971 - b’lay 1972 Elem “Schools
. * HOMEWORK CENTER : X Jr. High Schools
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October 1971 -

SCHOQL INVEN™ QY

For Lhe Acidemic dAcusevament Project
The purpose of this inventory is to provide fcedback on the status in
your sci.o-l of the impicmentation ot the Academic Achievement Project. (AAP).
The fecuback can be uscful within your school and within the system, to de=
termine where we are, how we ars progressing, and where we have to go in
relation to the Academic Achievement Project.

PART 1

A. Basic Information
-

Date of report:

Nawe of School:

. ~ Principals

A //“C§pacity: ) - - B
- ¢ ’ ) o

Number of regular classrooms:

Omil. ' o

Number of sub-standard classrovoms:

- { Current number of students cnroiled:

Tsral number of resident professioaal staffs

Number of regular classroom teaciwrs: Fuli-Time Part-Time

unber of paid paraprofessionais:  Full-Time Part-Time

(i) Full-timq r)

List specialists ...d ldbel as to .tineraal
's in your buildiag,

. If Itinerant, indic.ic nuwever of wuys

’

il

4rRIC v

A Fuiiext provided by R

“epsem
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Schnol

dobe feam Nombers (list names and positions}.

Reading Mobe Team:

Math Mobe Tea2m:

,Chairman

,Chairman

e

"Supportive Team: (1f other than above and supporting purposes of AAP)

,Chairman

C. College-University Affairs

Complete for programs operational .in your school.

No. of D.C| .. of

Name of Name of Students ligher Ed. |
- University Coordinator Involved Staff
Involved

“{Cultural Pro-

_grams

Sharing Physi-

"1 cal Facilities

. {Staff Exchange

{Studeat Attend-

ance at Sports
Events

JAdministrative
Internships

Student
Teaching

Tutorial

iStaff
Development

~ _I(Other)

A

[N

[y, -

[ ———




School

De Crsuving

_Are the classes in your building heterogencously grouped? Yes  No
If not, please indicate why not?

T . ) . e
E. _ Tutorial Program ot e

Do you have a tutorial program? Yes No /
If not, what is needed to get one started?

NUMBER OF S7% UDBNTS RECEIVLING TULORING FROM VOLUNTEERS

st
Sp—— —a—e— T——— e - s Ty T———

e T Tep—— e S

NO o ot 'No. of Number of Tutors
students |students -School - College  |Parents| Cornunit:
. identifiedjiow re- iYours|Other Staffjgéaﬂ
as necedingjceiving X .
i tutorial |tutorial : - =
help ‘help ) ’
_Readifg - . : '

-Math

Othes Sﬁbjects 7 ' . L ’ I

St _
i

NUMBER OF STUDENTS RECEIVING INDIVIDUALIZED INSTRUCTION* I
: FROM ENPLOYED SCHOOL _PRRSONNEL - '

! Rcad1ng I Mathematics [ Other Subjects

o e e e s ot =

'Reéding Specialist

Counselor

et e e e o e @ (o

MIND Teacher

Paid Stafs-Para-Professional

Other Paid Personnel
State position

——r

— o ot et v 3 ~ st S+

*0r in groups not exceeding 3 students

What are the reasons for any d1screpanc1es between students' needing and re-
ceiving tutorial help?

What is the position within the school of the staff coord1nator of the
tucorial propram?
Assistant Principal ____ Teacher
—_. Counselor ' ___ Other (Specify):

~100e - .




School

Fe Homework Center

Do you have a homework center? ILs No

1{ not, what is nceded to get one started?*

Number of hours per week the homework center is staffed:

Number of hours per weck the homework center is openf '

faximum number of students the homework center can accommodate at one

time:

P

Average number of students who use the homework center in a typical

‘day: m

G;,riMiniﬁnm Floors

How many teachers have indicated that they use minimum floors for:

) (a) Development of diagnostic methods
T (b) Diagnosis of individuai students
- (¢) Development of prescriptive materials
(d) DBasis of classroom instruction
(e) Basis of contacts with tutors
(f) Communication with parents .

" What are some of the reasons why teachers do not

minimem floors:

Y

make full use of

3

* Use rrverse side if necessary.

O
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.
[

L E
H. Testing Progsram ' . R 4
\
Were ithere any difficulties related to the:
~le Adwinistration of testing program: Yes " No
If yes, explain
- ;
2, Availability of test results: Yes No o

If yes, explajin

pRey

3. in-servicc training relative to testing program:

a) Were there any "difficulties related to understanding obJect1vesv )
of the testing program - Yes No ’ -

If yes, explain : . ] T

b) Were therc any difficulties related to uuderstanding of testing
= " procedures - . Yes No

I1f yes, cxplain

c) Were there any difficulties related to intcrpretation of test
© results - © Yes No

zf ves, explain’

d) Were there any difficulties rclated to utilization of test .
results - Yes No

If yes, explain

4o Were “herc any difficulties : ceporting of test ic-tlts .
to ;. mts: T No . -

o If yes, eﬁplain .

ERIC _ 10 7 ' K B

P oo . ) ?ltzsi




School

Non-Lastructional Supports

1. Free Food Program (Please completed

Does Not Apply Number Necding | Number Provided

Breakfast

Lunch

What are the reasons for any discr.:pancy between the numbers of those
needing and those getting breakfast/lunch? '

-

Specifically, how are the food program participants identified?

Clothing

Number of studeats nceding clothing services:

Number of students who received clothing assistance:

Reason(s) for discrepancy, if any:

-~

Health
N . \ . . t‘ox 4 . ) .
Number of students identiiied as nceding hecalth services:

Number of referrals for health services:

Number of veierrals which received health servicess

Reason(s) for discrepancy, il any:

List the health resources usc the last reporting period:

4, Oth~~ Evidence of and Comments on Non-lInatiaciional Suppo-“s:

ERIC | R P+
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mmn»om no<onam in numvoauo below v e

Schoui _

e MOBE Hm>z HZmrmzmva>nHoz oF ma»mm umcmHOHZMZH mwoombx
On Site Hznmncmon Hnb»:mdm .

\ .

1 v L . , .

‘ , ’ o Honmw,z:awmn
B " . of Hours in

No. of Persons H=<o~<mm in This Activity.

, enmnranm , Parents “Tutors

- Type of Staff Development Specific Actfvity = u\ 27

(Name the >nn»<»n<v xo»a»:m Math

»

\ 2 7

Reading == [Math | Reading =':lath|Reading =~

>

. f

A, Classroom Demonstrations R

School Meetings by
. Grade Levels

Exampless

On ninimum floors ) :

i On diagnostic methods .

On instructional materials

On instructional procedures .

or other

. {Plcase specify number

of mectings each type,)

‘C, Workshops and Seminars .

.
H

-~

2/ 1Includes oral and written communication.
w\ Do né§ include any mvnn»m»n Activity »: more than one kunn.

Py

. g 4104

(Continued on next page)

.

~\ Includes all noma»:ﬂ aad mathematics skills nrmanawn-u of subject area, )

.

B o

E
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]

MOBE TEAM IMPLEMENTATION OF STAFF DEVELOPMENT PROGRAM = -

N

(VISR S Y

1/

»

’ On Site Inservice Trainina (continued)

‘.

Total Number Mo, of Persons Involved in This sAciivity .
3/ of Hours 4n . Teachers Parents Tut s
Type of Staff Development * Specific Activity = 2/ 2/ v I ; 2/
. (Name the Activity) Reading = | Math | Reading = I|Math znmmwnm Jath{Readin: = | Math .
Titles: .
D, Mini-Courses from . : N
Universities : ; - =
E, Use of Released. Time .. L. .
for Skill Cevelopment :
F, Muvetings with . , ‘
Consultants . ¢
@D
. . X!
A3t
G, Other - . .
. [ ]
1/ 1Includes a‘l reading and mathematics -skills; regardless om mcF*non area, .
N\ Includes oral and written communication,
w\ Do not include any Specific Activity in more n:m: one vwmo?
\ S “ -105- IR,
Y et c ' . t b o : L
! e ‘ ! i ST o=
, ) i . R ,

E
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Pericd covered in response ot . Lo — Ve n L e e v —

m n ’ : MOBE T Ll u./H...Z..O/. 'OF STAFF DEVELOPHENRT PROGRAM —= u.\ .
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June 1972

5CHOOT. LRVENTORY
{1 the Academic Achievement Project

- .

The purpose ot tuis Tnventory is to provide fecdback on the status
in vour school of the implementation of the Academic Achievement Project
(AAP) . This feedback, in assvciation with Lhe information reported in
the October 1971 iunveatory can be usetul within your school and within
the system, Lo deternine where we are, how ve ave progressing, and where
we have to go in velation to Tull implementation of the Academic Achieve-

_ment Project.

PART 1

A. Basic Information

Date of repori:

Name of School:

Principal:

Total number of resident professional staff:

s e s s

- Total number of regular classroom tcachers:

Current number of students enrolled:

JB. - Mobe Team Organization

S T. A Reading Mobe Team is functioning at this schonl: Yes ____

No ____
T If 'ves,' name of Chairman is
- 1T, A Math Mobe Team is functioning at this school: Yes _
’ A No

' ] ) . R .
1f yes, name of Chairman is

I11. A Suppertive Team (other than above and supporting purposes of
HAP) is funcliouning at this school: I Yes ___ .
No

7 'ves,' name of Chairman is- -

C. ULrouping .- - R

 Are the classes in your building hetcrogencously arouped?  Yes
1f uot, please indicate why not?

—— o

—————— O - ok T4 o —
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Name of School

D. Homeuork Center

‘Do you have a homework center? Yes No

v at——

’ .
I1f'no, please give reason:
b

If\yes; please complete the following:

Number of hours per week the homework center is staffed:

Number of hours per week the homework center is open:

Maximum number of students the homework center can accommodate at™ one

To.time: - RN . .t

Average number of students who use the homework center in a typical

day:

‘E. College-University Affairs
" Complete for programs operational in your school:

.
No., of
-Higher Ed.}
Staff

1 Involved

Number of -

Name of Name of
tudents
University Coordinator {ﬁﬂﬁlieﬁ ¢

Cultural Pro-
-grams
Sharing Physi-
cal Facilities

Staff Exchange

Student Attend-
ance at Sports
Events

Administrative
Internships - -

Student
Teaching

‘|Tutorial

Staff
Development

(Other)
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Name of School

F. Tutorial Program

e

Do you have a tutorial program? Yes No
If not, what is needed to get one started?

NUMBER OF STUDENTS RECEIVING TUTORING FROM VOLUKTEERS

No. of No. of | Number of Tutors

students students School College {Parents|Communit:
identified|now re- |Yours|Other|StaffStud.
as needing|ceiving ’ 1
tutorial tutorial
help help

Reading -
- Math

Other Subjects

NUMBER OF STUDENTS RECEIVING INDIVIDUALIZED INSTRUCTION*
FROM EMPLOYED SCHOOL PERSONNEL

Reading Mathematics Gther Subjects

f . Reading Specialist

Counselor

" MIND Teacher

Paid Staff-Para-Professional

Other Paid Personnel
State position

% Or in groups not exceeding 3. students

What are the reasons for any discrepancies between students' needing and
receiving tutorial help?

What is the position within the school of the staff coordinator of the
tutorial program?

___ Assistant Principal ____ Teacher

____ Counselor ____ Other (Specify):

l;[&l(;‘ «109~
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Name of School

G. Testine Program

Did your school administer the California Test Bureau criterion-
referenced test this school year? Yes No
1f 'yes,' please complete this page.

Were there any difficulties related to the:

1., Administration of testing program: Yes No

If yes, explain

2. Availability of test results: Yes No

If yes, explain

3, In-service training relative to testing program:

a) Were there any difficulties related to understanding objectives
of the testing program = Yes . No

If yes, explain =

b) Were tﬁe;e any difficulties related to undefstanding of testing
procedures = Yes No

I1f yes, explain

¢) Were there any difficulties related to interpretation of test
results - Yes -~ No

If yes, explain

d) Were there any difficulties related to dtilizﬁé?Zh of test
results - Yes No

If yes, ekplain




Name of School

H. Non-Instructional Supports

1. Free Food Program (Please complete.)

Does Not "Apply Number Needing Number Provided

Breakfast

Lunch

.What are the reasons for any discrepancy between the numbers of those
needing and those getting breakfast/lunch?

'-2.‘ Clothing - S .. . .. L L

Number of students needing clothing services:

- Number of students who received clothing assistance:

- Reason(s) for discrepancy, if any:

3. Health

Number of students identified as heeding health services: -

Number of referrals for health services:_

Number of referrals which received health services:

Reason(s) for discrepancy, if any:

4, Other Evidence of and Comments on Non-educational Supports:

(Use the reverse side it necessary)

EMC -111- )
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Name of School

I, Couwponent Assessment:

As a group the Principals are in a most strategic position Lo
cbserve the effect of the various components in achieving a more
desirable educational program for students. Your judgment, therefore,
will be a critical aspect of the assessment review.

Will you please check all the programs listed below which you
believe have been educationally beneficial in your school this year.
- TR -
."“o.;'(;{; o) 7
0f those checked, rate the three most beneticial., Indicate the
program you consider most beueficial by placing a 'l' in the 'Nunber'
column; next most beneficial by placing a '2'; and third most bene-

ficial by placing a '3'..

Program Check Number

{Tutorial Program

Use of "Sequential Tnventory of Reading Skills"

- — -

lUse of "Specific Objectives Ffor Pupil Performance
in Mathematics' )

Operation of Reading Mobe Team

loperation of Math Mobe Team

Staff Development

|Testing Program

Non-Instructional Supports

poer Jra—

lleterogeneous Grouping

Parental & Conmunity Involvement

University Liaison

Instructional Materials and Guides

Supervision

Homework Center. L




Name of School

“d, Minimuw Fleowds .

How wany teachers Lave indicated that they use minimum f£loors tor:
(a) Developmeur uf diagnostic methods
(b) Diragnosis of individual students ’
(¢c) Development of prescriptive materials
{d} Basis of clessroom instruction
{e) Basis of vuntacts with tutors
(fY Communication with pareats

ot 4 it 3

————

——

What ave some ot the reasons why teachers do not make full use of -

minumum floors:

K. STAFF. DEVELOPMENY:
Directions ror filliug out Staff Development Form (next 3 pages):

The data enteted on the stat! development forms (next 3 pages?
should irellect all staff development dctivities subsequent
to your tast report and carry you through May 1, 1972,

As a result, this report, together with your first reporc,
will reflect the total statf development program begiuning
in September 1971 ard extending through May 1, 1972,

Please be iteminded to:

1. ludicate the number (in figures) of persons involved iu eacty
activity.

2. l[udicate the total uumber of hours spent in each activity,

3. Observe the headiugs.
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Notes:

:

School

REACTIONS OF TEACHERS TO ELEMENTS OF THE ACADEMIC ACHIEVEMENT PROJECT . |

Please respond to each item,
check in "Does Not Apply'column.

"If the item does not apply to you,
Do not sign this form. .

[

PART IIT (A)

1}
Date .
1 3

The

data being collected is for the assessment of the Academic
Achievement froject and there is no intention or need to .

identify persons.
although they are not required.

Please be certain

Your comments would be appreciated,

Please Check:

Regular Classroom Teacher

e o o e

to complete each item,

Thank you for your assistance.

Do you feel that you are kept fully
informed and knowledgeable concerning
the purposes and procedures of the AAP?

How many students have you referred for
tutoring this school year?

(number)

Do you use students as tutors?
Do you use community members as tutors?

Have you contributed to the development
of a systematic procedure for the use of
the tutorial program? .Yes No

If yes, how?

Do you utilize th= Bwsw?ca floors as a basis
for individualized instruction in reading?

Do you utilize the minimum floors as a basis

for individualized w:mnwconwoa in mathematics?
¢

mﬁv A ’ ,.

ﬁw

Others
. Does
Al- Most of Some- Infre- Not
ways the time times quently Never Apply Comment, if any N
(100%) (67-99%) (34-66%) (1-33%) (0%) (Please check and ..

use reverse side '
noting number,)

#

IC
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Ho.

11.

12.

13.

14,

15.

16.

17.

18.
19,
20.

21.

22.

. , Al-  Most of
.ways " the time

Some- Infre-

times quently Never

voes
Not
Apply

Comment, if any

(100%) (67-99%)

Do you gear instructional materials that you
construct to the minimum floors in reading?

Do vou gear instructional materials that you
construzt to the minimum floors in mathematics?

Do you have pupil-made instructional materials
geared to the minimum floors?

Do vou feel that there is effective MOBE Team-
teacher cooperation in your building?

Do you use the recommendations of the MOBE
Team in vour classroom teaching?

Do you perceive a staff development program
to be vital to student acaderic achievement?

Do vou particigute in planning staff develop-
ment programs within your schoel building?

Do vou modifv vour teaching techniques as a
result of staff development prougrams”

Do vou modify instructional materials as a
result of staff development programs?

Do you develop new materials as a result of
staff development programs?

Do you give assistance to other teachers?

Do you receive assistance from other teachers?

Do other teachers offer you assistance?

Do you use diagnostic testing as part of ’
your process of teaching?

Do you partic#; ite in the development of
prescriptive mechods of teaching?

(34-66%) (1-33%)

(0%)

(Please check anc
use reverse side

noting number.)
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23,
24,

25.

26,

27.

28.

29,

30.

31.

32,

. 33.

W | . Al- .
ways

"Most of .
the time

Some~ Infre-
times quently

Does
Not:

-Never Apply

Comment, if any

(100%) (67-99%) (34-66%) (1-33%)

.

Do you construct student achievement profiles?

(0%}

(Please check and
use reverse side
noting number)

Do you construct and display classroom
profiles?

Do you inform students of their achievement
based on test results?

Do you make appropriate referrals for students'
health, food and clothing needs?

Do you believe that heterogeneous grouping
is conducive to effective teaching and
learning? .

Do you provide a classroom atmosphere which
encourages student interaction in the '
learning process?

Do you involve parents in the learning
process?

Do you communicate positive expectations
for student achievement to parents?

With what percentage of your parents do
you meet regularly with regard to
individual student progress?

100%  67-99% 34-667 1-337% 0%

Do you use student profiles in communica-
ting information to parents?

Do you initiate parent involvement in
classroom activities?

Prepared by the Committee on Assessment of the Academic Achievement
Department of Research and Evaluation
‘August = 1971 L
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FOREWORD

What members of the On-Site Study Team of the Departments of
Research and Evaluation found when they visited schools in March 1972
to observe and discuss components of the Academic Achievement Project
(AAP), was a high level of energy and activity directed toward numerous
AAP projects and programs designed to raise the academic achievement
levels of pupils. While piincipals and teachers who talked to On-Site
Study Team members would not acknowledge that the AAP challenge offer-
ed new educational goals, they did agree that it clarified goals that
had long been the foci of educational programs in their buildings.

Principals contacted by the On-Site Study Team generally viewed
the Academic Achievement Project and its component programs as a i
vehicle for mobilizing resources to benefit students. The principals’
‘support and enthusiasm for AAP programs was usually reflectea In the
teachers' enthusiasm for and the amount of work invested in the AAP
projects. In several buildings visited, principals facilitated the
- AAP by providing AAP leaders with some released time for their AAP

duties.

 Teachers who talked with the On-Site Study Team members viewed
the Academic Achievement Project as a method of implementing ideas -
that had been latent for several years. At one junior high, math
teachers had talked for many years about developing grade-level diag-
nosiic tests. With the introduction of the Math Mobe Team this idea
was implemented and the tests were administered in the middle of the
1971-72 school year. The teachers also viewed the AAP as a chance to
develop, in concert with other teachers in the building, teaching aids
that had long been needed. For example, Reading Mobe Teams in several
~ schools had developed learning packets and made them available to all
teachers in the building., In most buildings visited, teachers thought
. the AAP provided channels for them to learn about new teaching methods
“as well as opportunities for them to receive reinforcement for the
teaching methods they had developed on their own. Many teachers re-
sponsibile for AAP components in their building, however, felt that
the school system did not support their efforts in terms of the time,
materials, ead finances they needed to implement the programs in the
best possible way. They noted that they were sacrificing their lunch
hours-and their time before and after school in order to implement AAP
programs, a sacrifice which they thought they should not be expected
to continue making. . -

It appeared to the On-Site Study Team members that the Academic
Achievement Project had stimulated communication within buildings--
among teachers and between teachers and administrators, In most of




4 @ - e e e = - e . -

the buildings visited, the AAP seemed to foster cohesiveness and unity,
directed toward the accomplishment of a common goal--the ‘improvement

of children's reading and math skills and, ultimately, of their academic
achievement, The principals and teachers in most buildings reported
their AAP programs to the On-Site Study Team members with pride for what
they had accomplished. They conveyed the feeling that the long hours

of extra work that had gone into Mobe Team activities, for instance,

or into the development of a tutorial program had been compensated for,
in part, by the results that had been achieved. Most of the principals
and teachers who talked with On-Site Study Team members indicated that
they had anticipated evaluating their efforts by the pupils' results

on standardized tests to be given in the spring. Several expressed dis-
appointment that the testing program had been cancelled by the Board

of Education for lack of funds; at the same time many were apprehensive
that their initial efforts to implement AAP programs would have been

in vain should the school system shift its emphasis and priorities for
the coming school year. )

The On-Site Study Team
Departments of Research
and Evaluation

B : June Bland
o Herman Cobb
Earl Hunter

Joyce Leader

James Spencer
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I. INTRODUCTION

A, Background and Rationale -

The Superintendent of the Public Schools of the District of 1/
Columbia, in his report to the Board of Education on May 5, 1971,~
committed the resources of the D. C. school system '"to the task of.
raising the academic achievement levels of students by marshalling
and organizing the staffs of the schools and ircreasing the scope
and frequency of the community's involvement in school affairs."
This committment, translated into programmatic terms, became the
Academic Achievement Project (AAP). The AAP called for all school

personnel to direct their efforts to "the elimination of defi-

ciencies in the basic skills of reading and mathematicsess in a
manner predicated on the firm belief that all normal children can
learn and can reach acceptable standards of achievement."

The implementation of the AAP was to involve, according to the
Superintendent: 1) the development of more effective teaching o
procedures, curricular guidelines, innovative instructional materials
and media, and facilitating administrative supports, and 2) the
improvement of classroom management and instruction. To be developed
were "practicable coordinated instructional and non-instructional
supports" that would "culminate in teachers teaching, administrators

"administrating, and students learning."

B. AAP Components

 __The Academic Achievement Project, as detailed in the Superin-
tendent's May 5th report, had a number of aspects. From these.
various aspects, twelve components were defined as program focal
points for implementation in the schools: tutorial program, use
of minimum floors, operation of reading and math mobilization teams,
staff development program, testing program, non-instructional sup-
ports, heterogeneous grouping, parental and community involvement,
university liaison, instructional materials and guides, super=

vision, and homework center. B o

1/ Hugh J. Scott, Superintendent.s The Superintendent Reports to
the Board. Washington, D. Cet Public Schools of the District
f Columbia, May 5, 1971,
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C. Purpose of the On-Site Component Study

) ‘Responsibility for the overall assessment of the Academic

Achievement Project was assigned to the Departments of Research

and Evaluation. The assessment plan developed by the Departments

of Research and Evaluation and approved by the Academic Achievement

Project Advisory Assessment Committee included among other tasks .

the assessment of each of the AAP components. The Departments -~ ~——— = ~—>w=-
established several procedures for gathering data on the various - - -- - ’ )
components: monthly reports from principals on the level of opera=- . . . . _____.
tion of the components in their buildings, bi-annual reports - o
(October and May) from principals on the status of the components™ """ S
in their schools, teacher questionnaires, and an on-site study of the
components.

The purpose of the on-site study of the AAP components was to-
gather information that would describe the range of responses in
the schools to the process of implementing specific components of
-the AAP.

II. ON-SITE STUDY PROCEDURES

A. Component Selection

. To limit the on-site study of the implementation of the AAP
components, it was necessary to select from the 12 defined components,
those which could best be observed. Therefore, the study was limited
to five components which had programmatic implications: 1) Mobe
Teams, 2) Tutorial Program, 3) Homework Center, 4) University Liaison,
5) Non-Instructional Supports. In all, the on-site study team col-
lected data on eight aspects of the AAP: the Mobe Team component was
broken down into two aspects =~ reading and math -- and non-instruc-
tional supports was broken down into three aspects -- Health Services,
Food Services, and Clothing Services.




B. The School Sample

Stratified sampling techniques were used to limit the number of
schools from which data was collected to 20 sclools, or 12 percent
of the elementary and junior high schools in the District school
systems From each election ward in the city, except Wards 3 and
8, one large school (more than 700 pupils) and one small school .
were randomly selected for the sample. In Ward 3, elementary schools
are characteristically small, so two small schools were included in
the sample; in Ward 8 elementary schools are characteristically
large, so two large schools were selected. Four junior high schools
selected randomly for the sample represented the various operating
divisions of the schcol system: one from the Anacostia Community
School Project, one from the Model School Division, and two from
the regular secondary school division.

The 20 schools in the on-site study sample and some descrip-.
tive characteristics are listed below: )

No. of
Class= -
room
Teachers -
(Oct. '71)

Enroll-
ment
(Oct.
1971)

Elec~
tion Operating
Ward Division

Special
Design-
ation

School

Elementary-Large

1,028 38

1,075 35
884 31

1,107 35 -
299 34
706 27
850 - .27
868 27

Anacostia
Elementary
Elementary
Model School
Elementary
Elementary
Elementary
Elementary

Birney

Davis

Leckie

Meyer
Truesdell
‘Watkins

Webb

Wilson, J. O.

NDUTONE = 0~

Elementary=-Small

© Gage Eleméntary 372

Hyde
Merritt
Monroe
Murch
Peabody
Takoma
Van Ness

anior High

_ Browne

Douglass
Garnett-Patterson
"aul

MO WERE WL,

Elementary
Elementary
Model School
Elementary
Elementary
Elementary
Elementary

Secondary.
Anacostia
Model School
Secondary

196
617
446
573
214
536
574

1,211

1,042
584
1,161




Once the sample was chosen, it became evident that certain re-
sources were characteristic of the different classifications of
schools. All the junior highs had two assistant principals; all the
large elementary schools had one assistant principal, except Leckie

_which had none. None of the small elementary schools had assistant
principals. All of the large elementary schools had full time veading
resource teachers except Webb which had a reading resource teacher
60 percent of the time. Two large elementary schools == Birney and
Truesdell -~ had an additional! reading resource teacher part time.
Only two small elementary schools had a full time reading rescurce
teacher-- Merritt and Van Ness, the latter of which had a second read-
ing resource teacher 60 percent of the time. Murch had no reading
resource teacher; the other five small elementary schools had part
time reading resource teachers, varying from 20 to 66 percent of the
time. ‘

Ce Collection of Data ~

The on-site study team consisting Qf six staff members of the
Departments of Research and Evaluation, visited the sample schools
in March, 1972, midway through the second semester of the AAP year.
Two staff mcmbers were scheduled to visit each sample school for one
days In some cases only one team member was available to go into
the school, and in some cases the data collection required more than
one day. Data was collected from principals, persons in charge of the
selected AAP components, teachers, and students. Research techniques
used in the data collection were: interviews, questionnaires, and
observac.ons The following instruments developed by the Departments
of Research and Evaluation were used in the on-site study:

l. Interview Instrument (one for each component being observed)

2. Observation Checklist ‘

3. Taoulty Questionnaire, On-Site St.ly

%« Stiviint Form
o 70ﬁ-site study team members interviewed princibals, persons in
charge of component programs and sometimes other staff members involved
_in the operation of the component program to find out about each pro-

gram in the sample school. The "Interview Instrument' guided team

members' -questions about the structure, organization, function, pro-
_blems, ana impact of the component program. If any aspect of Lhe AAP

components could be observed at. the sample schools on the day the on-
site study team visited, the "Observation Checklist" was completed.

. Teacher comment about the AAP component programs in the sample
schools was gathered on the "Faculty Questionnaire, On-Site Study."
This- form was distributed to all teachers in the sample schools in~
their uailboxes on the morning that the on-site study tean visited
the school and were collected by a team member that same afternoon
in the faculty lounge. In some cases this procedure was altered:

L2




questionnaires were distributed either by hand or by the principal
prior to the visit of the on-site team. Completion of the form was
optional; in some schools the principals urged the teachers to re-
spond,

Student awareness of AAP programs and involvement with *hem
- was elicited on the "Student Form." In each sample elementa.y school
one sixth grade class completed the form., In the jur‘or highs one
class from each grade -- 7th, 8th and 9th -« completed the form.

D, Delimitations

The on-site study team members regretted that they were limited
by their schedules to one-day visits in the sample schools, in most
cases, As a result their observations of AAP programs were limited
because not all were operational each day. Therefore, the data for
the. study comes primarily from the comments of those persons respon-
sible for the implementation of the component programs in the schools.

Of the total number of teachers in the sample schools, 30 percent
- responded to the voluntary "Faculty Questionnaire.' Although the size
~of this response is satisfactory for statistical generalizations, a
T 30 percent teacher response was received from only 11 of the 20 schools .
o in the sample, Only 1 of the 4 junior highs in the sample had a 30
percent teacher response., Ther=fore, no generalizations about teacher
opinion should be drawn for teachers in the school system or in the
sample schools. The method of distributing the questionnaires may
have contributed more to the low teacher response rate than did the
"~ voluntary nature of the questionnaire.’ . -

SR - The students responses should not be interpreted as factually
- accurate but instead’ as an indication of the students' perception of
their environment. -

III., PRESENTATION AND AMALYSIS OF DATA

A, Interview Instrument
An "Interview Schedule" was developed by the Departments of
Research and Evaluation for earh of the AAP components included in
the On-site Study. On the basis of the data gathered through the
interviews, a component description was constructed for each of the
eight components being studied in each of the 20 sample schools.
(See ippendices A, B, C, D, E, F, G, H) From these component de-
scriptions, reports that surmarized the findings by component were

| ) e =3 -
Er,;:’ . o467 -




developed. These component reports are presented here in the
following order:
1. Reading Mobe Team
. 2., Math Mobe Team
- - 3.

- 4, - Homework Center

_Tutorial Program

5. University Liaison

6. Food Services
7 Health Services

8. Clothing Services




l. Reading MOBE Team

A primary.goal of the Academic Achievement Project was the
improvement of pupils' reading achievement. To this end the AAP
called upon each elementary and junior high school to establish a
Reading Mobilization Team that would contribute to the improvement
of instruction at the local school level. At the 20 schools in’
the sample on-site study team members talked to Reading Mobe Team
leaders and in some cases to Mobe Team members and school principals
about the Mobe Team program in the school. (See Appendix B)

Ob jectives

The objectives of the Reading Mobe . -ams as given by the team
leaders follow. The most frequently stated objectives are listed first.
Some leaders stated more than one objective. Following each objective

_are numbers indicating the number of teams citing that particular
objective, The numbers in parentheses represent Elementary school
teams. The underlined numbers represent Junior High Suhpol teams. _

'i,i - - ——.le. To provide new techniques and aSSistance relating to reading
- instruction to all teachers. (4) 2
2. To upgrade the reading level of the students. (5) 1

o ) 3. To help every child achieve at his greatest potential by--
B - = . providing- .assistance -to teachers as needed. (4) -

4. :To provide an on=going process of assessment and improve-"
' ment of reading and mathematics instruction. (2) : ’

5. To stimulate and motivate teachers in the area of reading,
so they can better serve the needs of children. (2)

6. To get together with all teachers, pool resources, and
seek other resources to promote classroom instruction for -
all children. (1) 1

- 7. -To make and display reading deVices to aid teachers. (1) 7
8. To assess the needs of.the individual children and provide _
for those specific needs. 1 -

Peoble intended to be served by the teams were:

1. All teachers and through them all the students, kloy,g_,
2, Teachers, pupils and parents. (3)
3. All students. (2) T *;’;
4, Teachers, children, staff and community. (1)

-5, Lower grade teachers primarily to prevent deficie.cies
at upper grades. (1)

6. Teachers, pupils and administrators, if possible. (1)

169




Structure

g

The number of members of a given elementary school Mobe Team
ranged from four to fourteen. This number in many cases corresponded
to the number of regular staff members on the school faculty. For
the junior high schools the numbers of team members totaled five,
eleven and twelve. The fourth junior high school's team was organized
by departments. Thus, the total number was not determined. Table 1
gives the individual breakdown for both levels.,

Table 1

Total Number of Members On Reading Mobe Teams

Schools
:Number of Members Elementary Junior High
4 2 ‘ g
5 ' 1
6 2
7 1
8 2
9 3
10 1
11 1 1
12 3 1
13 .
“14 ) 1
By Dept. 1
(Undetermined) B
Total




Function

The Mobe Teams determined teacher needs through written ques-
tionnaires, checklists, informal surveys such as individual con-
ferences and observations, teacher requests, and pupils' test results.

Once needs were determined teachers were served through work-
shops and demonstrations during scheduled department meetings, faculty
meetings, grade level meetings, and on staff development days.
Bulletins and other written materials were distributed regularly.
Informal _exchanges, demonstrations, and observations were provided
individual - teachers.

Services rendered included giving directions, and direct assis-
tance, The teams introduced innovative techniques, methods and
materials, helped teach reading skills, aided in interpreting test
results and in making profiles, learning packages and other teaching
materials, provided resource personnel, instructional materials and

- supplies, and aided in securing technology. One elementary team leader
~ conducted a mini-course at D.C. Teachers College for which teachers
'received two credit hours.

) To accomp11sh these many tasks, Mobe Teams needed time for C-
planning and assessing their work. Table 2 shows the number of times
o the teams met together and indicates the variety of opportunities
_ - available to the teams for this purpose.

«9=
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Table 2

Reading Mobe Teams Meeéings

Number of Elementary—-Jr.‘High
. Meetings Teams Teams Comments
1 per week 3 1  |Aides cover classes, arranged
- schedule, after school, lunch-
hour
1 per six weeks 1 |planning periods
1 per month 4 parents cover classes, after
school, planning periods,
lunch hour, arranged schedule
2 per month 2 2 lunch hour, after school
’ recess, arranged schedule
3 per month 1 lunch hour, after school
1 per two months 2 lunch hour, after school,
arranged schedule B
3 per year 1 arrangediéchedule
) Aé needed 1 arranged coverage
Never all ) 2 no release time
at once
TOTAL 16 4 )

Team leaders interviewed indicated that in the initial planning
and implementation of the Mobe Teams a great deal of time was
required. Some members worked in their school during the month of
August 1971, in preparation for the 1971-72 school year. .Others
indicated that Mobe Team members spent many after-school hours
during the months of September and October finalizing plans for
the Mobe Team operations.




Once the Mobe Teams began to function a great deal of individual
time was required of the leaders and members. Table 3 shows the
amounts of time Mobe Team leaders and members estimated they were
spending on Mobe Team duties during the school year.

Table 3

-

Time Spent Carrying On Reading Mobe Team Activities

Elem. Schools J Jr. High Schools

4

Time Spent Team | Team
Leaders | Members § Leaders | Members

5 to 15 percent 6

26 to 35 percent

1
16 to 25 percent 3
1
1

36 to 45 percent
) 46,tq,55 percent
56 to 65 percent
Fuli Time

A é;eatvDeal

Ugdeftermined (as needed)

~ TOTAL

" The principals and faculties tried to work<out schedules ‘to
provide some released time for leaders and teachers, i.e. the
faculty agreed to accept additional students in order to free the
Team leader from classroom responsibilities. In the few instances
‘where some released time was obtained for leaders, team members
and/or other teachers, it was a direct result of long hours of plan-
ning, self-sacrifice, and great cooperation among the staff.

Table & explains how the time spent in Tablé 3 is provided for
the Réading Mobe Teams. Much of the time spent by the members was.
their own time; efficient Mobe Team operation calls for a considerable
amount of time and dedication by the individuals involved. Without ‘
this dedication it is conceivable that the positive results that
have been experienced would not have been possible.




Table 4

How Time is Provided For Reading Mobe Teams

Elementary School] Jr. High School

Explanations
Leaders | Team Leaders } Team

1. Whenever available between 10 11 1 3
regular duties and during ’
lunch time and after school,

2. Regmlar duty schedule is 3 2 3 1
arranged to provide some
released time.

3. School schedule and duties 3
are arranged to provide
- full time release.

_ 4. ‘Arrangemerts are made for ) 3
g ‘parents, aides, and/or '
- student teachers to cover
‘classes.

 TOTAL 16 6 | & | &

Many of the Mobe Team members have received some trammg relatwe
‘to Mobe Team operations. Training cited included reading couises;
Mobe Team workshops lead by Central Administration personnel, and The
Summer Leadershlp Training Institute (July 1971).

Team members at seven schools listed the1r rYesource, center (4),
their reading skills center. (1), their library, and their teachears
lounge as facilities furnished for Reading Mobe Team usage. Four °
elementary and two junior high school Teams stated that there were
no special facilities set aside for their usage, but they did not

indicate this to be a problem.

“The 11 elementary schools and 1 junior high reporting addi-
tional costs for services such as special supplies and/or transporta-
tion said these costs were mainly met with personal funds (7), petty
cash (2), PTA funds (1), and supplementary capital outlay (1).

12 3G




Problems

Most of the Reading Mobe Teams surveyed indicated they had
encountered problems in carrying out Team functions. These pro-
blems, or difficulties, are listed below as stated by team leaders.
Some leaders stated more than one problem. The numbers in parentheses
represent the number of elementary school leaders making the comment.
The underlined numbers represent junior high school leaders' comments.

Problems/difficulties were:

1. Released time is not provided. (12) 2
7 2. There is a lack of specialized materials and equip-

ment. (3) 2

3. It is difficult to get parental help. (2)

4. There is a lack of interest on the part of some
teachers. 2°

i 5. It is difficult to function when members of the team
are located in two different buildings due to the small
faculty in each building. (1) -
- 6. Some Mobe Team members are itiserant. (1)

Additlonal funds and/or information about sources of
funding are needed. (1)

Four elementary team leaders and one junior high team leader -
stated that their team had not encountered any serious problems.-

. Most of the Reading Mobe Team leaders said that the teams have
received some help from Central Administration. The help has been
mainly in the form of area workshops. There havé been some mate=
‘rials and written correspondence received. One elementary school
received some additional money for paper. )

All but two leaders listed some assistance was needed and
desired from Central Adminsitration.
The number of times each request was made is indicated by the
numbers in parentheses (elementary school Team leaders) and the
underlined numbers (junior high school Team leaders). The re=
quests are listed in order of the most frequent to the least fre-
quent mentioned. -

w]l3~
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The assistance requested follows.




Requests were for:

1. Prompt on-site help, i.e., directions, presentation
of new programs and ideas, and role clarification.
(1) 5°

2. Special materials and/or funding, i.e. a regular Mobe
Team budget. (4) &

3. Released time. (5) 2 .

. 4, More teachers and more teacher aides. 2

5. A better supply system ‘and filling of past orders. (2)
6. More workbooks and textbooks.v 1
7. A complete reading laboratory. 1

Impact

_ . . Three elementary Mobe Team leaders and one junior.high school
leader reported that they were in the process of-evaluating their
_Mobe Teams®' impact. Evaluation methods used by other teams included
o evaluation forms and checklists completed by teachers, dialogue .
B ©  among teachers, pupils' test scores, and observations. These

-7 . - evaluations lead to the following evidences of effectiveness:

IR . (The numbers at the end of each are as previously explained.)

1. Teachers are receptive, express satisfaction with Mobe
Team cperations, and show more interest and confi-
dence in teaching and handling heterogeneous group-
ings. - (17) 1

2. Students have shown improvement in their academic.
performances. (6) 2

»

3. There is more cooperation among teachers leadingrto
improved instruction for the students. (6) 2

4. There has been improvement in the students' atti- -
tudes and classroom behavior. (6)

5. There has been more parent cooperatlon and involve-
mente. (4) 2

fﬁ . - ] 6. There is greater flexibility, i.e., innovative
teaching practices and innovative materials. (3) L

7 Others have showi an excellent attitude toward the
Mobe Team operations. (4)

8. There is a greater and more effective use of 205'5.. (1)

- The future plans cited for the Reading Mobe Teams call for
continuation, improved services, release time, more parent involve-
ment, better planning, better evaluation, development of a unit on
"bu? !'ing a positive self-image', and the development of a ~areer

- oppt-: - unity program.
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AAP

Teams were asked to indicate changes in Mobe Team operations
as a result of the implementation of the Academic Achievement Pro-
ject. Only one school (elementary, ModeL School Division) had a
Mobe Team prior to the implementation of JAP; the leader indicated
that there have becen no changes due to the implementation of AAP.

At most of the other schools some type of structure organized
so teachers operated as a team to improve imstruction existed before
the AAP, but the designation "Reading Mobe Team" and other elements
common to the Mobe Teams were missing. However, the leaders of
these teams commented that there had been some changes in these
structures as a result of the implementation of AAP and Reading
‘Mobe Teams. They are as follows:

1. The Reading Mobe Team brought about procedures for
. providing services which involved all teachers; thus
ST the leadership was not limited to supervisors. (9) 2

el e 2. Objectives were specified and defined. (5) )
: ’ B 3. It brought about the problem of release time. (2) 1
"”;,7— 7 - 4. 1t provided for a better inétruqtional program. (25A 1

5. As a result there is a released team leader (i),rai

o - reading skills clinic (1), and a training program
for tutors. (1) T

" Ten of the elementary Reading Mobe Team leaders said that their

Teams had positive effects on the imiplementation of other AAP compo-
nents, i.e., Minimum Floors, Staff Development Program, Testing
Program, Heterogengous Grouping, Parental Community Involvement,

etc. The other leaders gave no comment on this item.

Conclusions

There is presently an operating Reading Mobilization Team in

each of the 20 sample schools. The organization and function of

these teams are directly related to the size and needs of the school
_ staff. Even though these teams are in schools located in different

areas of the city and have very little contact with each other, they

have many similarities. They also share common problems. To com-

ensate for the lack of released time, teachers in all of the schools
- use their planning time, lunch time and after shcool hours to pro-

mote -the Mobe Te:m operation.

On the whole all who were interviewed felt quite qualified o -
to fulfill their assigned Mobe Team duties and responsibilities. e
1t is obvious that without the individual dedication of all those g
involved there would not be the efficient Mobe Team operations that
now exist. ’ :




A comment from one Mobe Team leader implied that maybe teachers
should be rotated as Mobe Team members in order for the add1t1ona1
burden to be shared equally.

In some schools there was a trend to combine the staffing of
. the Reading and Math }obe Teams to accommodate small school staffs
and also to compensate for the lack of released time.

Recommendations

1., The Mobe Team should be continued as an integral part of
the instructional program.

2. Methods used by some schools (explained in the individual
- Mobe Team descriptions) for providing released time and
released team leaders should be studied for possible adop-
tion by other schools.

3. More study should be done on the effectiveness of a com-
bined Reading and Math Mobe Team in regards to staffing
and released time.
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2. Math Mobe Team

One of the primary objectives of the Academic Achievement Pro-
ject is to raise significantly the level of academic achievement of
all students in the area of mathematics. The Math Mobe Team cnmpo-
nent of the AAP called for the mobilization of resources in order
to develop effective teaching procedures, curricular plant and
instructional materials with the goal of improving the quality of
‘math instruction'in the classroom and thus the level of student
achievement. To collect the data for this section of the report,
on-site study team members interviewed Mobe Team leaders at each
school and in some cases talked with Team members and school prin-'
cipals. (See Appendix B) ‘

"Objectives

- Elementary school Mobe Team leaders cited the following objec-
tives for their teams:

1. To upgrade the math instructional program through
support and assistance to the teachers in the form of
workshops and the exchange of information among the’i’
teachers. (10)

2. To bring pupils up to grade level or above in mathe-rr o
matics (minimum floors). (&) e

3. To help teachers meet the 1nd1vidua1 needs of chlidrenf R

in mathematics. (4) - S

4, To aid children in performing better on the c1ty-:
wide math tests, (1) .

Junior high Mobe Team leaders cited objectives similar to
“those of the elementary school Mobe Teams: - -

L .~ .- 1l To improve students' math skills in order to raise
S their levels of achievement and improve their perfor-
mance on city-wide math tests. (&)

2. To 1mprove the math instruction by providing resourcesr
which would help teachers better serve the students. .

(2)

* 3. To relaté math instruction to content areas of other
departments. (1) .




Structure

The numh€§uof‘persons on a Math Mobe Team in the 20 sample
school varjed from 3 to 10 persons as is shown below:

- Number of
Team Members

O 00 ~NTOo i WL

Number of .
Schools Reporting

Zlem. Jre Hig_}l

1 } -
2 1
4 -
4 2
1 -— -
3 1
1 =
16 4

Half of the elcmentary schools surveyed and half of the junior
highs surveyed operaced Mobe Teams with six or seven members. )
-The composition of most of the Teams included mainly grade level
or departmental representatives as indicated below:

Team Member

One representative per
' grade level

1-2 primacy teachers

1.2 interﬁedia;e teachers
Principal

Counselor

7 Librérian

Reading Specialist . .-

’ifﬁaéﬁ Resource Teacher
Language Arts Teacher
MIND Teacher
Parent
Math Department Chairman
Math Department Teacher

"~ ience Teacher

“18=

Number of
Schools Reporting

Elem. Jr. High

11 1
5 -

5 -

4 -

2 1

2 1

B i T S

2 --

1 --

1 -

1 -

- 4
-- 3
-- 1

A
&)
<o




Eleven elementary schools had Mobe Teams composed of one
representative from each grade level. The five other elementary
schools in the sample, all of which were classified as small schools,
had teams with some but not all of the primary and intermediate
grades representated. In cases where the reading specialist served
on the Math Mobe Team, she functioned as a liaison between the math
and reading Mobe Teams. In most schools the Mobe "2am chairman
was a classrcom teacher without released time for carrying out Mobe
Team duties. -
~ In the junior high schools, the team leader was the chairman
of the Mathematics Department. In two sample schools, only mathe-

~ matics teachers were members of the Team. At another school, e»zh

grade level was represented. At the fourth school in the sample
Team membership included representatives from various departments
as well as from the administration.

Math Mobe Team members wete prepared for their job of upgrading

_teaching techniques in their schools through monthly math workshops

organized by the Department of Mathematics. One primary and one -~

intermediate teacher were invited from each elementary school to attend a

half-day workshop and carry the ideas back to the Mobe Team in -
their school. The ideas were then disseminated to grade level teachers
through the grade level chairman, who was usually a Mobe Team member.

Function .

Some of the Mobe Teams met two or three times a month to plan

- their activities, while others met once a month. The frequency de-

pended on the various needs of the teachers and on the scheduling
that could be arranged. Often, lunch time or after school time was

~ used 'for meetings. In most schools, the Mobe Teams had conducted
‘surveys to determine what“the teachers would like to see the Mobe

Team do that semester. Activities were planned on the basis of survey
results and informal contacts between the Team members and the other '
teachers. The Mobe Team plans were then shared with teachers. through
factlty meetings, workshops, grade level meetings, written communi-
cation, and infornuil contacts.

B =

The Mobe Teams in the 20 sample schools served the teachers in

a number of ways... They organized demonstrations of teaching tech-.
niques with staff members, central administration persons, or per-
sons outside the school system. Occasionally university and college
persons were brought to the schools to share ideas with the teachers
in workshups, Team members prepared math drill tapes, quiz formats,
sample lesson plans, and seatwork for students performing below
grade level. At one school the Mobe Team chairman helped teachers
set up math learning stations in their classroums. '
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Generally, elementary Mobe Team chairmen in the sample schools
estimated their Mobe Team activities had reached about 75 percent
of the teachers in their buildings. On the junior high level, Teams
serviced the needs of the teachers in the Math Department only.

In some schools the Math Mobe team extended its activities
to other persons in addition to the teachers in the building. At
one school an extensive pg m was devcloped to help tutors. Tu-
tors received guidelinesf for t®gring and had materials and devices
demonstrated for thems There tutors could turn to Mobe Team members
for assistance with the development of their tutorial lessom plans.
At this same school the Mobe Team organized programs with the parents.
At grade level meetings with the parents, teachers explained vari-
‘ous matevrials and showed the parents how they could help their chil-
dren with their math homework.

Problems . : ] B

~ 0f the problems cited by elementary school Math Mobe Teams a few
were mentioned repeatedly: the lack of released time for planning -
team activities, the lack of class coverage to provide some released
time, the lack of materials and equipment for implementing Mobe Team
activities, and the need for a full-time Mobe Team chairman.

Similar problems were cited on the junior high level as hin-
drances to the functioning cf the Math Mobe Teams: the lack of time
and enthusiasm for Mobe Team activities among the teachers, the lack
of teachers aides to facilitate released time, lack of materials. The
leaders also noted that heterogeneous grouping was causing some. prdb-
lems for math teaechers., They said that special placement within-an
instructional program suited to the childrens' needs was necessarys

Mobe Tean leaders on the elementary and- junior high level did note
that the central administration had provided assistance to the organ-
ization and development of the Mobe Teams. Under the direction of
~ the Math Department the central administration provided city-wide
workshops which most schools indicated had been useful. The Math

Department also provided television programs on instructional ma-
~terials-and-methods. Supervisors provided special help and +pub-
iished materials upon request. Math resource persons in various
buildings were cited as helpful both to teachers and to the organi-
zation and operation of the Mobe Teams.

Impact

The impact of the functions of the Math Mobe Teams can be seen
in the positive attitudes of the teachers. Students interest in
math as stated by teachers has increased. Parents attitudes toward
this component have been very f?vorable.

«20~
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Conclusion

In each of the sample schools, there was an operating Math Mobe
Team. The lack of released time was the primary problem hindering
their activities. Teachers had to use planning time, lunch time, and

" after-school time for Math Mobe Team operations. With the help of the

Math Department of the Division of Imstruction and the pyramidal
structurz set up for the dissemination of information there was a steady

stream of new information about innovative math teaching techniques

into the school, even where free time fcr meetings was at the greatest
premium.

Recommendations

l. Consideration should be given to a full-time Math Mobe Team
Chairman. ’

"~ 2. More equipment and materials should be made available for
: -the team. - i
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3e Tutorial Program

———-The Academic Achievement Project called for schools to establish
tutorial programs designed to assist children develop their reading and
math skills. Nineteen of the twenty sample schools in the onesite study
had established on-going tutorial programs by the time they were visited
by the study teame No data was available from the twentieth school in
the samplees On=-site study team members interviewed persons invelved in
the. tutorial programs, including teachers, principals, and where possible
tutors and tutees (see appendix C)e If possible, .programs were observed
in progresso. :

#

Objectives

The nineteen schools surveyed cited similar-objectives for their
tutorial programs. Two main objectives were the focus of most of the
programss
le To reinforce or upgrade students' math and reading

skills through individual instruction in an effort to )

bring all children up to grade level expectations, oo

2, To stimulate personal development and self-confidence
through a one to one relationship. T

A few of the programs had additional objectives that reflected
specific problems or resources of that school: To help children learn

_enough English to be able to function in the classroom; to give older

children an opportunity to be useful and learn at the same tiﬁé; to Y
keep children out of .trouble after schools

',Struoture

Counselors were responsible for-the tutorial program in 8 of the

19 Schools in the samples In the other cases the directors were: =

the reading specialist, reading or math mobe team chairman (5); the
principal (3); the Assistant Principal (2); a parent (2); a Title I
Aide (1); and a community worker (1)e (Note: some schools had coe~
chairman or a director for each operating program) These tutorial
program directors received assistance from reading specialists and

mobe team chairmen, teachers, tutors, volunteer parents, a tutorial
committee, or Title I Aides.

‘The tasks involved in establishing an operating tutorial program
were common to'all the schools: Fecruit tutors, select tutees, match
tutors with tutees, train tutors, schedule tutoring sessionms, supply
materials, provide tutoring facilities, These duties were generally
dispersed among the various persons involved in administering the
program according to their expertise rather than according to their
position, i.e,, director or assistant, in the tutorial program,

Usu: "ly the counselor recruvited tutors, matched tutors wit!' tutees,

. and .Jvised tutors on the interpersonal aspects of the tutoring

20
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rélationship, The reading specialist generally organized the se-
lection of tutees, the training of the tutors, and advised tutors
on the instructional aspects of tutoring. ]

The time involved in administering the tutorial programs once
they were operational varied. At only one junior high and one large
_elementary school was a full time released person heading the program.
At these schools the director spent up to three hours a day working
on the tutorial program. At five schools the directors said they
spent very little time on the tutorial program or spent time only as
needed, At two schools parents directed the program on a volunteer
basis, but at all others the operation of the tutorial program was
assigned to the director by the principal as a part of his vegular
duties, to be incorporated into the person's regular work schedule.

The staff members of only 5 tutorial programs indicated they
had received training for their tasks. The training cited consisted
of workshops conducted by the Anacostia Community School Project, the
Urban Service Corps, Mobilization Teams, and the Office of Economic
Opportunity. One parent conducting a program in English as a Second
Language said she had received training in this field in anccher
state. . - -

Functioning

 Variations in the tutorial programs that were observed depended
on the source of the tutors -- whether they were peers, parents, or
professionals. For example, a program relying primarily on peer
tutoring or cross-level tutoring would be different in character from
one relying primarily on parent tutors or one involving university
students preparing for the teaching profession. The source of the
tutors seemed to set parameters for the tasks the administrators-had
to accomplish in order to maximize the effectiveness of the program.
Table 5 below.shows the variety of sources of tutors in th. 19
sample schools. Several schools indicated that they drew tutors
from more than one source.
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1';Elemén;hry pupils

Table 5 E

Sources of Tutors

Sources

Number of Schoqlé in—éaﬁple
Using Source

Parents

Univerélty Students

iéﬁpﬁmuhity persons (including

N '—i:;}_,church)

€

’Higﬁ school pupils
Title I Aides

-Sch&éi}staff (including
+ teachers)-

_ Urban Service Corps
Professionals (Civil Servants)
Mental Health Clinic

Local sorority group

14
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Fourteen schools drew tutors from among the parents of their
studentss The next most frequently used source of tutors were the
area universities, with half the sample schools using university
tutorse Seven elementary schools had cross=level or peer tutoring
programs, while six schools used high school tutorse Where the
schools got their tutors depended as much upon the area where,the
school was located as upon the resourcefulness of the program
directors A school with a high school or university across the
street would draw on these sources; a school isolated from such
sources often depended more on peer tuto¥se Only two of the sample
schools reported that the central tutorial office had assisted them
in locating tutorse

The form that the tutoring program took did not vary much from

school to schoole Every school in the sample had tutors working
,with individuals or groupse Seven also had after school programs
that incorporated individual or group tutoring; these were

generally linked with the school's Homework Center programe In these
individual or group sessions tutors focused on the development of
reading and/or math skillse At least three tutoring programs focused
‘entirely on reading skills, leaving math skills for the teacher. to
develop on the grounds that teaching math required specialized
techniquess In three schools persons working in the classroom as
_teacher aides performed the tutorial function; in one ¢ase these -
persons were Title I Aides and in the other two cases, they were -
parent volunteerss Two schools offered tutoring in English as a
Second Language, relying upon parents in one case and upon university
'students in another.

Tutorial programs at all the sample schools aimed -to serve
children performing below grade levels One tutorial program director
said her school's program offered enrichment to children performing
on or above grade level as well as to those performing below grade -
level, Selection criteria included teacher identification, diagnostic
and standardized test scores, parent conferences, and self=selection
on the junior high levels A second dimension of the selection process
narrowved the field to those children who were thought able to benaflit
- from the one=~to~one relationship of tutoringe -

The number of children being served in the tutoring program varied
according to the number of tutors available and the amount of time
-each tutor could devote to. the tutoring each weeke .

Number of Tutees Number of Schools
1«50 ' 9
51 «~ 100 ) 5
101 - 150 1
150 and above 3
no response 1
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Tutorial directors at six schools stated that they had iden=
tified more students in need of tutorial services than they were able
to serve with the number of tutors they had availablee Seven .
additional schools said they would like to have more tutors, suggesting
that they had identified as needing tutoring only those students

who could be accommodated by their program.

The number of tutors working at a given school ranged from 8 to

87, including peer tutorse -One small elementary school had 40 tutors = -

parents, church and school personnel == funded by the Committee for
o . Community Improvement of Howard Universitye Twowthirds of the schools
- - surveyed reported that their tutors had received some training for
- their role as tutorse Eleven of the schools said the training had
- been organized by/their own staff members, namely, the Reading Mobe
. Team or the reading specialist in most casese -Six schools drew upon
‘training programs organized outside their own school, such as the
: Urban Service Corps, the National Reading Council Workshop, or a
T ) parente Some of the schools drew upon both inside an? outsgde sources ‘ X

“for training their tutorss Lo : R

- The facilities used for the tutoring programs varied from school - . -
to schoole Generally the schools used any space which was available e=- C=
_ a nallway (5), a classroom during class time (9), a room designated e
_for tutorial use (4), the reading room (4), or even the teacher o
- _ preparation room (2)e The materials that the tutors used were drawn oY
- primarily from the regular school suppliese At eleven schools the -
- directors said materials.made by the teachers, tutors, or tutees’
were used in the tutoring sessionse In only three cases did the
_ directors state they had ordered materials specifically for the

tutorial prograide ) e

~ Almost half the schools in the sample survey had incurred no }
costs in their tutorial programe In the other programs, materials .
were cited most frequently as a program cost; in several cases the e
program had drawn so heavily on regular school supplies that this was -
=-. . .seen as a serious cost to the general school programe Where outside ) -
= “funds had been used, these had come from.Title I, a sponsoring - -
- ~ sorority, a parent donation, personal funds of teachers, or the PTA.
In one case the program had a $6,000 a year budget from the Howard
University School of Social Work budget (the Committee for Community
Involvement)e

- S . - - — -
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Problems and Solutions
o Eighteen of the nineteen sample schools cited some problems they

’ had encountered in the implementation of their tutorial prograi ; some
cited more than one problem areao No one problem dominated the liste

Most were mentioned by three . four tutorial program directorse. :
Table 6 displays the list of problems cited and the solutions used -
by some schools to overcome those problemse :
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Table 6

Problems and Solutions Involved in the
Implementation of Tutorial Programs

Number of Number of .-
Schools B Schools
Problems : Reporting .Solutions Reporting
l. Lack of money for: .
a. transportation 3 - ————— o
b. supplies and 3 Take from regular - 2 - = =
*  materials school supplies ) . .
c. stipends for 3 eeema- ’ -
tutors
2. Recruitment of 4 Phone calls; fliers; 5
* tutors ) ) posters; newsletter L
S : ' to parents; church T
talks e
© 3. Retention of tutors 2 J—
4. Lack of training 2 Teachers train tutors 1 i
’ . for tutors : in workshops, class- .-
rooms ] . -
5. Scheduling of 3 Arrange alternative 2 -
tutors schedules -
6. Finding space for 4 Ad hoc arrangements 2
_ tutoring '
7¢ Crésslevel tutoring ) i -
a. resented 2 Use older persons A 2
b. - questionable 1 Discussion A |
value
c. permission 1 Forms to parents 1
process
8. Lack of coopera- "2 - Convinced teachers of 1
tion from teachers importance of‘prdgréﬁﬁﬂ‘“ngiﬁ 7
9. Lack of confidence 1 Additional workshop 1 ?354;,{,?4%*ﬁ;7r;
among tutors o o
10. Administration: con- 1 . emem=-
version to Title I o

Aide Tutors
11. 'No problem cited 1 cocmm-
*Other schools may have incorporated these aspects into their programs

(espe ..2lly training workshops) but may not have viewed the: 1s
solut.ons to specific problems.
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The list of problems reflects general difficulties experienced
by many schools: lack of finacial resources for the program,
difficulty in recruiting and retaining tutors, and the lack of
space for tutoring sessionse The assistance which the program
directors said they had received frem central administration personnel

" or component -directors provided little supporte Seven schools
said they had received no assistan:e; 5 had help conducting training
workshops; 4 had a visit or a call from the tutorial office; and
2 had been assisted in the recruitment of tutorse

)  When asked what changes if any or what long range plans they
.had in mind for the tutorial program, eight directors responded
"expand- the program by securing more tutorse" Others said they
hoped to obtain high interest-low level reading materials or to
develop kits for use by peer tutorse Some said they would like to
be able to offer a stipend for tutors or pay transportation costs
— for tutorse Seven directors cited no specific long range planse
= - Howevérﬁwheﬁ.askég‘whaﬁ_assigtancé they needed for their program, i
f the résponsés from the jprogram directors were more direct, as is
- displayed in Table 7. ) 7 ot

Table 7

Assistance Needed By Tutorial Programs

SR " Assistance Needed ~ Number Reporting

~

"1, Nome - - e 7 4

2+ Assistance in securing tutors:
-1ists of potential tutors; city=
wide recruitment and assignment 10

3, Training for tutors . 3

- 4, Financial assistance to provide: . -
?ﬁf?”“ff’“‘f”“’wf’franspdrtationﬁfbrftutors;f"‘>*""’ﬁ; e e e
- : stipends for tutors; materials

and equipment ] 6

* - '
“Some schools indicated they could use more than one form of
assistances
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Ten of the 19 sample schools needed assistance in securing more
tutorse Only a few of these schools meant that they wanted lists
of names or person assigned to their schoole Most indicated they
were quite prepared to make their own contacts if they only knew
where they could turn beyond their immediate resources: parents
students, or university studentse The financial assistance being
requested for transportation and stipends was seen in some cases
as essential to the recruitment and ;retention of tutors for the
programe Those mentioning that their program needed money for
materials noted that the program was depleting the regular school
supplies which had not been increased since the AAP and thus the
implementation of the tutorial program was adversely affecting
the regular school programe .

" Impact

~ Fifteen schools in the sample survey reported some attempts to
evaluate their tutorial programe Thirteen program directors ; - =
_ mentioned that they relied on informal feedback from children, -
- -teachers, parents, and tutors to assess the effectiveness of =
. their tutorial programe This feedback was based on observations of
- - . performance and attitude of the childrens Of these 13 schools, = ST
.- .. six also relied on some formal feedback about the program == test =i
- scores, achievement charts, teacher questionnaire responses, records ) iz
and. daily logs kept by tutors, a survey of tutors, or an evaluation
] of the tutorse In four schools formal discussions == faculty meet=
T _ ings, teacher~tutor conferences == constituted a method of evaluatione

~ All but three program directors cited evidence that the ) -
tutorial program had affected the studentse Nine reported a more R
postive attitude, improved attendance and a willingness to try e
‘assignments; 8 reported evidence of improvement in reading and math -
~ 3Killse Fifteen program directors-said there-was-evidemce-to -~ - - - = - -
indicate the program had affected the teachers: they had shown :
support for the program by releasing children to the tutors and by
requesting tutorial services for their pupilse Half the sample schools
(10) noted the cooperation they had received in the implementation
_of the tutorial program from parents, primarily as volunteer tutors.
Most of the directors noted that the tutors had established very
; good relationships with their tute .. Three schools added that the ) .
e . .. program had broken tutors' sterotypes of students and given-them-— =7 -
Y "gre.ter insight into children and greater appreciation for the work .
the teachers were doinge

All of the sample schools surveyed reported that the attitudes
of the persons involved in the tutorial program were very positivee.
In a few cases the teachers came to chis position only after. they
had been vonvinced of the worth of the program through the results
it had produced with their studentse
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.Half the sample schools reported that they had operated a
) tutorial program prior to the introduction of the Academic
- Achievement Projecte The directors at these schools noted, however,
that th¢ Implementation of the /AP had led to some changes in their
programs: the programs had been expanded, their goals had become
more clearly defined; and the program began to emphasize skills
development and the use of diagnostic techniquese The sample schools
thought the implementation of the tutorial program had affected
other AAP componentse Those programs mentioned were: minimum floors
(5), heterogenous grouping (4), parental involvement (3), staff
. development (3), homework centers (2), profiles.(1), and university
~liaison (1)e . '

Conclusions
o 1. Students in the tutorial programs enjoyed the experience

! and according-to component directors profited from it
.+ academically and emotionallye - '

23 Where-a tutorial comuittee composed of a counselory a

B - and a principal or assistant principal operated, the-
o tutorial program offered fuller services - pupil iden=
- tification, tutor recruitment, tutor training, tutor -
guidance, and assessment of pupil progress == to the tutors,
tutees, and teacherse
-,

3. Reading specialists who had rereased time to dewote to
organizing the tutorial program were able to develop
procedures for identifying children needing tutoring and .
to develop’ training for tutors that enhanced the tutorial
programe ) : ) :

4o GCounselors provided valuable input into the tutorial pro=~
grams through recruitment and counseling of tutorse

S. Parents were a valuable source of tutorse

Do

_Training for tqugg'}nﬁtggghing reading and math skills to

AT = 77" childeen performing below g:hde'léVElgﬁaérimpor%aﬁt to the
functioning of the programse

e I

7. Where communications channels between tutors and teachers
were well developed and used, the programs appeared to
have the greatest impacte For example, at one school- tutors,
who could call upon the. reading specialist at any time,
were required to prepare lesson plans for each tutoring .
session, attach a report of the child's perfotmance and

reading specialist, a math specialist, a teacher, a,pa;eﬁt"‘

-




file it where the teacher had access to ite Periodically
the teacher and tutors met to discuss the child's progress
and to plan future approa~hes to skills developmente -

8. Assistance to the schools would be helpful in: a,) the
recruitment and retention of tutors, and bs) th= periodic
follow~up training of tutors. -

9, Additional tutors could be absorbed into any one of the
observed tutorial programse.

Recommendations

1.. A central office could assist the tutorial program in the -
© recruitment and retention of tutors by: - -

ae Serving as a liaison between schools and sources - of
tutors outside the school itself, feee by providing
lists of contacts at area universities, government -
offices, churches,-etce

:;:i ) - be Providing- resources for periodic follow~up workshops-’€::’

for tutors who had been on the job for a- few monthse
In- this connection kits of materials for peer T
tutoring would be usefuls -

2. To facilitate the operation of the tutorial program funds
should be available to schools upon request for:

a, Transportation for tutorse.

be Stipends for tutors.

.ce Materials and equipment for use in the tutorial -
programe .

-31- -,
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b, ’Homework Centers

. Implementing the HomeWork Center component of the Academic

Achievement Project generally involves, according to the school
personnel at the twenty schools in the on-site study sample, estab-
lishing a place where students can go after school for supervised

- study and assistance. At several schools studied, the persornel
thought the goals of the Homework Center component were being served
by other programs at their school or by facilities in the neigh-
borhood which could not or should not be duplicated. At other

~ schools, this working definition of a Homework Center was modified
_to accommodate special conditions. The response of the sample schools

to. this AAP-component can be grouped according to the development
status of the Homework Center and the similarities of the reasons

given for having no Homework Center. (See Appendix D) This group-

ing\is‘displayed in Table 8 below:

7 ::7 1,:(? :7;' = 7;5;27 R S 7 Table 8 ] 7 . ) v' ; - H,i 7, i :’ - ::kii 7

—‘Status of Homework Centers At,Sample S hools o

Elementary Jr. High Total;

77’1A;if6perational Homework Center - i,—i 4 3 _ 7ifi:}r 7
- " 'B." No Homework Center: In : 4 ] 017‘ 4 -
R 71;*;fPlanning Stage - - T ) ST R
7i<;77ffj:C{k7No Homework Center: Alternative 6 1 By A
“- - Available at School/in - - :
- - "Neighborhood - -
“D. No Homework Center: Adequate 1 0 R B

'Facilities ‘At Home

B ,7;—:E:.7€;No Homework Center Operational o 1 ) 0 o 1
T 'Planned, ‘or AVallable . ’ o T

,7Within each category listed in Table 8 variations occurred which
7 will be discussed in detail in the following sections of this report.

Operational Homework Centers

A Homework Center conforming to the general definition -=a
_ supervised study place where students could obtain assistance with
. their homework =- existed in 7 of the 20 on-site study sample
_schools. In the four elementary and three junior high schools where
f:the component was operational, the Homework Centers had similar

[Kc’\

A Toxt provided by ERIC




I, objectives, structure, operation, problems, needs, and impact. The
' " greatest deviation from the norm occurred at a junior high where the
program was defined more broadly. There appeared to be no striking
_operational differences among the Homework Centers in the large and
small elementary schools, but only one of the four elementary programs
- 'was at'a small elementary school.,

Objectives - ) = ) L
The obJective of most of the operating Homework Centers can be .
stated as follows: to provide pupils with assistance in their home- ’
. work and other school work in a supervised place at the school after
3:00 poms At one” junior high where the Homework Center was part of
_the. Community School program, this objective was expanded: to assist
o " junior high students-who have failed subjects, who need remedial helps
. or who need assistance w1tht5pecif1c skills, and in addition, to assist
_ ~_ . - elementary students from feeder-schools through individual or group
' _ tutoringe. At this school students could actually remove course de=-
ficiencies by taking a make-up course at~the Homework Center. The
_Homework Center Director considered this an- dimportant opportunity.

- for ninth grade pupils who wanted enough credits to pass into high o
- —school. S ] o TN _— T e

. N S T
= - ™~ _ -
- = : - - o N SR T LA
A Structure - : o - - T T e ;f,—'g:ia—,!,*
- 'ﬁ;h"” 7 ' ' A
s : Homework Center personne1 varied from school to school as is- shown T
-~ 7 . .in Table 9 on the next page. 1In only two programs -- at two junior B
- .- high schools =- were Homework Center personnel compensated for their )
T services beyond their regular salaries: the Librarian-Director ‘who .

_had no:assistants wds paid from Title I and Community School funds; =
- ‘where eight teachers were involved in one program, the two who - - -
.o, - served as coordinators were compensated from Community School funds. N
- - The. regular working hours of T*+le I Aides and personnel from the .
D. C. Recreation Department do extend beyond the hours of the Home- -
work Centers, and for this reason these persons could. be said to re- Lo
B ) ceive cor nsation for their Homework Center involvement. However, T
-~ . all othe personnel volunteered time beyond their regular Working o
o day to serve in the Homework Centers.¢ . . T T

; Tne duties performed by Homework Center personne1 were similar at
~all operating centers. Program directors provided for the genmeral

.- _organization and supervision of the Center. In the two Centers where

Directors had no staff, they themselves supervised the Center and .

assisted the students with their work. In the other Centers, the staff oo d

_ members supervised the Céenter and provided assistance to the students. i

. At the junior high center run by the Community School Coordinator, the -

- .. Director was involved extensively in publicizing the existance of the T

" . _ .. center at the feeder elementary schools and among the parents in the )
R :,community. )

.33 L S
95 [ T




Table 9

Homework Ceﬁfer Personnel

- Type of |

School

Jomework Center
Director

Homework Centef
Staff

Large
Elementary

Priﬁcipal

- Asst. Playground
Director T

Classroom Teacher

7 Classroom Teachers
1 Roving Leader, D. C.-
Recreation Dept. |
1 College Student
{all alternate -days)

Title T Afde

7 Title T Addes—~ - CeThe

,ﬂisrarian,

o ;&é@éIi Elementary

|| suntor migh

iibpa;iah'

Toiete 1 atdes - |

Librarian.

- emens "I{Oﬁé-r-;- -

iCOmmﬁﬁityESchool
Coordinator

25 Tutors

- _ ‘w3 ,

D. C. Recreation Depé.:ii“-:

""!'-'!"'n()ﬁé""!';";";, R 7: Aji S

- 8 Classroom Teachers - S




- _ solved by using the services of Title I Aides in the Center. An-.

'7anction’

- - Table 10 on the next page summarizes the operation of the Home-
work Centers at the sample schools by level. The elementary school

Homework Centers functioned similarly. They were housed in a multi-r'

" purpose -room, a library, or a classroom three or four afternoons a
week from about .3:15 to 4:00. Attendance was generally-opén and ~
voluntary, but parental permission was required. Two schools speci-
fically restricted first graders and.ome, second graders, from the-

- Center, emphasis was on children in the intermediate grades. Accords

~ing to the Center directors, about 20 to 30 children attended Home-
work Centers regularly. However, study team observations failed to
confirm this claim: at one Center observed, about ten children and.

- a teacher were preparing to leave the Center at 3:30; at another, no

] Center staff or students were present. :

=

,Junior HighrCenters were open longer hours than elementary Centersrt

== 1% to 2 hours, four or five days a week. Centers were more likely

_ -to be housed in the Library than were the elementary Centers. The -
:fjunior high Centers varied among themselves on the criteria for _-
usage, from open eligibility, to Title I students only, to students

R

‘;—7The on-site study team observed the program directed by the Commu.-

- pupils working individually or in groups with teachers, or student
. . tutors; some were receiving course instruction in English or math -
?ﬁ}from teachers. - T - : ST ]

. -

- ffff’p':r’osiéms’

o Directors of three of the seven opeiating Homework Centers in
: }the on=site study sample told interviewers they lad encountered no
-particular problems in the implementation of the component. The

__problems cited by the other four directors varied from school to

. school. One director said his problem was that there was really no
_need- for such a Center in the community; therefore, it was difficult

_ to stimulate interest in the Center.  The director of the one small

__elementary school Center in the sample who had np staff help said
“her problem was serving effectively the students who used the Center.

~ She said that grouping children with similar problems when they came -
to the Center had enabled her to maximize her service. The problem
rcited by one junior high Homework Center director had been a lack of

" persomnel ‘to serve as supervisors in the Cénter. This problem was

o other junior high Center director said there had initially been a
. lack of interest in the Homework Center among the ninth graders =«

. the primary target group. He said assemblies designed to stimulate
; student interest in the Homework Center had motivated many.

;needing'specific help on both the junior high and elementary levels. fr

_ nity School Coordinator and noted about 60 junior high and elementary




 Table 10

Homewo rk Center Operation

“Type of
- School

Facility

‘TimeA
Open

No . Us ing

“|center

Regularly

Selec;ion'r
Criteria
For Users

- - |Elementary -

MultipurPOSe

room

3:15-4:15
M,W,Th

S

A few

All eligible;

" |written parental
"{permission :

required—, T

,Multlpurpose

- room-

3:00-4:00

0 | 25-30
M,T,W,Th |

' e11g1b1e

All 2-6 _graders-

ClaserOm

—3:15;4;15::;i

20

|3-6-graders
. 'récémeﬁ@ed—byf; -
. teabhéré’witﬂ

- approvalﬁjﬁxn

«parental

~

| small
- |Elementary -}

: Lib?ary

73:6643:4b
o M"T;,W

W, - [MLeligible |

~-Junior

| Chien

Library

8-9 . a';mjo )

13-4:30 Pﬂ&;

N.A.

Library

43:15-5:15 |
- Dé’ily -

30

Title T

Students

Classrooms

3‘4;30
=“M,T,W,Th
Elem:.
3-3:30
- M,T,Th

60

Jr. _High: make- |
Jup; -specific T
-deficizncies .

Elem: teacher -

recommendations,’ 
- parental
| approval,

weaknesses

“skillf

{a1 erigible |




??i f schools. S T

None of the operasting Centers had received any specific assistance
or direction from the Component Director or other central administra-
tion personnel. Several of the directors indicated that they did not

" need .any such assistance. However, three directors said they needed
‘extra-duty pay available for the Center personnel; two said they needed
_more ideas for running a Homework Center. One of the directors added -
that he thought the central administration could help by recruiting
volunteers, such as the Urban Service Corps. and assigning them to

o \\particular Centers in the schools. ) . R

SNy o S - B - - - -

.

x:ir - 3 \\ ) 7 —:77, . - ::;'
_,Imgact o ) . - ) o=

- - - R : -
- R .

Observatibn\and informal feedback from teachers, students, and
parents have been the methods used to date to evaluate the effective= -
_ness and impact of the operating Homework Centers in the sample schoolse - -
Several directors made comments indicating that the impact of the Home-
work Centers in their réspective schools had been similar. They -said-

that the participating students had appeared to gain confidence -and to
__improve in their work. They noted that the students using the Center e i
had positive attitudes toward it. The Directors said that in several I
cases teachers had commented on the homework completion and in some =
" cases had checked with Homework Center staff about a child's progress.
~Classroom teachers, too, said the Directors had positive attitudes T
_towar e-Centers. Two Center Directors said they had Eteen contacted: e=F

by- parents about—th

e _Center, some wanting their children to be in-

cluded in the program, othe

cking on their children's attendance.

- This they thought indicated that the parents had a positive attitude

Two other Directot

toward the Homework Center. d it was just too 'f'V;if
.__soon to judge the impact of the Homework Center progra I

. All but one of the Homework Centers at the sample schools began
- operation since the introduction of the Academic Achievement Project in
the 1970-71 school year. The Director of the Centér which had been BRI
operating in a similar form since 1969 -- the junior high Center with —
community-school involvement -- noted that the objectives of the Cen- -
ter had been clarified with the introduction of the AAP, and that - - -~
- the committment of the staff had increased. When asked what other AAP ST
components had been affected by the implementation of the Homework Center -~ -
_component, Directors mentioned the testing program, the use of minimum - Tl
- floors, and heterogeneous grouping. At two schools, one elementary g
- and one junior high, the Homework Center program overlaps to a great
extent with the Tutoria1 Program. )
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no~Homework~Centen,_.ln_Elanning_Stage

. Four of the 20 schools in the on-site study sample had no Home-
7 Vork Center but were planning to open one soon. Principals attri-
buted the delay to the difficulty in securing personnel to super-. -
vise -the Centers. In two schools recently designated Title I schools =~ . -
this problem was to be alleviated with the addition of staff members ) N
and financial resources. At another school the parents had accepted
the responsibility of operating the Homework Center but had not yet
] followed through, according to the principal. The-children at the - . oo
B fourth school in this category had access to a neighborhood settle- T
R ment- house Homework Center. T )

No Homewcrk Centers:
Alternative Available at School/in Neighborhood

L Several schools in the sample had established no distinct Home- ’ -

. work Center at the school because the principals thought the_goals_
. —of the component were being served by other programs at the school
",,”,or in- the neighborhood.

R At School o Tl S ‘7 L
Three schools in the sample had no Homework Center as was gener- '
ally definede In each case the principal said he had had difficulty
_securing staff for a Center and that he thought the component objec~ - )
_tives were being served by other arrangements at the school, One .= -
_ junior high school had operated a Homework Center with four paid
. _staff from among the school's teachers until December 1971 when the
S _funds were cut off. Since then the Librarian had continued to-make
o the- library available to students for an hour before and after school,
but no teacher assistance had been available. In one elementary
B ‘school, in addition to the staffing problem, construction work at the
. ~ school made it ditficult to keep children after school. Therefore,
- _ ___ the teachers decided to incorporate the Homework Center concept into
the regular class schedule, either during recess or from 3:00 to- .
~ 3:15 pem. each day. According to the principal of this school,- the
_ teachers reported that -their students' performance had improved and
- . _-that the children had begun to ask for homework assignments. Teachers = .~ -
=._ _  _said that the students' study habits had also improved while noting =l
SR that they themselves had been stimulated to do more planning.f ‘The

7i:fri,,i -program has included some peer tutoring which is algo an aspect of
the AAP. 7 ) 7 - , 7 o - . f:' S

At the third school in this category, after-school programs. pre- ) )

_sent special problems because half the students are bused home at oo
) 3 15 pom. each days To run an after-school program for all the students = '

means that additional funds must be secured to provide for late busing
_service for those who wish to participate- the school system does “not
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" “In The Neighborhood -

. ér&ﬁidé such funds. In addition, the ﬁrincipél believes that a Home-

work Center should not be confined to homework, but should be a place

__where children can do homework and other kinds of skills-oriented

activities which bear on academic performance. At this school the -

_principal and the Home and School Association have been able to get

 funds” for an after-school program from- the Neighborhood Planning
Council. Once a week enrichment activities such as photography,

- cookingy woodworking, art, modeling and dramatics are conducted in

the classrooms by parents, community adults.and university students.
from-3:15 to 4:15 p.ms A late bus takes the children who commute

to their home ueighborhood in another part of the city at 4:30 p.m.
Children from the neighborhood of the school who do rot attend the -

'sctdol are, at their parent's request, included in this program.- The
costs. -~ staff, materials, buses -- are covered entirely by the

Neighborhood Planning Council fundss Council personnel also organ-
ize and direct the program in conjunction with the school pexsonnel.

i Q~Th§;onééite study team observed about 100 children engaged enthu- - ]
,:,,1sigg;ically:inftheﬁagpivipiesnayailablgv~iThis~§eqmedva~vjab1e5a;tgraf ’
;1fnéti?§itd‘é';radi;ibnal homework center. w e

- ‘A combination of two reasons were given for the lack of a home=

.. work center at four of the sample schools: 1) the lack of super-

;:?fiso:j,peréonnel;fand 2) the availability in the neighborhood of :” -
- homework center facilities. Two of the four schools in this category
_reported a close relationship with the community centers, one center

7';;7 _located in a nearby YWCA and the dthe; in a mearby chgrbh. The}’i
- YWCA program directs its attention to children retarded in reading

and mathematics. The church program provides feedback to the school

- _about the progress of the children it serves and conducts an end=of-
- -the~year evaluation of the program. At the other two schools in this
- - category, an additional reason contributed to the factors militating

against the organization of a. homework center at the schoole. ,BuiiQf‘

~ ing construction at one of the schools discouraged after-school
“activity. Parents of children at the other school insisted that -

__ their children come home directly after school beczause they felt the
_ neighborhood was unsafe. Some of these children could receive tu- =~

torial services at home through a neighborhood Friendship House.
The school principal also believed that the weaker students who

. -

 ‘rwereigiven special help all day with their reading and math difficulties :
. needed relief at the end of the day instead pfianothexiprog;am.”; B )

L 7}1i;N6 Homework Center: Adequate Facilities Atrﬁbﬁé

1

- _At one of the elementary schools, the principal said that there
. was no need for a Homework Center at the school because the students
_ had adequate facilities for study at home. "Our school has a highly
_ individualized program. The students do a lot, of independent worke.
Mos* of them are.above the national norms in reading and math," he
 sai... There might in fact be too much emphasis placed on t. ymework

~ " by the parents, he concluded.

- 2ol
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2.

No Homewor’c Center:

a,zi—il’Conclusions -

: ;1!*

’ personnel, equipment, and materials.

None P}anned;rNone Available

) - The - pr1nc1pal of one school said only that there was no opera-
) _ tional Homework Center at his school.
.- . that there were several other programs in the school that were de-

’ -~ - signed -to serve the weaker students. -

The on-site study team noted

The four elementary Homework Centers operatlng in the sample

‘schools served no more thari 3 percent of the combined studentf—

population at these four schools. - -

All operating Homework Centers had at least some staff member
who received financial compensation for his time and effort,
that is, at least one staff member was assigned duties in the
Homework Center as part of his regular job within his regu-
lar working hours, or ha racpived a salary supplement for his

'},oVertime.’i’j— -

’ ,NeVertheless, Volunteers were important to the full opera-
1—tion of the Homework Centers. - - -

- -

Two elementary enrichment programs, alternatives to a "home- 7

_work center,' drew a more enthusiastic response from the

children than did any. operat1ng Homework Center observed.

The junior high school ‘homework program serving e1ementary

- _and junior high.pupils, using extensive individual and
_ group tutoring and offering make-up course credit ‘was the -

most viable junior high program observed. o

Both the elementary enrichment programs and the viable ’

junior high program relied on additional funds, either from -
community sources or specially designated school funds, for

There was little apparent coordination between schools and
community-based farilities or programs designed to serve
purposes similar to those of the Homework Center component i
Of the AAP. - - B

- Recommendations . : R :' S e

L

Vwoodwork.-

Alternative after-school programs designed to reinforce math
and reading skills should be considered in the elementary - )
school context. For example, the enrichment program alterna-
tive transcends the classroom environment while offering .
students a chance to apply reading and math skills to acti-
vities of their choice, such as cooking, photography and




7_20 7

3.

- 1f Homework Centers are to be continued, funds should be

made available to support them, to*compensatefperSonnel
with responsibilities for organizing and operating the
program, and to provide for materials and equipment.

School personnel -*oul

- communication, coordin

‘after-school programs

. s;udents.

Vlf

d be encouraged to devéldpichaﬁneiéqu

ation, and cooperation with neighborhood

involving the instruction of the schoo

1'5,

Students in the Student Survey sta

ted QverWhelmingiy (98%) -

that they could do their homework at home.

This finding -

should be investigated furt

her to determine extent of actual

need for Homework Centers as conceived in the AAP.




5. University Liaison Programs

The Academic Achievement Project called upon the D. C. schools T

to become involved in programs with area universities and colleges R

. in order to improve the quality of pre, and in-service education for

_ teachers, to establish workshops in curriculum, and in general to -

~ _establish a bank of consultants for both the school system and the | oo
~ colleges. , . o I

. The on-site study team learned in its interviews (see Appendix E)

- that 14 area colleges and universities have been particy, ating in
university liaison programs in 19 of the 20 sample schools. There were
no -programs at one junior high according to the principal. In addition
to university involvement, three non-educational agencies were partici-
pating in programs similar to those of the universities. A total of
46 university liaison programs were operating in the schools included
in the on-site study. . - - T

Of the partlclpatlng universities, Federal City College, involved
in-twelve schools was the most active; D. C,. Teachers College ranked

. second, 10 schools; Howard University, 8 schools; University of Mary~

,;land 7 schools; George Washington Unlverslty and American University,

.4 schools each; Dumbarton, 3 schools; and Georgetown‘Univers1ty, 2 .

- .- schools. Catholic University, Rosemary Hall Junior College, Bowie

-2 _  College, Trinity College, University of Massachusetts, Washington

- . Technical Institute, and the 3 non-education agencies: Hillcrest;

"= -~ —_ -the Comprehensive Health Center, and the Metropolitan Council of

' ’Z'Staff Development, were each .active in one’ school. ) -

B S Of the 46 programs, 23 were in the 8 large elementary schools o
T =7 ° in the sample; 16, in the small elementary; and 7, in junior high .

-~ -~ . _schools. Most schools had no more than three university liaison
R programs. and five had only one. However, two large elementary -
S ) ”schools had 4 programs each and one had,as many as 5. (See Table ll)

o T Table 1l o R
1;:,2'1;j§”;’22; ',:: ~ Number of University Liaison Programs' : ) 7?:';,,?1' !;:?;
e ~_ in On-Site Study Sample Schools S PE
S :'7271'2? . All Schools _} Large Elem. Small Eleme | Junior:Highi Y
- —mumber = B S —_—1
Jof umber |Total Number, Total Number ‘Total |Number [Total -
N Pro- - Jof Pro- .|of Pro- |of  |Pro- jof  |Pro-|
grams |Schools| grams |Schools |grams |Schools|grams |Schools|gramsi
S fromas| 20 | 4 | 8 | 23| 8| 18] 4| 2|
R 5 2 2 3 e | a-
-2 5 10 - 1 2 2 - 2 4
3 6 18 2 6 3 9 - 1 3
7 4 - - 2 8 2 78 - - - - - - - .
. B N N
R - A 5 1 5 - -- -] -
Q




- Pfog;am Objectives

ObJect1ves of the university programs can be generally c1ass1-7
fied in one of four categories: (1) to use the school as a labora-

- tory to provide training and field experience to university studentss;
(2) to provide services within the school community; (3) to upgrade
_and broaden the skills of the. educat1ona1 staff (4) to stimulate

o change in the educatlonal process. )

Table 12

Types of University Liaison Programs

R . All k?eﬁeﬁtarjr anib
i Types. of Programs - |Schools — —t |
i - - - - :Iotali'ke:ge Small] High | -
- [fOTAL PROGRAMS o s a2 | T b
. :frrfI;;;Student Training (Total) L | 1] 9}1 4
ii@fStudent Teaching - 14 61 6 f 22 E
V'iiObservation/Participat1on ' 5 21 1 2
> Observation - 3 2 1l =
- - ~-Teacher Lectures -1 1 - -
= ‘—;e‘Classroom Taping 1 - ) -
7tf IT.,fAtéistance (Total)r 77 13 ‘71 7 31 1 .
- }Pupiis (incluaesrTutorial) 9 4t & -1
" Parents 2 11 1 -

iII;E;Teacher Training (Tot;l)

<)}
N
|

~

‘HH-I'-\‘ ON
no
“‘N‘ |
]

'pi—,riri'; ) 7;;:Staff Development - 2
e 7777'Sem1nar : | - -
] = - Graduate Program 11 - -
- :19,'iSpecia1 Projects (Total) 3 - 1 2
S Cereef—DeQelepment 7 7 1 - -1
|~ Portal School 1} - 1 -
) . - Pupil Persomnel Support 1 1 - 1
- Services ’
[4) —~

f‘ X 7 -43- | Y ;4@5




~ Of the 46 programs, the largest number, 24, are associated with
the training of university students, (See Table 12) While there are
11 such programs in the large elementary, 9 in the small elementary
and 1 in the junior school categories, not every school has such a
program. Fourteen are student teaching programs which provide prac-
tical teaching experience under the supervision of an experienced
classroom teacher. Five are "Observation and Participation' programs
where university students gain field experience by observing class-
room procedures and assisting the teachers in some classroom activities
which may include working with individuals or small g° » pupils.
In one school, observation activities involve psychc an. sociology
students working with emotionally disturbed youngsters in counseling
sessions and making student evaluations, Three programs require the
university student to give feedback to the classroom teacher about
'his assessment of a child after observation. In other university
liaison programs, teachers have been invited to conduct mini-courses
and school lectures, and Bowie College has made video tapes of class-
room activities for use in their teacher training programs.

- The_second largest group of programs were those specifically organ-
~ ized to provide assistance to the teacher, pupil, school, or parent.
- Yhere are 13 programs in this category: 7 in the large elementary,
. ‘5in the small elementary and 1 in the junior high. Six of the pro-
~ grams for pupils were tutorial. Three other programs provided assis-
- tance to pupils with behavior problems. They included: an ACTION:
. campus program, University Year for ACTION, that offered some tutor--
 ing in addition to counseling, field trips, and home visitations;
group -counseling which consisted of "free-form" activities one after-
noon a week; and a Roving Leader Program. D.C. Teachers College stu=
_dents on a work-scholarship program, worked- part-time as art, class-
room and library aides in one school and the Comprehensive Health
Center .offered facilities to students for sports, classes for disrup-
tive children, and counseling sessions with the school staf{ in
another school. Tvo programs were designed for parents. In one
school parents were trained to serve as volunteers with a stipend
provided during the period of training. At another school the Hill~
crest Center conducted a series of workshops to help parents under-
“stand the behavior of their children. .

The third largest group consisted of six programs which offered
opportunities for teachers to become acquainted with and explore new
‘methods of teaching. Two were workshop activities, one for math and

the other for improving teacher attitudes toward children from low
socio-economic status and toward the children's ability to achieve.
_At -another school, university faculty served as consultants and re-
source persons for staff development: The Hillcrest Center had a
_program in which they assessed the effect on classroom management of
specific instruction to teachers on handling students with behavior
problems. The Model Cities Program sponsored a graduate program for
teachers at one school in cooperation with the University of Massa-
chusetts. Three teachers at another school volunteered to partici=
_pate ‘n a training program at Federal City College to gain experience in
- new .pproaches and methods of working with children.

o "
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The final group of programs were special projects with more com-
prehensive objectives and potential impact on the education process.
“The Portal School Program, developed under the auspices of the Urban
Service~Corps, was associated with an administrative unit comprised
of two small elementary schools, one of which is included in this -
survey. The project is designed to "bring more service to children,
to train teachers for inmer city schools, to retrain existing staff,
and to respond to the community." ‘A junior high school, the nu-
cleus of the Pupil Personnel Support Services Satellite Project
in cooperation with the University of Pittsburgh, involved area .
institutions "to make it possible for the school to better serve the
comunity ... to improve the academic performance of studentsj to_
help students become able to cope with their enviroament in the best
possible manner." In another junior high, career development
curriculum and materials were being developed and piloted for eighth
grades. The project was coordinated by the Metropolitan Council of
Staff Development and included consultants from area universities.

= -

77'i,7Stfuétﬁfe—ana Organization

~ The initiator of university liaison programs, particularly at’
_ the elementary level, was most likely to be the principal, either
_ singly or with assistance. Central administration and universities
have initiated an equal number of programs, five each. The remain-
der of the programs were initiated at the local school level either
by other school staff or advisory groups. 7 T
In addition to initiation, programswere likely to be administeted
by the principals Only a small number of programs were directed either
by other school staff or by the cooperating institution. Two programs
have salaried directors. The three special projects had some training
for program administrators. - ' : -

_ Generally, the duties of the program director have been to super=-
vise, make assignments and coordinate activities with the university.
~In one school, the reading specialist, who served as the liaison di=
rector, did any reporting required and ordered materials needed. _

) One program had a full-time parent director, who was paid to co-
ordinate the volunteer activities in the Portal School Program. Only

two other classroom teachers were involved in program administration
and both were given released time. All other programs were administered
at the building level by principals or non-teaching staff who considered
‘the program activities a part of their regular duties. Most indicated =
that less than 10% of their time was involved. However, the principal
associated with the Pupil Personnel Support Services Project indicated
- that 50% of her time was spent in liaison activities. o

Ten elementary and two junior high school directors indicated that
they had received administrative assistance from other personnel.




-~ Generally, assistance was provided by either the school staff as .
aeeded without any compensation or by university personnel. Parental
___assistance was received in one elementary and one junior high. 1In
the Portal School Project and another elementary school, assistance
came from a council with representation from the school, university
and parents. Both the Pupil Personnel and Career Development Projects
had paid assistants. ' -

_Eight elementary schools and two jumior high schools had use of
university facilities. In seven of the sample schools, teachers men-
tioned -that they could take courses at the liaison institution without
‘charge. Since this resource was open primarily to teachers who -
worked with student teachers, it is probable that all schools co-
operating in this program have this opportunity available. The Uni-~
.versity of Massachusetts has established a resource center for the use
of teachers involved in the Model Cities graduate program. The Uni-
versity of Maryland has made arrangements for teachers at one school
to_attend workshop activities at the university. Facilities of

- liaison institutions were available to students at 3 elementary schools:
The Comprehensive Health Center provided classes for disruptive stu=-
_ dents and permitted the use of their sports facilities; Howard Uni-
_versity reduced the admission rates of Campus activities for ACTION
- program participants and made available the athletic field, the
. _auditorium, and the observation laboratory for students in the Portal
School Programe The Portal School project plams to increase its use
of these facilities. An elementary school principal thought that the
- facilities of Diagnostic Nursery at Georgetown University could be
‘used if needed. There are tentative plans_ by Federal City College
- to develop art facilities for use by students of one junior high. -

- In most schools, the supplies used to support the University pro-
gram were the usual instructional materials and equipment provided
by the local school. However, a number of alternatives were being
-developed. In one school, D. C. Teachers College contributed $150
toward the use of materials and made available duplicating equipment

- - for the use of student interns and teachers; student teachers also "
supplied some of their own materials. ,Bowie College provides all -
the equipment needed in their taping of classroom activities. Supplies

 and materials are built into the funding for the Pupil Personnel

‘Services, Portal School, and Career Development projects. The Home
and School Association in one small elementary established a fund
to assist in program costs. Alternative funding has not been sought by
any of the schools but one primcipal indicated that she would explore
resources if she were aware of what they were. - -7

Thirteen of the elmentary and 3 of the junior high schools re-

. ported that approximately 2,100 and 900 students, respectively, were
being served. Most students were being served as a result of student
teaching. The Portal School and Pupil Personnel projects are reported
as serving the entire school population in some manner.




x

With the exception of programs in which the entire school pop=-
ulation was involved teachers were the main factors in student selec-
tion; they either identified those with needs or volunteered to partic-
ipate in particular programs from which students would ultimately re-

ceive- some benefits,

In addition to the 14 student teaching péograms, 4 large and 4
small elementary and 2 .junior high schools indicated that they had
regularly scheduled liaison activities. In the large schools, these
activities included group counseling, observation, teacher training,
and the ACTION program. In the smaller schools, the Portal School
-volunteer program, tutoring, observation, participation, and consul=~
tants were reported. Weekly staff development sessions involving
university liaison were scheduled in 2 of the junior highs.

-

Problems

Eight schools reported some problems connected with their univer-
sity liaison program; all but three had resolved them. Difficulties

. related. to student teaching had occurred in four schools. One school
‘has noted that some university students did not appear as scheduled.
-Another found that their supplies were being depleted by.the extra
 demand and this had been only partially resolved by the sponsoring

university's financial contribution and university students' supe’
plying some of their own materials. Lack of cormunication with the
sponsoring university once a student is assigned and poor candidates

_ caused problems, but counseling by the .school staff was helpful.

Students coming to one sample school have not been equally prepared

 and the school concerned has alerted the university faculty about

the difficulty. The reading specialist at a junior high had initial
difficulty in getting the particpationof teachers in the program and
agreed to do'any additional paper work that would be involved. This

offer, and the visible assistance noted by the teachers after the -

program began, lessened resistance.

The other difficulties are less related. One school would like to
extend their program after school but lack personnel. Money is needed
to fund the ACTION program activities. A longer period is desired for
‘a teacher training program and this had been requested. A change in
deans and scheduling difficulties with part-time university instructors
have caused problems in another program. ) o

Only two schools noted that there would be changes in program pfb-

_ cedures. The school having communication difficulties will attempt

to have student teachers assigned earlier in the school year after bet.

_ter orientation and adequate preparation between the school and the

uniyersity. A service organization will be organized on one campus
through which a junior high will secure tutors in the future.

Four schools reported that they had received assistance from the
D. C. schools! administration in the implementation of their student
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teacher programs. The Portal School project was initiated by the
Urban Service Corps and the Pupil Personnel project has represent-
ation from central administration on its advisory council. Six

of the large elementary schools indicated that they needed assistance
in recruiting student teachers of special education or university
students to work with pupils with special needs, making assigmments,
developing a proposed Open Space instructional program for inservice
training, providing transportation for university students, and
developing additional program ideas. One principal thought that
universities should be encouraged to show more initiative in liaison
program-development relieving the school of sole responsibility.

JImpact
Staff observations and discussions were the methods used to
evaluate most of the university liaison programs. Structured
evaluation procedures, however, were a part of three programs where
project evaluation was required in the funding contract. At three
schools teachers contributed to university evaluation of ‘student
teacher performance, while three others indicated that the sponsoring
_ _universities alone made the evaluation. In one tutoring program the
- “school teachers did send an evaluation of tutors to the college:
Changes in students performance as a result of the university
liaison activities were reported by nine elementary and three Junior
high schools. Three of these schools mentioned specifically
evidence that children had improved their academic skills; in two
- of- these schools the improvement came through tutorial programs.
“Other program directors notad improved behavior, motivation and
~ participation were signs that the programs had,made a difference.
- Two schools noted that their students had been particularly re~
sponsive to the student teachers. -

’ C1assroom teacher performance also improved as a result of the
university liaison program, according to personnel at nine elementary
and two junior high schools. They had become more aware of planning,
shown interest in the program., improved their morale, changed their
attitudes, improved their teaching skills, and displayed cooperation.
Only one negative reaction was recorded: one principal said that the
_student teachers sent to her elementary school had not been adequately
prepared for their lessons. S

Five elementary school and two junior high school program leaders
indicated that they thought the university programs had affected the
parent community. Two schools reported encouraging parent partici-
‘pation in training programs as an indication of the impact of the
programs upon the community. Other schools considered parental
cooperation, support, increased response, and request for tutoring
services as suggestive of a program's affect upon the community,




Favorable reactions to the university programs were repoxted
from students, teachers, parents, and universities., At three
schools, however, directors summed up teacher attitudes as "mixed"
or "accepting."

In noting ways in which the public schools had changed as a re-
sult of their liaison with universities, five elementary and two
junior high schools listed: improved student performance, improved
teaching skills and teacher attitudes, broadened student experience,
and increased interest of teachers, students, and parents. Five
schools said they had noted no changes. S )

Five elementary and two junzor high schools thought they had

observed evidences of change in the universities as a result of
their associations with the schools. The program directors in
the_schools noted improved preparation of student teachers, in-
- yitations to the schools to participate in university activities,
 university curriculum changes, and more direct involvement of the
" _universities in the school activities. S ) CT
_ 8ix schools that had university liaison programs prior to the
introduction of the AAP said there had been some changes in their '
_program since the AAP began. They noted their programs had been
_expanded to encompass the objectives of the AAP or had increased -
" their emphasis on the development of math and reading skills, = = ~
‘Some said their programs now had greater resources, others said

they were now serving a greater number of students. Seven schools
_noted that their university programs had been instrumental in the

- implementation of other AAP components such as tutoring,‘parénfal

involvement, and staff development, Future plans cited by ten
:elementary and two junior high schools indicated that-university
liaison programs will continue and expand either‘wiph current
- -affiliations or with other iastitutionms, - )

Conclusions

-~ The largest proportion of current university liaison programs -

made use of the school as a field training facility., The schools

~ were benefiting from the extra personnel available and the special
services to teachers which ensued. In most instances the school=~

- university relationships in these voluntary liaisons followed .
traditional patterns. However, a deliberate attempt to provide a

__mechanism by which the local school could influence change in the
_preparation..of educational personnel was evident in special projects.
The interest of institutions in providing services directly to the
school was also evident.
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AAP stimulated the initiation and expansion of university
liaison programs and the school principals were the most active
in program implementation and continuation, A few institutions
were making unique contributions in the way of resources and
facilities to the school community but most offered only the
traditional course-benefits to teachers.

While the impact of university liaison programson either the
school community or sponsoring institutions was not documented _
concretely or conclusively, the evidence suggests that one-fifth
of the students in the schools surveyed had some contact with liaison
activ1ty with positive results,

There was some indication that as a result of these activities,
~ some-beginnings in the schools and institutions were being made
which will improve the performance of students and the preparation
~ of professionals in education.

I ;Recommendations

1. To continue the current momentum of un1versity liaison activity,
a communication network should be established through which )
~ programming ideas, auxillary resources, and solutions to problems
. can be explored, shared, and disseminated to schools.

2. Since the schools are being used as field training stations,
SR . central administration should request that institutions con~"
_ tribute supplies if a need is created by the extra demand-
made on school resources and that a framework be established
'tthrough which the concerns, needs, and suggestions of the
schools can be considered ‘to provide relevant and quality
itraining. s
S 3. Following ‘the examples cited in this report, coliege and
L ‘university institutions should continue to examine ‘their
resources to permit more imaginative utilization of their
facilities by the school community, particularly students and
- parents. Such experiences, as does improving methods in the
classroom, motivate and contribute to improved student per-
-formance.

. 4, Since there is a continuing need to update and examine current

S educational practices, resources of institutions should be more
) {ully utilized for in-service training and staff development.
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6o Health Services Program

One of the non=instructional support services deemed important
to the successful functioning of students in the school system is
health servicess” In the District this service is furnished to the
school system by the De Ce Department of Human Resources or by
private agenciese The Academic Achievement Project sought to ensure
nadequate and appropriate" delivery of health services to school
childrene (See appendix F)

ObjectiQes

_The “following objectives were given by the sample schools
for their health servicese The objectives are listed in the order
of the most fréquently mentioned first to the least mentionede
Those given by elementary schools are indicated by the numbers in
parentheses¢ Those given by junior high schools are indicated by
- the underlined numberse Some schools stated more than one objectivee

le To identify and meet the health ﬁeeds of the cﬁildren;:f(12) é_ ) - e

24 To help pupils improve their health in order to improve
‘their school performances (3) 1. . R

Jré; To stress the correction of health problemss (2) 1
14., Tbﬁkeep pareﬁts ipﬁorméd,bf their child!s health statuse 7(15

i 5¢ To serve those—children andrtheir families wﬁq are in nééd, i
of heaith servicess (1) ) - -

6e Tc promote the general health of students and teachers. -1

-~ In all cases the intention was to serve all students in need of
health-servicese : : ’ )

Structure and Organization

A health service program was functional in each of the twenty
schools surveyede Of the sixteen elementary schools, eleven programs
were directed by a counselor, two by a full time health aide, two-
by principals and one by the nurse who visited the school for a half
day each weeke The programs in all four junior high schools were
directed by the full time school nurses — e '

The health program directors were responsible for overseeing o
‘service program in the schoole They received all requests and




recommendations for health service and made referrals for all

‘needed health servicese They coordinated the efforts of all who
render health servicesto a child, made follow=ups and recommen=
dations to parents, teachers and referral agenciese

The greater amount of service provided to the children was
through referralse All schools had a listing of hospitals and clinics,
where services were renderede These included to name a few Area
Clinics, Northwest Central Clinic, Gales Clinic, Howard University
Dental Clinic, Children's Hospital, Freedmens Hospital and the
Washington Hospital Centere Many of the referral agencies provided
free service for school childrene Many required appointments for
other than emergenciese Two elementary schools had the area dental
clinic in their buildinge - :

Services rendered in the schools varied according to the

_professionals visiting the schools on a regular basise Table 15
’indicates the profe551onals v151ting each sample schoolo
- The operation of the school health services program is depen-
_dent upon the services provided to the school system by the De Co
_ Department of Health, the city agency charged with the responsibility
of establishing procedures and policies and delivering health services )
to children through the school systeme Ten elementary and two~
Jjunior high schools in the 20=school sample reported that they had
not had the services of a doctor in their buildings during the 1971-72
_school yeare Health service directors in those schools said they
 thought a doctor should have been assigned to their schoolse However,
discussions between.a Health Department official and onesite study
team members revealed that the Health Department operated at one=
_ third of its authorized medical doctor positioms during the 197172
‘school yeare Therefore, a policy decis on had been made not to make
certain health services available to schcols west of Rock Creek Parke
Further, the Health Department official said the Department questioned
' _the éffectiveness of using the schools as channels for providing
certain health services and had instituted policies to provide specific
services =~ depending upon time, type of service, and/or geographical
location =~ directly to the child through clinics or other established
'Health Department agenciess This, however, has created problems
in the schools where personnel continué to operate as if traditional
~rocedures were still in effecte

Nine elementary schools stated that they had a room set aside
as a health suites Equipment ranged from first aid supplies in most
schools to beds mentioned by three schoolse The other schools
operated their health services out of the counselor's office, principal's
office or the all~purpose room and were limnited to first aide
equipmente All of the junior high schools had health suites which
were much better stocked, ieee, beds, stethoscope wheelchair (at
least in one school), etce
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' Table 13

Professionals ‘wno/ﬁawnm, :ww_.nr Services In The Schools .

¥

School ) _Frequency of Visits K
Doctor Nurse I Health Psychola | Dental Speech. Nearing
Aide ogist Hygienjist . . Therapist Specialist
1 2 weekly 4 2 weekly v 3 weekly v
2 v 1 weekly Full Time 2 weekly 2 weekly 3 weekly 2 weekly
3 % 2 monthly 1 weekly 1 monthly 3 weekly v
4 * 2 monthly 1 weekly 1 weekly 1 weekly 3 weekly v
5 2 monthly 1 weekly 2 monthly 3 weekly v
6 * 1 weekly: 1 weekly , v 2 weekly v
& 7 1 weekly . 2 weekly 1 weekly 5 weekly 5 weekly
8 8 *x, 1 weekly 1 weekly 1 weekly 1 monthly 2 weekly
g 9 * 1 weekly v 2 weekly v
Bi10 = 1 weekly 2 monthly v 2 weekly 1 weekly
w11 * 2 monthly 1 weekly 1 weekly 4 yearly 1.weekly - v
12 1 weekly 1 weekly Full Time 1 weekly 2 monthly 3 weekly v
13 % 1 weekly . 1 weekly 2 monthly 3 weekly v
14 1 weekly 1 weekly 3 weekly - 1 weekly 1 monthly 2 weekly 1 weekly
15 1 monthly : 1 weekly 5 yearly 3 weekly 1 weekly
16 1 weekly 1. weekly Full Time 1 weekly 3 yearly 1 weekly 1 weekly
5 17 m.c_._. "Time 1 weekly 2 yearly 1 weekly v
o 18 Full Time ‘2 weekly 2 monthly 2 weekly
.19 v Full ‘Time (2) 2 weekly 1 monthly | '3 weekly
820 1 smﬂwu.% Full Time | : S , 3 weekly
T designates Title I moroo_.m . ,
% designates small schools (less nrw: uoo mncamnnmv | ,
v  designates wnwnwww visitations mcnwnm nrm Ummwnnwnm om the: moroo_. wmwn , xC
, o , , , )
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i, _Chearing specialist, Table 15) in fifteen schoolse In one school

B eye glasses.

"hygieniste We assume that the dental screening was done by the

Two_elementary schools indicated that they had purchased
. additional first aid supplies with out=of=the~pocket (personal)
money (1) and PTA funds (1)e One noted it covered the cost of
laundry with school fundse A junior high reported that the cost
of gasoline used for transportation was paid from personal fundse

Functioning

Ten of the elementary schools and one of the junior high schools
screened all of their students for vision during the first months of
the school yeare The other five elementary and three junior high
schools screened only certain grades, students new to the school
system and amy who were recommended as needing screeninge In most
cases the screening was done by the physical education teachers with
assistance from parent volunteers, teacher aides, or teachers.

The names of students who failed the screening, based on the standards

established by the Department of Health, were given to the school- .
_ Health Service director for proper referral and follow-upe All ‘students

identified were reported as having been servede The only problem-
stated in this connection was that e1ementary students break their

e

] The procedure in the majority of the schools was. to screen
certain grade levels and those new to the school system for hearinge
On the elementary level this was done by the audiologist team

reporting that they did not have the service of an audiologist no
children were screened for hearinge One junior high reported that
their screening was done by the audiologist, but in the other three
junior high schools’ it was done by the nursese These three junior
‘high schools reported no services from the audiologistse No dise
crepancies between ident1fied students and students served were
reported. -

Only one junior high school reported no service from the denta1

nursees The dental hygienists screened all of the children in four.
elementary schools and certain grade levels plus those new to the
school system and those recommended by the teachers and/or parents

in twelve elementary schoolse The dental hygienists screened the
eighth graders, new students and recommended students in the other
three- junior high schoolss Children with dental defects were
referred to private dentists and area clinics for treatmente Program
coordinators at schools where a large number of students had been
identified as needing dental care stated that all students have not
.been servede The number one problem is the slow dental service and
very long waiting listS. Elementary schools also stated that students?
refusal of service, lack of transportation, and failure to keep
appointments as other problems causing a discrepancy between the
number of children identified as needing dental care and those servede
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Children seen for speech therapy were usually those recommended
by the teacher to the health services administrater who in turn
requested the services of the speech therapiste Three elementary
schools reported that therapists surveyed all second graders in their
buildinge As Table 15 indicates, the speech therapists are the only
professionals regularly visting all twenty schools in the surveye
Indications were that all students requiring therapy were being servede

. All children identified for special placement were usually first
recognized and recommended to the counselors by teachers and/or other
staffe The counselors requested the service of the psychologist for
diagnosise The counselors usually worked with the special problems

along with the visiting psycologist (see Table 15)e¢ Some children
with mental/emotional problems were recommended for special placemente

This is the second area where a discrepancy was statede In many
instances these ch}ldren are still in the regular classroom because
they cannot be placede )

. Six elementary school and two junior high schools reported )
that some of their children received physical examinations in their
schoole Two of these schools, one on each level, reported having.

a doctor. visit during the first part of the school years The other
six still have a doctor visiting the school regularlye (see Table 15)
The other schools stated that emergency cases calling for a doctor's
carey-and children recommended for:physicals, etce, are referred to

- clinics, hospitals and/or private doctors by the nurse and/or
counselore Only one of the two elementary schools located west of

_ Rock Creek Park reported that they had neither a doctor nor a nurses .
but had requested bothe The other sample elementary school west of-

_ the Park had obtained through its own resources the voluntary

- servicés of a doctor once a monthe '

) 77 Probieﬁs/SéLptions

Two elementary schools indicated they had no problems relative
to their health servicese The problems shared by other schools are
listed belowe The number in parentheses indicates the number of
elementary schools citing the probleme The underlined numbers

- represent junior high schoolse

‘1s There is a lack of professional help (doctor, nurse, health
aide) in the schoole (5) 1

2, Transportation is needed to and from referral servicese ‘(3)13
3s There is a lack of facility, equipment and/or suppliese (2) 1;
4e Dental services are slow and result in long waiting lists, (2) 1

5, Children with mental/emotional problems who are recommended
for special placement camnot-be placeds (3)
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-6e There is a lack of parental supporte (1)

The schools have tried to overcome some of the problems listed.
Counselors sometimes furnish transportation to and from services
which includes paying for their own gas expensee Parents are
encouraged to furrish transportation to referral services feor

their own childe Additional medical supplies have been purchased
.through the PTA and from personal funds. Mental/emotional problem -
children in many cases are placed with strong teachers who are ab1e
to relate to them bettere :

~ The majority of the schools stated that no changes are anticipated
in their Health Services Programe They also indicated that the
_ assistance needed from Central Adminstration is reflected in the
- problems citede

EfFectiveness/Impact

) Conferences with students, parents, teachers, and referra1
services, records of students' treatment and progress, and observation
of students -are the methods used by the schools to assess the

_impact of their Health Service Programe The greatest impact of

the Health Program, as cited by the majority of the program
administrators, has been the improvement in achievement and classroom
efficiency by studentss The director stated that positive feedback,
receptiveness, and overall cooperation reflect the attitude of .

',_parents, students and teachers towards the program.

. " All of the sample schools had a Health Service Program prior to ]
“the implementation of the Academic Achievement Projecte Ten -
. elementary schools and three junior high schools stated that there.
~had been no changes in their program as a result of the implementation
of the AAPe The remaining six elementary schools and one junior
high -in the sample cited a number of ways in which the AAP had
affected the implementation of their program: it had created a
greater awareness on the part of all involved (2 elementary and 1
junior high); objectives were clarified (1 elementary and 1 junior
high); a breakfast program was begun, a greater number of children
were served, regular service from a nurse and doctor was obtained, a
health committee was formed, and the school staff was reduced but
required to carry an increased load (one e1ementary school each)e

- -

Conclusions

- The health services in the schools are variede The school's main
role has been to identify health needs and then make referrals to the
.proper agencye The actual de1ivery of the services lies within the
jurisdiction of the De Ce Health Department and is generally

provided outside the school itselfe. The fact that a school was large
or small, Title I or not, did not appear to have a decisive bearing
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on the health services rendered to the students at the sample
schools,

‘Recommendations

It is strongly recommended that continued consultation between
school and health authorities be encouraged to promote the health
Vservices programs in the schoolse

e It is strongly recommended that steps be taken to improve

- . communication at all levels between the school authorities and
the health authorities so that improved coordination will result
in more effective delivery of health services to school children.
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7. Food Service Program

In his May 5, 1971, Report to the Board of Education the Super-
intendent emphatically stated: '"No child should be hungry." The
_free breakfast and lunch program, underwritten by U. S. Department
of Agriculture funds, is viewed as an important resource in the
non-instructional support program of the Academic Achievement
Project, (See Appendix G)

Objectives

The following objectives were given by the sample schools for
their food service program., The numbers in parentheses represent
elementary schools citing a particular objective and the underlined
numbers represent junior high schools. )

To feed all identified needy or hungryngildren. (12) 4

To provide a nutritious meal to those who otherwise
would not receive one, (3)

To provide breakfast and lunch to needy students. (1)

To enable students to get nourishment so they can
learn and achieve. (1) : :

~ Two elementary schools stated that their target population was
all students desiring food, The remaining schools including junior
high-schools stated that their target population were all identified
hungry and needy students. - :

—Strﬁcture and Organization

Each of the twenty schools in the survey had a food service
program, The size of the school played a big part in who directed
the program and the number of food service personnel involved in
the program, Table 16 shows the staffing, facilities, and number
¢f pupils served in each school, )




Table 14

* A Breakdown of Food Services B& School

School | Director and/or Facilities ho. of No. Served
Number Coordinator Helpers Breakfast | Lunch
T1 Cafe, Mgr. Principal cafeteriaJP 10 cooks/
, aides 220 750
2 - Lunch Clk. Secretary| lunchroom 2 aides 170 1 435
3% Lunch Clerk classroom 2 aides 100 ~.172
4* Counselor small room ,| 2-aides | 40 50
5 Cafeteria Mgr. multi-pur-»/I 7 cooks/ | -1
) pose rooms aides 80 280
6* Lunch Clerk | auditorium | 1 aide 100 . 297
T 7 Cafe. Mgr. Lo -
| Asst. Principal multi-pur-/
- pose room |11 cooks/ -
S . aides 280 600
8% . | Lunch Clk. Principal assembly - : '
C . hall 2 aides 150 245
T 9k Counselor classrooms | % secr. 0 . -4
10% Lunch Clerk lunchroom 1 aide 56 : 130
11 Lunch Clk. Principal| lunchroom 0 - 53
12 | Cafeteria Mgr. all purpose i1 cooks/ )
) - room atdes 75 325
T 13% | Principal lunchroom J cooks/ -
aides | 100 ) 500
1 14 Cafe. Mgr. Principal| all purpoi?.ll cogks/ A
. room - aides 300 -- 500
15% Asst. Principal cafeteria /| cooks/ —
aides 150 - 375
T 16 Lunch Clerk lunchroom 6 aides 250 550
T 17 Cafeteria Mgr. i
Asst. Principal cafeteria/ 5 cooks/ |
aides 0 176
. T 18 Cafeteria Mgr. ) ‘
Counselor cafeteria./ cooks/ 1
aides 0 ~ 602
- T. 19 Cafeteria Mgr.
Principal : cafeteriaw/ cooks/
- aides 0 300
20 Cafeteria Mgr.
Counselor cafeteria*/ cooks/
¢*des 0 ; 63

T Title I Schools

% Small Schools (less than 700 students)

v Have kitchens where food is prepared
Schools number 17-20 are Junior High schools.
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Functions

All twenty schools indicated that application forms are sent
home with the child in September of each year. Parents are required
to complete these forms and return them to the school if they desire
food service for their child, The principals usually review the
completed applications., Unless it becomes very obvious that a child
does not need food, applications are usually accepted, No one in-
dicated that they have encountered problems in this connection.
Children whose families receive public assistance are automatically
identified, Teachers and staff may also recommend children for food
service on the basis of their observations. Children who continually
request food are counseled to determine whether they should be served
regularly.

Only two elementary schools did not serve breakfast. (See
Table 16) One cof the schools lies west of Rock Creek Park in the -
Georgetown area, The other school is located in the upper Northwest.

- Each had a very small lunch program and each stated that a breakfast

program was not neaded at the school. None of the junior high
schools served breakfast. In the schools with breakfest programs
only about one-fourth to one-half of those identified for free lunch

7 _showed up for breakfast. They were usually recognized by the lunch
_ clerks and further identification was not necessary. )

 Nine of the elementary schools received their lunches in hot

- boxes by truck just prior to lunch time, Only children in the free

lunch program received lunches. Depending on the number of students
served, the clerks may recognize those eligible for free lunch

and/or the students are given free lunch cards with their names

and/or a number of ‘them prior to reporting for lunch. The children
eat in their classrooms, lunchroom or other designated rooms along

" with students who bring their lunches from home,

Seven of the sample elementary schools and all four of the
sample junior high schools have kitchens where food is prepared. At
these schools there is an adjoining room, or cafeteria, where students
eat., Students not on free lunch were able to-purchase hot lunches at
those schools. In all cases tickets are issued once a week to those
buying lunches and to those on the free lunch program. The only dif-
ference in the tickets in some cases is the number coding of which
the children are usually unaware. Thus, no other distinction is
made between those getting free lunches and those buying their lunches.

Problems
Eight elemeﬁtary schools aﬁd one junior high school stated that

they had no problems connected with their food service program., The
problems cited by the others were as follows:
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Children refuse to eat food they are unaccustomed to
or unfamiliar with. (4) 2

Lunches are sometimes delivered late. (2)

_ We must schedule three lunch periods to accommodate
everyone., (1) :

4, 1t is difficult to keep an accurate accounting with 500
free lunches and 100 paid lunches. 1) -

5. Children who patronize off campus Vendors do not satisfy
their nutritional needs. '

6. Iunch clerks are not paid when schools are closed for
holidays. (1)

In relation to problem number one, three elementary schools have
started an orientation.program with their children. Teachers discuss
nutritional needs, food values and wastefullness, Children are en-
couraged to learn to like different foods. - :

When asked what assistance is needed from central administration
only three elementary schools and one junior high school responded.
Comments from the elementary schools were: (1) make the lunches more
appealing and make condiments available separately; (2) provide more
lunch aides; and (3) provide pay for lunch clerks during the time
schools are closed for holidays. The comment from the one junior
high was: do away with the free lunch application form and make the
free lunch program open to all children, )

Effectiveness/Impact

Fifteen of the elewentary schools and all junior high schools
stated that feedback from those involved and teacher and staff ob-
servations of students were the methods used to determine the effec~
tiveness of the food service program. One elementary school stated
that the application requests were used to determine effectiveness.

The following outcomes were cited by the schools:

The attitudes of pupils are good. (12) 1

Teachers and parents' attitudes are favorable and they
are cooperative. (7) 3 :

Pupils' class performance has improved. 3)

Pupils' attendance has improved. (1)




5. There have been no changes in students., (1)

It was noted that children feeling ashamed or those reluctant
to accept free lunches were the exceptiun rather than the rule. In
most instances where a great number of students were served free
lunches the stigma, if it can be called such, seemed to be on those
not receiving the free lunches. The smaller the number served free -
lunch, the less confident the students appeared. This was very ob-
vious in only one case where only four free lunches were served,

A1l of the schools realized that there was a need for continuation
of the food service program. :

Fourteen elementary schools and three junior high schools stated
that the implementation of the Academic Achievement Project caused no -
changes in their food service program, One elementary school stated
that there has been an increase in the aumber of ‘students served, but
this may or may not be a result of AAP, The other elementary school
stated that it had no such program prior to the implementation of AAP.
The fourth junior high school stated that since AAP every child who

. wantsflpnch gets lunch as opposed to only those deemed needy before.

'Oﬁly one elementary school stated that the food service program -
has had an impact on other AAP Components in that it has enabled the
children to function more effectively in class. :

Conclusions

. It becomzs quite obvious in the survey of the twenty schools-_
that children cannot be classified as hungry due to their not being
able to receive lunch. Children who refused food due to their un-
familiarity with it received instruction on food value, nutrition
and waste. This was the main problem cited by the schools. ’

‘Recommendation

It is recommended that lunches be provided students on an
entitlement basis as part of the regular educational service in the
same manner as students receive textbooks, schoolhouse facilities -
and faculty services.

It is also recommended that breakfast be available in all
schools in which there is a need.
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This is recommended for the following reasons:

1.

3.

From the point of view of the faculty and administration
the food program would become an intrinsic part of the
on-going educational program rather than & marginal
operation seen as a duty beyond regular requirements,

AAP guidelines suggest that providing food services is
a recognized supportive educational service.

Present cumbersome unreliable certification procedures

to establish economic need create unproductive antagonisms
in the family group, including both parent and student,
(particularly junior high school age)--and generate
unnecessary clerical and administrative tasks.

Because lunches would be available to all students no
stigma would be attached to the economically needy.




8. Clothing Program

Another non-instructional support program emphasized in the
Academic Achievement Project as being important to a child's-
learning environment is the Clothing Service. The On-Site Study
examined the functioning of this AAP component in the 20 sample

schools, (See Appendix H)

Objectivgs

The primary objective of the clothing service programs in
the schools of the on-site study sample was to provide adequate
clothing to keep children in school. Secondary objectives cited
include improvement of attendance and academic performance.

~ Administration

] There was a clothing program in nineteen of the twenty schools’
surveyed. In all but one case, the counselor coordinated or was
involved in the administration of the clothing service program
(see Table 13), 1In the exceptional case a Title I aide coordinated
the program, assisted by two other Title I aides. In the other
eighteen schools a counselor was either the administrator or an
assistant administrator of the service. Directors were assisted
by persons who may have been counselor, parents, a MIND teacher,’
or pupil personncl aides. '

Table 15

School Clothing Program Organization

Schools Responding (N=19)

Type of Position As leaders As assistants.
Counselor 16 (1 co-leader) 3
Pupil-personnel aide 2 : 2
Attendance officer 1 co-leader
Reading specialist 1 co-leader
Coordinator of Community

School 1 co-leader
MIND teacher 1 co-1leader
Parent 5
Aide for clothing program 1

bl
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Functioning

Children needing the school clothing service were identified
primarily by observation, recommendation and request. In three
schools applications were required. The schools reported serving
from as few as nine students to as many as 200 students. The
average number- of students served in the 19 sample schools was’
73. Fifteen of the sample schools said that they made their
clothing service available to the families of their students.

In most of the schools the clothing service was available as
needed during the school day. A few had regular hours during
which persons could collect clothes they needed.

" The schools cited many sources for obtaining clothing for
school children. All but two mentioned that they- started with
their own schcol sources before reaching outside their buildings.
These school sources were: organized bundle days, informal col-

- lection centers within the school, spontaneous giving by teachers,
- parents or other such sources. :

- Sources other than their own school's were drawn upon in an
attempt to meet the needs of the students. Table 14 gives various
outside sources and the number of schools utilizing each type of -
resource. The clothing resource that was used most frequently was
the D.C. PTA Shoe Fund followed by the Clothing Centers located in
other schcols such as those at Savoy, Perry, Petworth and Turner. '
 The Urban Service Corps served clothing needs of children tn five
schools. Other outside sources include: Columbia Heights, Grant -
Circle, Salvation Army, churches, Red Crcss, and WTOP (D.C. Radio
Station). ) : :

Seventeen schools issued both new and used clothing, One
school (a junior high school) distributed only "new" clothing
and another (elementary) school distributed mostly shoes and
coats. Administrators of the program believed that underwear
should be new; however, obtaining funds to buy new items of
clothing was a problem.




Table 16

.
Outside Sources for Obtaining Clothing
for School Children

Number of Schools Using

Source Outside Sources
P,T.A. Shoe Fund 17
Savoy School Clothing Center . ‘ 15
Perry School Clothing Center : 9
Urban Service Corps 5
Petworth School Clothing Center 3-
Columbia Heights ) 2
Turner Elementary School - 1
Grant Circle 1
Salvation Army _ 1
Lécal ghurches 1
Red Cross |
WTOP (radio station) . ' 1
Aréommunity school’ 1

Prob lems

In the administration of the clothing program, certain problems
were encountered, These problems were cited by the personnel in-
charge of the program and are listed below.,  The number after each
item represents the number of schools having the problem.,

-
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Problems/Difficulties:

1. Transportation of students/parents to Clothing Centers (6)
2. Providing clothing in needed sizes (3)

3. Sensitive parents (2)

4., Screening to identify the most needy students (1)

5. Supply of new underwear clothing (1)

6. Items stocked but not ‘wanted (1)

One school's solution to financing the purchase of new
underwear was "Bundle Day.'" On that day all clothing collected by
the school from teachers, the community, and other sources was
available to students and others in the community. They could take
whatever they needed and leave a donation of whatever amount they
could afford., With chis money underwear and other clothes unavail-
able from usualﬂsourcés could be purchased.

The clothing service coordinators indicated that they had re-
ceived no assistance from the central administration in providing
this service to the students, with the exception of Title I schools
and those utilizing the Urban Service Corps resources. The most im-
portant assistance that the central administration could render,
according to program coordinators, would be the provision of trans-
portation in order to get children and parents to clothing distri-
bution centers. They also thought the central administration could
assist them in supplementing their clothing supply: money for new
underwear, new clothes, availability of a variety of sizes. One-
school suggested a plan be developed whereby children could select
their new clothing from a rack in a clothing store,

Impact

The schools depended heavily upon observation to determine if
clothing needs were being met. In addition to observation some
schools determined the effect of the program through feedback, follow-
up on those previously served, teacher judgment, investigation,
recommendation and survey. The reported effect on pupil performance
was to build confidence. This was demonstrated in observations such
‘as: child became more receptive; attendance was improved; perfor-
mance in school was better; the child who had been helped tried .
harder. It was believed that the parents' attitudes and the pupils'
attitudes toward school had became more positive. Some staff
members felt that the pupils felt happy and good about themselves
and the new clothing.




Two negative findings noted were:

. a, Some children wanted the ciothing but did not want to be
identified.

b. Some children wanted the latest styles and not what was
stocked. .

The majority of the schools.plan to continue as they operated
this year. Some schools indicated that they plan to: expand the
clothing services, work more with parents, provide for emergency
situatioms (such as when a family is set out into the street, or
the case of a new family), and provide for a greater variety of
clothing for fourth and fifth grade boys.

Schools suggested that changes resulting from AAP included:
emphasis on objectives, staff has become more aware, resources have
been added to and enlarged, will plan to serve more families, have
become more conscious of the need for continuing service, On the
other hand one school tried to have a clothing center but it did -
not function. Another school lost use of clothing storage space
when the breakfast program was instituted. The overall effect
of implementation reportedly was to c¢ause children to get to school
to learn, Parents and teachers saw this as having a positive effect
_on the feelings and performance of their children, -

- Conclusions

1. The school personnel in this study reported that they
improved educational performance when they provided
adequate clothing in order to keep children in school,

2. The two schools having sufficient pupil personnel aides on
board were the only schools not involving the counselors
so directly in the clothing program.

3. The schools considered their own resources, such as sponta-
neous giving, before reaching out into the neighborhood and
larger community for the needed clothing,

4., Transportation of parents and children to the clothing
\ centers was the most recurring problem.

5. The schools depended heavily upon !'observation" to deter-
mine if clothing needs were being met.

6. It was reported that the attitudes of participating parents

and pupils became more positive thereby causing them to
become more cooperative with the school,
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Recommendations

1.

2.

3.

4.

It is recommended that all Title I schools and regular
schools, having pupil personnel workers and other types

of aides, should use such personnel in a more responsible
role in the Clothing Service Program. Counselors would
continue to be involved but not have the complete responsi-
bility for the program.

It is recommended that central administration specify a
list of suggested activities to be undertaken within the
local school to support the clothing program; as well as a
complete list of clothing sources available city-wide.

It is recommended that the school no longer assume that the
parent can get transportation to a clothing source, but

that each school, through cooperation of parents, teachers,
or central administration will put in writing a plan whereby
transportation will be provided in extreme cases where it is
apparent that the family can not secure the needed transpor-
tation. -

It is recommended that the need for and~the responsibility
for "observation" on the part of principals, counselors, -
teachers, and other staff be stated so clearly that such
"observation" will become a continuing and every day-pro-
cess that is sharéd by all of the above-named personnel,-
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. B., Faculty Questionnaire

The "Faculty Questionnaire -- On-Site Study" was distributed
to the 585 teachers in the 20 sample schools on the day that the
study team visited the school. (See Appendix I) Completion of
the questionnaire was optional. The survey team intended for the
faculty responses to help balance the picture of the program
when the data was combined with that from program directors.
However, responses Were received from only 177 teachers, or 30 per-
cent of the total, Although a 30 percent response is usually
considered satisfactory for statistical generalizations, in this
case the distribution of the responses from the various schools
precludes generalization to the city-wide teacher population, or
even to the sample teacher population. A 30 percent return was
received from only 11 of the 20 sample schools -~ from 10 of 16

elementary and 1 of 4 junior high schools. ’

The questionnaire was organized in two parts, each of which
will be discussed separately below. -

Part 1

In Part I of the Faculty Questionnaire the teachers rated the
effectiveness of éight AAP components in their schools on a number
of dimensions. The components were those selected for inclus%on'

~in the on-site study:

The Reading Mobe Team The Tutorial Program -
The Math Mobe Team Health Service

University Liaison Clothing Service

Homework Center Food Service .

The program dimensions the teachers were asked to rate included: the
effect of the program on student participation in the learning process,
student attendance, and student academic performance; the extent of -
the program's operation in their school; the extent of community sup-
port for the program; the extent to which problems generated by the
program can be overcome; and the extent of their own contact with the
program. The scale to be used in the rating was as follows:

To A Great Extent

To A Considerable Extent
To A Slight Extent

Not At All

Tables 17 and 18 on the next two pages display the mean ratings of the
responding elementary and junior high teachers, respectively. An
interpretation of the numerical means appears below the chart.
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The aggregate rating for each program in the elementary schools
fell within effectiveness range of "to a considerable extent."-
According to the respondents, the Reading Mobe Team program was the
most effective program overall, while the food services program was
the most operational. The dimension receiving the lowest rating,
that is effective "to a slight extent," was the impact of the
university liaison program and the homework center program on the
students' attendance, According to the elementary teacher re=-
spondents, the tutorial program did the most to promote student
participation in the learning process; the food services program
did most to improve student attendance; and the tutorial program
did most to improve the students' academic performance. The food
services program received the most community support, according

" to the respondents, and it also had the most easily overcome prob-

lems. The respondents indicated that they had the most contact with
the Reading and Mathematics Mobe Team programs, while they reported
they had contact only "to a slight exte-.. ' with the ‘clothing and
homework center programs. ST

The aggregate rating for most of the programs in the junior
high schools fell within the '"to a considerable extent" category.
One program, university liaison, however, received an aggregate
rating that fell within the '"to a slight extent" effective category.
It should be noted that the only program that the responding teachers
said they had "considerable" contact with was the tutorial program;
with all other programs being rated the respondents had contact "to
a slight extent." According to the responding junior high teachers
the non-instructional services had the greatest impact on student .
participation, attendance and performance: food services on  ©
participation, health services on both student attendance and per=
formance. All of the components rated received high "operational"
ratings; the highest went to the Reading Mobe Team which fell into
the ‘"to a great extent" category. All of the programs received
high community support ratings, with food services, clothing ser-
vices, health services and homework center falling into the "to a
great extent' category. The program with the most easily overcome
problems, according to the respondents, was the tutorial program,

Part 17

Of the 177 teachers responding to the "Faculty Questionnaire,"
118 made comments on the AAP components in Part II of the survey.
The greater percent of the comments about the AAP components in-
dicated that the program and/or service was excellent, beneficial
and/or effective. In addition to the eight components under con=.
sideration, the teachers were asked to comment on the use of ~
“Sequential Inventory of Reading Skills", and the use of "Specific
Objectives for Pupil Performance in Math." More than 80 percent of
the comments stated that these guides were very good and very helpful
instructional aides.
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Conclusions

The elementary teachers indicated that they had the most
contact with the Reading and Math Mobe Teams, while the junior
high teachers said they had the most contact with the tutorial
program. This finding corroborates the information obtained in
the interview with program directors in the sample schools. The
Mobe Teams had the most structured and most active programs over=
all, while in the junior highs, these programs focused their atten~
tion on their own department members rather than on the faculty as
a whole. Thus, non~English and non~-mathematics teachers in the
junior high would probably have little contact with Mobe Team efforts.
On the other "hand, the tutorial program would reach into each teacher's
classroom, giving junior high teachers more contact with the program.

Both elementary and junior high teachers gave the lowest rat=-
ings to the university liaison program and the homework center pro-
gram. Again these findings reflect those gained in interviews with
program directors. Few sample schools == 7 out of 20 -~ had home=-
work centers and very few children, about 3 percent, were involved

- in the homework center programs where they existed. Observation
showed there to be difficulties relating to both organization and
clarification of objectives. There was little interest in the

- homework center program in most of the sample schools from faculty,
students, or parents.” The university liaison program, on the other
hand, seldom stood out from the regular school program. Most schools
had university liaison programs, but most programs involved student
teachers. The effects on the students could only be assessed over
the long term, while few such programs suggested involvement of parents.
From the teacher comments we can suggest that the university liaison
programs had low visibility among the respondents to the "Faculty
Questionnaire,” - -

Both the elementary and junior high teachers viewed the non-
instructional support programs -~ food, health and clothing ser-
vices -- as important adjuncts to the instructional program. These
programs were perceived as having a considerable impact on student
participation, attendance and academic performarce, while they also
received the support of the parents.




Ce Student Form

During the on=site study of the AAP components in sixteen
elementary schools and four junior high schools, the Departments of
Research and Evaluation staff members administered a student
survey form (see Appendix J) to a systematically selected sample
of classroom studentse

In each elementary school the sixth grade class whose teacher!'s
last name was at the top of the alphabetical list was selected for
the surveye In the junior high schools this procedure was followed
for selecting a seventh, eighth and a ninth g~ade class to complete
the forme Responses were tallied from 403 sixth graders, 71 seventh
graders, 61 eighth graders, and 138 ninth graderse A total of 673
students responded, or about 5 percent of the students at the sample
schoolse .

The results of the student survey are shown by percentage of
response in ‘rables 19, 20 and 21 belowe Table 19 displays the
responses of the elementary studentse . ’
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Table 19

Responses of Elementary School Sixth Graders
To The Survey Questionnaire (N=403)

Percentage of
Survey Questions Responses ,

. on't
Yes Nb Know

1, ‘Have you received any tutoring at school

from a person other than your own teacher? - 49 49 2
*1a, If yes, do you believe this tutoring has
helped you? 83 12 5
2. Have you tutoréd or taught andvther person -
in your class or school over a period of time?| 61 35 4

3, Have any of your friends tutored someone or =
received tutoring? 79 8 13

4o Did you get to know how you did on the city=-
wide standardized test given last September? 67 25 8

5 Are you keeping any graphs or charts or
' records showing how you are learning or
what you are learning? 69 30 1

*5a, If yes, do you believe this has helped you? 61 25 14

6e Do you know if any cé}lege or university has
any persons in your school or has any program

\ in your school? 45 34 21

6as If yes, would you try naming the College or :
University? (see Table 21)

7. 1Is there a Homework Center=~or a special
place to do homework=~in your school? 33 60 7
%7a, If yes, have you used it? 45 53 2
8¢ 1Is there a Homework Center~=or.a special
place to do homework=~in your neighborhood? 38 53 9
*8a, If yes, have you used it? =1 so 47 3
9, Can you do your homework at home? 98 2 -— -

% . The number of responses to part "a'" was greater than the number
answering "yes" to the main part of the questione There is reason
to believe that the percentages of responses for part "a" would be
more positive if this had not been the casee
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Half of the students surveyed indicated that they had received
tutoring at schoole Of this number the majority stated that the
tutoring had helped theme More than half the students said they
had been involved as tutors. More than three=fourths of the students
said that their friends had either received tutoring or had tutored
someone elses Moire than sixty percent of the students reported they
got to know how they did on the standardized test given in September,
were keeping graphs, charts or records showing their progress, and
thought that these records were helping them in their academic
achievements Fewer than half knew of a college or university program
in their schoole. ’

Only a third stated that there was a Homework Center in their
schoole Of this number fewer than half stated that they had used
the Homework Centere Thirty=eight percent indicated that there was
a Homework Center in their neighborhood; half of these said they
had used the neighborhood centeres Nineth~eight percent of the
respondents said they could do their homework at homee

Table 20 shows the responses of junior high students to the
questionnairee
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Table 20

Responses of Junior High School Students
To The Survey Questionnaire (N=270)

Percentage of

. Responses
Surve ions
y Question SonTE
Yes No ) Know
1. Have you received any tutoring at '
school from a person other than your
own teacher? 35 65 - -

*lae If yes, do you believe this tutoring
has helped you? 60 30 10

2. Have you tutored or taught another
person in -your class or school over a ]
period of time? ‘ 38 60 2

3. Have any of your friends tutored some= .
one or received tutoring? 64 11 25

4, Did you get to know how you did on the city=
wide standardized test given last September? 59 31 10

5¢ Are you keeping any graphs or charts or
records showing how you are learning or what . .
you are learning? 43 53 4

' %5a, If yes, do you believe this has helped you? 64 20 16

6e Do you know if any college or university
: has any persons in your school or has any

progra.. .n your school? 35 26 39
6a. If yes, would you try naming the College or

University? ' (see Table 21)

7. 1s there a Homework Center=~or a special
place to do homeworke=in your school? 61 28 11
*7a, 1If yes, have you used it? 38 60 2

8.,. Is there a Homework Center~-or a special
place to do homeworke=in your neighborhood? 30 52 18
#8a, If yes, have you used it? 38 57 5
9, Can you do homework at home? ’ 98 2 -

\ -

%# The number of responses to part "a" was greater than the number
‘ answering ''yes'' to the main part of the questione There is reason
to believe that the percentages of responses for part at yould be
more positive if this had not been the cases
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Fewer than half of the junior high school students responding
indicated that they had received tutoring at schools Two=thirds of
this number thought they had been helped by the tutorings Fewer than
half of the respondents indicated that they had tutored others, while
more than half indicated that their friends had either received
tutoring or had served as tutorses

Most of the students got to know the results of the standardized
testse Fewer than half of them reported keeping graphs, records or
charts of their progresse Of those who were keeping track of their
progress, sixty=four percent believed this had helped thems

About a third of .he students were aware of a college or university
program in their schoole Most acknowledged that there was a Homework
Center in their school, but fewer than half of these said they had
used ite Fewer than a third stated that there was a Homework Center
in their neighborhood, and only thirty-eight percent of these :
indicated having used ite Ninety=-eight percent of the respondents
indicated they could do their homework at homee

Asked to name the college or university having a program in
their school, the students responded as is shown in Table 21.

Table 21-

Colleges and Universities Listed By Students
As Having Programs In Their Schools

~

Students' Responses 1
Colleges and Universities
Elementary Junior High
Howard University 55 63
American Univefsiﬁy 28 -
De Ce Teachers Gollege 22 4
Maryland University 1 . 16
George Washington University - 2
Trinity College - 1
Total - 106 86
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Foward University was cited most frequently by both elementary
and junior high students as having a university program in their
schoole University programs may actually be in operation in a
school without all students necessarily being aware of- the programe
The survey indicated that 45% of the sixth graders and 35% of the
junior high school students were in fact aware of these programse
This seems to be a significant proportion of the student population
for this type programs The strength of the students' awareness of
these programs is attested to by the fact that a fairly large pro=
portion of the students were able to write the names of universities
operating the programe - ’

-

Conclusions
The pupils® responses reveal that more tutoring was being done

at the elementary level than at the junior high level. Of those
being tutored, however, a majority of both elementary and junior
high pupils thought that tutoring had helped theme Fewer than 70
percent of the students at both junior high and elementary level
reported that they knew their results on the standardized teste
Considering the importance attached to the testing program in

the Academic Achievement Project and the suggested use of the test
profiles, etce, to bring test results to the students' attention,
the size of these groups seems smaller than might be expected.
Certainly a .portion of the deficit may be accounted for by forgetting
over a period of time and possibly the lack of understanding of

the questione If the emphasis on test results is to be continued,
then this program needs to be strengthenede More than two=thirds of
the sixth grade elementary students and fewer than one-half of the
junior high students.stated that they kept graphs or charts or
records showing their progresse. Of those keeping such records, more
than 60 percent stated that they believed these had helped theme
Apparently the keeping of such records is more prevalent in the
sixth grade than in the junior high schoole Additional means of

encouraging implementation at the junior high level need to be
studieds

Whether students were responding to the question or simple
writing the name of a university they knew is unclear from the
universities cited by the students as operaing programs in thzir
schoolse Nineteen of the 20 sample schools were involved in
university liaison programs, according o program coordinators at
sample schoolse Federal City College, reportedly involved in the
largest number of sample schools (12), was not mentioned by any
studentses Howard University, American University, and De Ce Teachers
College, the colleges mentioned most frequently by the students,
were reportedly involved in 8, 4, and 10 of the sample schools),
respectivelys That these colleges were cited most frequently by the
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responding students seems to support-thc analysis that the university
liaison programs has a low visibility in the schools where they
reportedly operatede It also suggests the responding students were
merely writing the name of a college they knew in answering the
question on the Student Forme

A significant finding in this survey is that 987% of both the
elementary and junior high school students responded that they were
able to do their homework at homee Cune=-third of the sixth graders
and almost two~thirds of the junior high school students reported
that they knew that there was a Homework Center in their school al-
though less than half of each knowledgeable group used ite Similarly
about one~third of both groups reported knowing that there was a
Homework Center elsewhere in the neighborhood although less than
half of these students reported using ite In view of the fact that
almost all responding studemts stated-that they could .do. homework at
home, serious consideration should be given to redefining the
purpose and function of the school and neighborhood Centerse.




1V. Summary and Conclusions

In order to describe the range of responses in the schools to
the implementation of the Academic Achievement Project, an On-Site
Study was conducted by the Departments of Research and Evaluation.
Eight selected AAP component programs were studied in each of 20
schools -- 16 elementary and &4 junior high schools -- systematically
selected from the entire schéol system.

Data was collected by teams of staff members from the Departments
of Research and Evaluation who visited each of the sample schools for
one day, and veturned a second day if necessary to complete the data
collection process. The on-site study teams talked with school -
principals, interviewed AAP component directors in the schools, sur-
veyed "teachers and students to compile their picture of the organi-
zation and operation of the AAP components.

Reading Mobilization Team

A Reading Mobe Team was operationmal in each of the 20 on-site .
study sample schools. Only three Mobe Team leaders were released
from the classroom full time, while six others could get some re-
lease time by rearranging their regular duty schedule. To compensate
for the lack of release time, teachers in all of the schools used
their planning time, lunch time, and after school hours to complete
duties related to the-Mobe Team operations, To fulfill the general
Mobe Team objective of assisting teachers to develop their skills in
reading instruction (new teaching techniques, student assessment,
teaching aids, individualization of instruction), Mobe Teams at the
sample schools had introduced innovative teaching techniques and
materials, aided in test result interpretation and profile construc-
tion, helped develop learning packets. They had reached building
teachers through workshops, demonstrations during departmental meetings,
faculty meetings, grade level meetings and on staff development days.
Team leaders thought that the teachers in their schools had been re-
ceptive to the Team activities and satisfied with the Team's per-
formance. In general the leader thought informal aud formal contact
between teachers had been facilitated by the operation of the Reading

- Mobe Team.

The teachers participating in the teacher survey that was a
part of the On-Site Study confirmed that the Reading Mobe Teams were
operational "to a considerable extent" in their schools. The elemen-
tary teachers indicated that they had "considerable' contact with
the Reading Mobe Team while the junior high teachers responded that
they had only "slight" contact with the Mobe Team. This reflects the
way in which the two levels approached the mobilization of instruc-
tio .1 resources: elementary school Teams worked with all teachers
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in the building, while junior high Team functioned primarily within
the English Department..

Two-thirds of the elementary students and about half of the
junior high students responding to the Student Form said they had
been told their resu'*s on city-wide standardized tests given in
September 1971, and said that they were keeping graphs or charts of
their academic progress. These results suggest that Mobe Team
activities were affecting the classroom experiences of children.
More than 60 percent of those elementary and junior high students
who reported keeping progress records said they thought this was
helping them. This suggests the Mobe Team activities were affecting
student performance.,

- Math Mobilization Team . . .

A Math Mobe Team functioned at each of the 20 schools in the
on-site study sample. No school had a full time released Team
chairman, so teachers had to use planning time, lunch time, and

_ after-school time.for Mobe Team operations. With the help of the
Math Department of the Division of Instruction and the pyramidal
structure developed for the dissemination of information, there was
a steady flow of new information about innovative math teaching
techniques and materials into the schools. Ideas gathered at
monthly Math Department sponsored workshops were passed on to Mobe
Team members who shared the ideas with their grade level teachers.
Workshops, faculty meetings, written communication and informal
contacts among teachers were additional mediums for transferring
information directed toward the objective of upgrading mathematics
instruction and thus students' math skills achievement. The
problems connected with the implementation of this component centered
around the lack of time available for carrying out the Mobe Team

. duties.,

Elementary and junior high teachers responding to the Faculty

Questionnaire rated the operation level of the Math Mobe Team

. slightly lower than that of the Reading Mobe Team. While the

] elementary teachers said they had 'considerable' contact with the
Math Mobe Team, the junior high teachers said their contact had been
only "slight." As with the Reading Mobe Team, the junior high
teachers reported less contact with the Math Mobe Team than did the
elementary teachers., Again the junior high Math Mobe Team functioned
primarily within the Math Department of the school while the activi-
ties of the elementary Team were directed at the entire faculty.
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Tutorial Program

All of the schools surveyed (19 in this case) had operational
tutorial programs, Usually more than one staff member was involved
in the administration of this program; usually both a counselor and
a reading specialist were involved in some way. Recruitment and
counseling of tutors fell to the counselor, while selection of tutees
and training of tutors fell to the reading and/or math specialist.
Parents were most frequently called upon as tutors (14 schools).
University students, high school students, peer tutors and a few pro-
fessional persons were also involved in tutorial programs in the
sample schools., Tutorial programs at all sample schools aimed served
children performing below grade level. Generally the tutoring fo-
cused on the development of reading or math skills of individuals or
small groups. Half the sample schools had -fewer than 50 children
‘involved in’ the tutoring program; three had more than 150- pupils in-
volved. About two-thirds:of the sample schools said they would
involve more children in the tutorial program if they had more tutors.
The problems cited by tutorial program directors included a lack of
financial resources for the program, difficulty in recruiting and
retaining tutors, and the lack of space for tutoring sessions. On
the basis_of formal and informal feedback about the program, directors
said students had improved attitudes, attendance, and reading and
wmath skills, They said teachers supported the program and noted
parents had cooperated with the tutorial program, especially by of-
fering their services as tutors. )

Both the elementary and junior high teachers completing the

_ teacher questionnaire gave the tutorial program a high overall rating.-
Both groups gave the highest rating to the statements: 'The program
is operational in ydur school," and "The program promotes students'
participation in the learning process."

The responses of the students supported the notion that the-
tutoring programs were very active at the sample schools, and sug=
gested that there was more tutoring going on in the elementary than
in the junior high schools. Forty-nine percent of the elementary
and 35 percent of the junior high students responding said they had
" received tutoring and 83 percent and 60 percent of these, respec-
tively, said they through the tutoring had helped them. More than
half the students respondents said they knew someone who was being
tutored or was tutoring.

Homework Centers

Homework Centers organized as places where students could go
after school for supervised study and assistance operated in only 7
of the 20 sample schools. In addition to offering supervised study
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and assistance, one junior high center allowed students to make up
course deficiencies with satisfactory completion of Homework Center
courses. At least one staff member in each of these operating
centers received compensation for his time in the center, either as
part of his regular working hours, or as additional pay for hours
beyond the regular work day. All but one Center served no more than
30 pupils per day, according to the Center directors. One Center,
a junior high center had about 60 students attending the center each
day. The operating centers had no particular problems; but they had
overcome staffing difficulties. Directors reported that the children
attending the Centers had profited from the program. Of those schools
that had no Homework Cencer when the on-site study was conducted, 4
were planning to open Centers soon, 7 reported alternative programs
at the school or in the neighborhood, and one claimed the children
had adequate facilities for study at home, Only one sample school
indicated no plans for a Center.

The Faculty Questionnaire results suggest that the Homework
Center program was less effective than the other AAP components in
aiding children in the academic skills development.

Results of the Student Form survey showed that 98 percent of
both the elementary and junior high school students reported that

they could do homework at home. One-third of the sixth graders and

almost two-thirds of the junior high school students reported that
they knew there was a Homework Center in their school, but fewer than
half acknowledged they actually used it. About one-third of both
groups reported knowing there was a Homework Center in the neighbor-
hood, but fewer than half reported using it. These findings support
those from the Interview Schedule and from the Faculty Questionnaire.

University Liaison

Nineteen of the 20 sample schools had university liaison
programs involving a total of 14 area universities and colleges
and 46 programs. Approximately half of these were programs in-
volving training of student teachers. Other programs included
direct assistance to school staff from university personnel, staff

~ development activities directed by university personnel, and special

projects organized by university personnel. School teachers working
with university student teachers could take university courses free
of charge in reciprocation for their service to the student teachers.

Results of the Faculty Questionnaire revealed that while
teachers thought -the university liaison programs valuable "to a
considerable extent," they thought them less valuable than other
AAP component programs. Of the students surveyed, 45 percent of the

-85=




elementary and 35 percent of the junior high students reported that
they were aware of a college or university program in their schoo®s.
1t does appear, however, that the way university liaison programs

are now structured, they provide a greater service for the university
than for the school in which they operate.

Health Services Program

While a Health Services Program usually directed by _the school
_counselor operate :~ -ach of the 20 schools in the sample study,
few schools had the ices of doctors. The schools' chief task
was to identify children needing medical care rnd then to refer them
to agpropriate medical facilities in the city. Erovision of trans-
portation to care facilities presented a problem, According to the
responses to the Faculty Ouestionnaire, the Health Services Program
was helping children i-. chesr academic work and getting support from
‘the community. - ’

Food Services Program

~ Each of the 20 sample schools had a free lunch program. Break-
fast programs were operated in 14 of the 16 elementary schools in
the sample, but none of the junior highs had breakfast programs.
- The on-site study indicated that lunches were available to all
children identified as needing lunch. Responses to the faculty
questionnaire indicated that teachers thought the food program was
" the most effective of the non-instructional support programs.

Clothing Services Program

All but one of the 20 sample schools operated a clothing ser-
vice for its students, and fifteen made the service available to
students' families. Usually coordinated by the school counselor,
the clothing service served from 9 to 200 students in the sample
schools. Children identified as being in need of clothing could
get ‘clothes from the school or a variety of other sources, such

- as Savoy, Perry, The D.C. PTA Shoe Fund, and so on, Problems

associated with the implementation of this component included:
lack of money for purchasing new underware, providing needed sizes
of clothes, »voviding transportation of students and their parents
to Clothing tenters located around the city. Directors reported
that they thought the children served with clothes became more
teceptive in classes, improved their attendance, and tried harder.
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The results of the Faculty Questionnaire indi~ated that the
teachers viewed the clothing service as aa importaant adjunct of the
academic program,

A1l the observad AAP components, but one; were operational to
a great extent in the sample schools. Administrators and teachers
had mobilized the resources of their buildings in a serious effort
to improve the academic achievement of the children in the school, -
Reading and Math Mobe Teams functioned to bring new information
about teaching techniques to the teachers. Tutorial programs .
assisted teachers in individualizing instruction for the very weak
students, The university liaison programs, while not as visible to
the teachers and their .students, used the sample-schools as labora-
tories for student teachers and many other projects. The non-
instructional support programs -- health, food, clothing -=- ‘attempted
to improve the learning enviromment of each child. Of the components
included in the On-Site Study, only the Homework- Center program met
with minimal success, Constituted as a place to do homework with
assistance from adults, Centers were operational in only one-third
of the sample schools, -
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Appendix A

Observation Checklist




Observation Checklist

Academic Achicvement Components

Date

zhool

Component

Describe and Comuent:

1., Structure and Organization
A, Leadership
B. Staff

C. Facilities

D. Materials, cquipment, supplics -
fé 7,Ii. Objectives
S ILL. Function/Activities
?;— ’ A. Reccipients
B. Participntion/utiliZHtion
é. Attitudes
D. Supcrvision

E. Procuedures

Q.
ERIC -89-
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F. Scheduling

G. Parent/community involvement
1V, Problems/Solutions
V. Effectéveﬁeésllmpact

A. Level of Satisfaction

B. Ewvaluation

;,77Viu Other
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Appendix B

Reading and Math Mobe Team Interview Schedule




Mgth Mobe Tcam

Reading Mobe Team

-

Interview Schedule
Academic Achievement Project
MOBE Team

School ) Date’

~ MOBE Team

1. Structure and Organizatiom

1. 1s there a MOBE .Team component in your school
é. 1f not, is one being planned? (Expléin)

2. tho is in charge of this program in your scho
a. What is the jeaders' position and title?
b. What are the duties of the MOBE Team lead

¢. How much tine docs the leader spend on th

d. How is time provided for the leader to ca
duties?

3., How many others make up the Mobe Team (and their positions)

a. What arc their specific duties?

?

ol?

er?

ese duties?

rry out thcse

b. What percent of tiwe do the Mobe.Team wembers spend carrying

out these dulies?

c. How is time provided for them to carry out these duties?

«0%=
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Mobe Team

4. What training, if any, did they (leader and members) receive
to carry out these duties?

5. What facilities are furnished. for the lobe Team operations?

6. What materials and equipment are available for.use by Mobe Team?

a. How do you determiné the availability? ' L ,

b. What materials are being used?

" e What is the source of these materials? : -

7. What costs have been involyed in the operation of the Mobe Team?

_a. How have these costs been met?

4

b. Have any alternative sources of funding been expiored?

I1. Objectives

1. t%hat are the goals for your'Hobé Team? -

2. V¥hom do you intend to serve?

ITI. Function of obe Team/Activities

1. Hotr often does the MOBE Team meet together?

2. How were teacher needs determined?
-

3. What input have teachers had into the MOPL Team operations?

How are MOME Team plans sharced with teachers?




Mobe Team

5. How many teachers are served?
a. 1Is service provided on a request basis or otherwise? (Explain)

b. To what extent do- teachers request the service of the
MOBE Teams?” ~

e - v

6.3¥What services are provided to the teachers by‘the MOBE Team?

7. How are these services pfovided to the teachers?
- -~ 8.0 What others are served? |

a. 1In what ways are they served?

9. Are there special times set aside for MOBE Team members to providé
service?

a. At vhat other times may services be provided?

. Problems/Solutioné

1. What problems or difficultics have been encountered which hinder
the functioning of the Mobe Team?

2. What has been done to overcome these problems[ﬂifficulties? o T
3. What changes are being planned in the progran? Why?

4, Vhat assistance have you received in the implementation and
" operation of the*Hobe Team from the Component Dircctor or
others in Central Administration? ’ - :

5. What assistance, if any, do you need?

0y
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V.

O
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Effectiveness/Impact

1. What methods, if any, have
of the Mobe Team's services?

2. What evidences are there that
a. teachers
b. studentrperformance
c. ‘ﬁarents/community
d. others

3.
a. teacheré
b. student
¢. parent/community
d. others .

b4, g

5. What are the

Mobe Team

the Mobe Team has affected:

been used to evaluate the effectiveness

-

Tor

‘What has teen the attitude toward the Mobe Team of the?

R

future plans for your Mobe Team?
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VI. 1f this program was in operation prior to AAP, what changes have
been initiated as a result of AAP.
1. Objectives
-2, Staffing
3. Resources
4, Number served
5. Pr@cedure for providing service
6. Problems

7. Impact

ViI. kas the implementetion and operation of this progrum nud an etfect on
" the implementetion of other commonc: ts of the ask (such es Use of Minimum
Floors, Sturf Development Prograi Testing Pro.rum, lleterogeneous
“* - Groining, Parental Community Involvement, etc.) Indicate how.

Prepared by
" Departments of Research and Evaluation

Division of Planning, Research and Evaluation

RN LB ~... . February, 1972

- - > - - . e - e 4t @re -

., B T F

i




Appendix C

Tutorial Program Interview Schedule




School

Interview Instrument
Academic Achievement Project

Tutorial Program

Date

"I, Structure and Organization

I,

Is there a Tutorial Program in your school?

..

C.

If not, is this component being planned? Explain,

Who is in charge of the tutorial program in your school?

What is the leader's position and title?
What are his duties in rclation to the program?

What percent of his time does the director spend on the
program?

How is time provided for the director to carry out these
duties?

What other persons if any help.supervise the tutorial pregram?
(positions, titles) )

a.

What are their terms of service? (volunteer? overtime?
etc.)

What are their duties?
£ Y

What percent of time is spent carrying out these duties?

How is time provided for carrying out these dutics?

~98~ =60
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II.

111,

4. What experience or training relating to tutoring have the
director and other persons had?

5. What facilities are used to accommoc ate the tutoring program?

6. What materials or equlpment are available for use in the
tutoring program?

a. What materials are being used?
b. What is the source of these materials?

7. What costs, if any, have been involved in the implementation -
and operation of the tutoring program?

a. How were these costs met?
b. Have any alternative sources of funding been explored?

ijectives

1. What are the specific goals of your tutoring program?

-

2, What is your specific target population?

Functioning of the Program/Activities

“1s VWhat crite:is are ugsed tv deternine un1ch studen,s gilall

receive tutoring sezvzces°

2, low meny students in need of tutoring have been identified?
3. low many of thes® identified students ave being tutored?

4. low would you describe the relstionshin be ween the students
~ and the tutors, generully?




Tutoring Prouram #1:

Tutorial

' Source of Tutors | No. of Tutors

No, of Tuteces

Time Schedule by Week

_Description of Program:

- -Tutoring Proaram :%2: -

of Tutors

,7$ou;cefof'Tutors No.

No, of Tutces

Time Schedule by Week

"~ DPescriotion of Program:

~ Continuc @3 above if necessary:

“ERIC.

A v 7ex Provided by R o T
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Tutorial

IV. Problems and Solutions

1.

5.

What difficulties have becn encountered in the implementation
of the tutoring program? )

What has been doné (or is being done) !> overcome these
difficulties?

What changes, -if any; are being planned for the program?
Why? .

What assistnace have you received in the implementation and
operation of this program from the component coordinators or
‘other persons in the Central Administration?

What assistance io you need?

V. Effectiveness/Impact

1.

What methods, if any, have you used to evaluate the effective=~
ness of the tutorial program?

+

What evidences aré there that the tutorial program has affected:

a. student performance
b. teachers
c¢. parents/community
d.. other persons (tutors, etc.)

-
What is the attitude toward the tutoring program of
a. students

J. teachers

~101-
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¢. parents/community

d. other persons (tuters, ete.)

"5, What long term plans have you for the tutoring program in your

school?
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Vi. If this program was in operation prior to AAP, what changes have

been initiated as a result of AAP,

1. Objectives

2., Staffing

3. Resources

4, Number served

5. Procedure for providing service

= '6.- Problems , 7 j;}é

7. Impact

VII. Has-the implementation and operation of this progrum nud un etfect on -

" the implementetion of other commone: ts of the anP (such es Use of Mininum

. Floors, Sturf Development Progran, Testing Pro.rum, lleterogeneous
Uroaning, Parentel Community Involvement, etc.) Indicute how.

Prepared by
Departments of Research and Evaluation

Divfsion of Planning, Research and Evaluation

February, 1972




Appendix D

Homework Center Interview Schedule -~ -




Interview Instrument

Academic Achievement Project

Homework Center

Schpol Date

I. Structure and Organization

1. In your judgment, what actually constitutes a Homework Center?

2. 1Is there a need for a Homework Center in this school?
3. 1Is there a Homework Ceqter in your school?

;:;' L a. If.not, is this eomponeut being planned? Explain.
be :‘VJherve do the children go to do their homework?

4. Vho is in charge of the Homework Center program in your school?

_a. What is the director's position and title?
b. What are his duties in relation to the program?

R c. How is time provided for the director to carty'out these
- . “duties?

- f‘ - d. Hov much time does the director spend on the program?
-~ - . 5, What persons staff the Homework Center when it is open?
~a. What are thejr terms of service? (volunteer? overtime? ctc.)

b. Uhat are their futics?

SR c. How much time is spent carrvine out these duties?

ERICT - - -105- S
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i
Homework Center *1

d. How is time provided for carrying out these duties?

6. What experience or training relating to Homework Center duties
have the dircctor and staff persons had?

7. What facilities are used for the homework center?

a. How many, students can be accommodated at one time? ’ é

—

8. What materials or equipment are available for use in the .
Homework Center?

-

a. What materials or-‘equipment are being used? -
b. What are the sources of these materials and equipment?

. 9. What costs if any have been involved in the 1mp1ementation and
operation of the Homework Center?. -

a. How are these costs heing met?

b. Have any alternative sources of funding been explored? What?

10. Vhat other Homework Centers are operational :in the larger
community?

',II; théctiggg ‘ ] . ¢
i17 What are the specific goals of your Homework Center?

2. Whom do you intend to serve through the llomework Center? Be

-specific. -

II1. Tunctioning of the Program/hggjg}gjgg

1. What are the criteria for determining which students are to -
usé the Center? ] { -

~106- . S
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2a.
b.

3.

4.

s,

‘8.

4 Homework Center

How many students use the Center regularly?

How many students use the Center on a typical day?

How many teachers have students using the Ceqtef?

When is the Homework Center available to students?

Is éttendance voluntary or compulsory?

-a. Do those designatéd to attend actually come? If not, why?

Do the students spend their time at the Center doing homework?
If not, what do they do at the Center? N

To what extent do the students call on the Center staff for - 7

~help with their assignments?

Do you think the Center is functioning as intended?

1.

ERIC

" What has been done (or is bein~ done) to overcome these difficulties?

IV. Problems/Solutions : ‘

What difficulties have been encountered in the implementation
of the Homework Center?

L4
.

What changes, if any, are being planned for the program? Why?

What assistance have you received in the implementation and
operation of this program from the component coordinators or
other persons ingthe Central Administration?

What assistance do you need?

[——
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Homework Center

V. Effectiveness/Impact

1. WUhat methods, if any, have you used to evaluate the effectiveness
of the Homework Center?

2. Wnat evidences are there that the Homework Center has affected?
a. student performance
~

b. teachers .

c. parents/comnunity }

d. other persons

3. What has been the attitude toward the tutoring program of:

., - a. students

*

b. teachers

c. parents/community ’ i

d. other persons

#

- 5, What long term plans have you for the lomework Center in your I
~school? in the community? . -

"

e -108- - , o
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1.

- 46.

VI. 1f this program was in operation prior to AAP, what changes “have

been initiated as a result of AAP,

Objectives

Staffing

- Resources

Number served

_Procedure for providing service

L ad

~Pr951ems:
,impéct

V1I. Has the implementation and operation of this program nud an etfect on
"~ the impiementetion of other commone:ts of the 25F (such us Use of Nininum
¥Floors, Stuff Development Propran, Testing 'ro.rum, {eterogeneous -
Grouaning, Parentel Community Involvement, etc.) Indicute hLow.

-

Prepared by

B Deparﬁments of Research and Evaluation

" pivision of Planning, Research and Evaluation

February, 1972
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Appendix E
University Liaison Interview Schedule




. N
*Note: If more than one University program is being described, Cg
it will be necessary to use a separate form for i
each progran.
Interview Instrument
Academic Achievemant Project .
University Liaison i
- A -
s e T : o : N
- ’f i T - ,,' - B . i i , Ny . :r
School - Date
Progran
University ) : - .
I
¥
- t
I.- Structure and Organization N ) o
1. Do vou have University Liaison program(s) in your school? )
B - JL i s : : x - - ‘7 - T Y (,.;l .
S Lo R B L ; T T, ST
- _.a. If rot, are plans being made to introduce such a program(s)? - :
o ' ~Explain. : o ’
- b. ihat persons initiated this progran in this building? ‘
PR i : b : - . 3 L
. : E Principal ) ] ' o
’ Asst. Principal _ ‘ )
o . Counsclor N )
- ~ Librarian _
2. tHo* is in charge of the program in your school? - T
e : y
S : T Ts LT o ' T o T T T
- - a. vhat is the supervisor's position and title? Paid or voluntar=i* - -
i ’ ) »
: - !
b. ‘hat arc the duties of the supervigor in relation to the proors-t.
c. Y¥hat pervccat of his time does the supervisor spend on those T
duties? . R
- . - 7’,\
d. Hou is time provided for the cuservisor to carry out these T I
= ] ) duties? i : : : SRR

Jes—
|

\)7 ) ) : . .
} . «111~ _
| T . ] o -




* ‘.‘
University Liaison

3. List the titles, positions and duties of others who are involved
in administering this program.

a. What percent of time is spent carrying out these duties?

b. How ls time provided for carrying out these duties? ’ b
4. What training, if any, was given to the director and staff for
carrying out the dutics of this program?
5. What facilities are furnished by the university?
a. Explain any plans beins develop d for the use of Un1v0r51ty
o . facilities und/ox to 1xpxove present dellltlcs. o
S . o T R
_ © ¥ ’ ' ‘ - - _—:5 : ’

6. What materials and cquipment are available for use in this University
. - program? : )

S a. Whai wmaicriula Jdoe Yeing used? - . :
~© __b. Wthat is the source of thesc matevials? ) -
’ 7. FPExplain and enumerate any corts to your school that have besen
involved in th. inmplementation ond opesation of this program.
77 . . .
S a. -Expluiu hov these costs were siet. ,
- [ d
o ~ b. Explain any alternative sources of fugding that have been -
: o explored. ' -
- II. Oblggggvoﬂ :
- - I
. 1. Whnt is the Rpecifiﬂ purpose () of this pregram? Sl
I 2. Who ig to be scrved?
T 3, ¥t benefits are to be r cived und by vhow?

PRSP ————
v
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University Liaison
III. Program/Activitics ’ . '
A. DProgram directed to students
1.  How many pupils are being served and in what man.er?
2. How were they selected? :
- !
- 3.. What others are served or benefited and in what manner?
4. Explain the activities of thc program. Co
f z
5. Explain the scheduling arrangenents and time allotments. a >
o B. Program of a staf{f development type ;o
’ 1, Describe the program, piving purpose, resources, extent )
of faculty involvement, time schedules, hope for the actual Tl
- results. ] C
g N B
: C. .Program to support teachers iu the instructional job (aides or )
- . ! .
S _resourcos only, etc.) C
o  as, above R
- . - - - = -~ = - ~ - { = ’. B
- . - . R
P -
- ) - . - : . N - _
] D. Other o
- ‘\‘i ) . ) _ - ) -
“E : . =113« PR 1o
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i

- University Liaisén

Pgob]emq/Solutions

- 1. V%at problems or difficultics have been encountered which hinder
) the func&nonlng of the program?
. : §
2. Explain. what has been done to overcome these problems/difficulties. .
3. What changes are being planned in the program. Why?
: * !
4. What assistance have you-received in implementation and opezatlon :
_of this program from thu Component Director or ot thers in Central ‘
) Administration? i - s
= _ 5. What assistance dc you need? - -
iﬁv:'fﬁfféctivéhcss and Tmpact L
i - 1. Wha meth.ds, if any, have been used to evaluate the efféctiyéf' :
- ‘ness ti Lie program’ ) - :
2. Vhat evidences are therc that the program has affected:
- Ca. student performance ‘ :7:;;
" b. teachers 7 .
. ‘¢. parents/community
- d. other persons :
= - 3. What has been the attitude toward the program of the:
a. students
e
=TS R T U
-«
~b. teachers
c. parents/commnity
R
i AT,
others
- \‘1 ‘
“ERIC e ~114-
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- T

University Liaison

What evidences arc there that the school has changed as a result
of its liaison with the University?

What cvidences are there that the University ha< changed as a

result of its liaison with the school? -

What are the future plans in respect to this program?

’

N
e——— ——— A ——————— oo——ramo s §




-

I1f this program was in operation prior to AAP, what changes have

been initiated as a result of AAP,

1'

2.

3.

4.

7'

VII. ‘Has the implement
o the implementetion of other comnone: ta ol the
H#loors, Sturf Development Prograi, Testing Pro.rum,
Ureuning, Paxental Community Involvenment, etc.) Indicute hLow,

B
:

Objectives
Staffing

Resources

. Number servéd

. _Procedure for providing service

Problems

Impacf

MPrepéred by

Departments of Research and Evaluation

Division of Planning, Rese..rch and Evaluation

February, 1972
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- Appendix F

Health Services Interview Instrument
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Interview Instrument
Academic Achievement Project
Non-Instructional Supports: Health Services

School . Date

I. STRUCTURE AND ORGANIZATION

1. How do you define the AAP Health Services Program?
" 1s thicce such a program in the school?
1f not,>is one being planned?
- If not, is there a need?
directs the program in your school?
Position and title
Paid_ér voluntary?

Specific program duties in t' .s school. |

d. What percentage of time is spent in performing these duties veekly? - -

e e £ e e+ ot -
- . - e s om e e e e aony v k0 ¢ on oo —
- e e R Rt e g et st i A

e. How is time provided to perform these duties?

v 3. Number of staff:

’

Position and title

"Paid or voluntagy.

Specific program duties in this school.

What percentage of time is spent in performing tbese duties weckly?

How is time provided to perform these duties?

-118-
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e

Health Services

What training, if any, was provided for performing the duties relating
to this program? )

What health service locations are used? (include school, if applicable)
. * r-y'

What materials/supplies/special services are available for this pr&gram?

a. What is being used?

b. -From what sources?

. What ccsgsAtovybur schbol, if any, have been involved in the implementa--
 tion and operation of the program? '

a. How were these costs met?

bwi What alternative sources of funding have been explored?

- II. OBJECTIVES

- 1. Purposes

S e o ESUIRENPUENEERISS RS

2. Target population

Iil. FUNCTIONING OF PROGRAM/ACTIVITIES
oo 5 .

T e 4

PPl S T "

1

- 1., What criferia were used to determine need for each health service rendered?
; What procedures are used to identify studénts? .

_Proceduro

a. Sight

b. Hearing




¢. Dental

d. Speech

"e. Mental/emotional

Il

fij: Wﬁ%ﬁ is-the procedure for referral and obtaining service?' - S

- 6. whgf are the transportation arrangements?

_ IV. PROBLEMS/SOLUTIONS

Physical.

Other

*;Explain discrepancy,
"2 thoss served.

1. What difficulties have been encountered in providing this servi

A

-~ 9. What has been dore (or is being done) to overco

3. What changes are being planned for the program?

4. What assistance have you received i

the pro im for component coordinators or other persons in central

adminis..ation?

Health Services

Criteria Procedure

if any, between number of students identified and

s(

ce?

me these difficulties?

- -

Why?

n the implementatior and operation of

-120~



‘ Health Services

IV. PROBLEMS/SOLUTIONS (con't.)

s, What assistance do you need?

V. EFFECTIVENESS/IMPACT

71. What methods, if any, are being used to determine if health needs are

being met at your school?
am has affected:

‘v:2.7'What evidences are-there that this progr
a. Eupil—berformance

b. Teachers

c. Parents/community

d. Other persons

4. What is the attitude towards this program of:

a. - Pupils

b. Teachers .
c. Parents/community

d. Other persons

cme L -
T RS e, - - = R ~ =

5. Whaf are the future plans for this program in your school?
-

-1271.




VI, If this program was in operation prior to AAP, what changes have
been initiated as a Fesult of AAP,

1. Objectives

2. quffingr

3. Resources

4, ,Ndhbe; served - 4 ’7';i'f

5. Procedure for providing service

i; - 6. ’Pfoblems ) ) ’LIQTE'ii7;‘ -

—— - - E - -

-7. Impact

VII. Has the implementetion and operation of this progrumw nad an etfect on
the implementetion of other comnone: tz of the anl (such us iUse of Kininum
. Floors, Stutf Development Program, Testing Pro_rum, lieterogenecus o s
Urouning, Paientel Community Involvement, etc.) Indicute how. : o PR

JU— - - = S o - R - - -

- ’ Prepared by
) Departments of Research and ‘Evaluation

Division of Planning, Research and Evaluation

February, 1972
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Appendix G

Food Services Interview Schedule
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Interviev Instrument .- :
Academic Achievement Preject - B
Nen-Instructional Supports: Food Services

e - . - s

Date

School
1. STRUCTURE AND . ORGANIZATION
1. How do you define the AAP Food Service Program

(free breakfast/lunch)?

a. Is there such a program in the school?

b. If not, is one being planned? : -

_c.

2. Who directs the program in youxr school? o

If not, is there a need?

-
3

1

’

t
]
}

Position and title

3. tNpmber of staff:

. a.
‘b. Pzidfvoluntary
) c¢. Specific program dutics in this school. T
; d. What percentagc of time is spent in performing these
duties weekly?
e. How is time provided to perform these duties?

- - o - e S o s
~a, Position and title TR - oL o, ¢ . '
b. Paid/voluntary
- .
c. Specific program dvtics in this school.
d. What percentage of time is spent in pexforming Lhese

O

geiste

dutics weekly?




Food Services

e. How is time provideu to perform these duties?

4, What training, if any, was provided for performing the duties
relating to this program?

S. Describe the location and facilities of the food service area,

6. What resources are used other than those of the school system

*

to provide food service?

a.  What other materials/supplies/special services are available
~ for this program? e

-b. From what sources?

‘¢, What is being used?

~

7. What costs to ybur school, if any, have been involved in the

implementation and operation of the program?

;:“1”7 ‘a, How werc these costs met? ‘
b. What alternative sources of funding have been explored?
ij, o o 1’ ‘i‘
11, OBJLCTIVES S N ‘
'* —

1. Purposes

2, Target population

O

ER]

Aruitoxt provided by Eic:
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Food Services

:111'. FUNCTIONTNG OF PROGRAM/ACTIVITIES
1. What criteria are used to determine the need for food service.
2, What procedures are ﬁsed to identify students?
3., How many students have been identified?
4. How many students are being served regularly?

é. Free Breakfast .

b, Fre; Lunch : - : B -

i,r- 5. Explain discrepancy, if any, between theinumber identified

‘and thoseiserved..
6;77What procédure is used for serving free:

a, Lunch?

b. Breakfast? , ;,.:,1,;}'217
7. wﬂat is the'procedure used for paid lunches? _ o

~. IV, PROBLEMS/SOLUTIO:NS ) ‘

1. What difficulties have been encountered in providing this service? i

N - . -
2. What has been done (or is being done) to overcome these difficulties? =
: TR T LA ST T T Ty e -

3, What changes are being plarned in the program? thy?

4, Wl assistance have you received in the implementation 1d operation

) . : . : . - s oo
> of the program coordinators or other persons in central adwinistration.

“ 7 | -126 . B8




Food Services

5. What assistance do you need?

V. EFFECTIVENESS/IMPACT

I b What methods, if -any; are:being used to determine if food needs

are being met at your school?
2. What evidences are there that this program has affected:
a, Pupil performance

b. Teachers

v

¢. Parents/community

d. 6£ﬁer persons
3. What is the attitude towards this program of:

a, Pupils
i
i
b. Teachers

¢. Parents/community .

d, Other persons

4. What are the future plans for this program at your school?
- - B
[ ey

o




 ;;jVI.7 1f this program was in operation prior to AAP, what changes have

o been initiated as a result of AAP.
- 1. Objectives ) .

2, Staffing

ESE

- 3. Resources

-4, - Number Séived

'i?;écédure’for providing service

. 6. Problems
Ss 70 Impacts

‘Kas the implementation and operation of this progrum nud un etfect on ~
~ .1 the -implenentetion of other commonerts of the ank (aucn &3 Use of Minimum
-~ Floors, Stuff Development Prugrau, Testing PYro.rum, lieterogeneous

- Uroaning, Parentel Community Involvement, etc.) Indicute how.

3 Prepared by ,
I R 7 Departments of:Resea;gh and Evaluation
':Divisiqn,of Pl&nhing, Research and Evaluation

5}‘;f Lo 7: ) FeBrpafy,'1§72,
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s -

] 7 Interview Instrument _ °~ ,
Academic Achievement Project - . -

S o Non-Instructiopal Support$: Clothing

- Sthool. ’ - Date

" 1. STRUCTURE AND ORGANIZATION

1. How do you define the AAP Clothing Service Program?
a. 1Is there such a program in the school? ' -
L
7 - b, If not, is one veing planned?
¢. If not, is there a need?

2, Who directs the program in your schocl? -

-~ -a, Position and title T e

. ¢, Specific program dutics in this school., S

PR 7,:: ;7 d. What percentage of time is spent in perfpr@ing'tﬁéég—'rir
S el 7~ duties wveekly? ’ . - T T

- . T oL - - - N

e.. How is time provided to perform Ehgée duties?

o :?}jSQQ;Nuﬁbe;'of'scqff: )
B a. Position and title - R 7
7l;f,ff::fib. } id or Voluntary : - o - Ei

-

S -= - . c. Specific program dutics in this school,
=T d. what percentage of time is spent in performing these:
e -dutiles weekly? - I

e, Howis time provided to perform these duties?

--130~
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] Clothiﬁg

- . b4, What tra1n1n¢ if auy, was provided for performlng ther
-~ - . _ duties relatlng to thlS program7

- - 5] Where is the service area located?

P - - a, 1Is this a Title. One Center?
b. - Who administers the center?

- c.- Is this a Title I school?

o 6 Fmat,are the S§urcésv for bbtaiging needgd:clbthing;?

- - . a. What other nater1als/supp11ee/spec1a1 serv1ces are T
L available for- thLS*program°'

-~ - - - - - -

27::;?;;fb1 Whag’is]mihgruéed? e ';:;’7?f7:7ff';

- . What sources arc used for the above? '

_-.1. VWhat costs, to your school , if any, have been 1nv01ved 1n
ST the 1mplementat1on and Opcrat1on cF the program°

‘a. How were these costs met?

b.

What alternative sources of funding have been explored? =

“7°- 11, OBJECTIVES e S

'15 £' ;fl. What are the goals of the program? ' ,lj ';, 71 f{if;'ii
- - . - B - R

S Target population 7 R

T 1ML FW c*rm\vr\'c oF PR wm/x\rﬂ\'rr s
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- Ciothing
;;'7 o N 1. What criteria are used  to determine the need for clothing?

SR - ; -

a. What procedures are used to identify the,studentszi

2; How many students have beenridentified? R

S;f How many students have been served?

- - 7 E,' 4, Explaln d1screpancy, 1f any, between the number of students
. ' identified and those served.

- 5. How many persons other than students in your school have
R been served? - - - : . ] - T e T

~-6.- When is the .Service area available?

R afftWhnt:kind'of,ciothzngris,provided?,

b. What other items been reqdested? (Have'intervieWEetr
explain why they are not provided) -

7. What is the proeedure for of referral for clothing? 1{3,i

:;;E;ii;'iih}?fiS; 7Whnt is the procedure for providing clothing?

S - If the service area is not. located in the school how 1s7
I transportatlon prov1ded7

IV.. PROBLEMS/SOLUTIONS - o e

'igi, o ‘1. What dlfflculties -hav been anountered in prov1dlng thls o
B 7fserv1ce’ - ) : -

iffl”;f . 7: 2. What has been done (or is bcrng done) to overcome thoqe o o
S I —'dlfflcultle57 . S e

773; What changes are being planned for the program? Why?rj 7 :, B R é?{

R -132< ) . o I
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4, What assistance have you received in the implementation and
o operation of the program from component c00rd1nators or
- - other persons in central admmlstratlon"

5. ‘What assistance do you need? -

. V. EFFECTIVENESS/IMPACT - i

1. What methods, if any, are being used to determine 1f clothmg
“ needs are bemg met at your school? :

2, What evidences are there that this program hasref‘,fected;;
. ;’}t:a:.j'—r?upri;l 'perfbrmax):ce

~

b, Teaicﬁe rs

':Ej—: ¢c. Parent 7c rn.mumty . B o T
o d. Other be;sons ' ) L e

"4, What is the attitude towards this program of: R

Ca. ;’l’g;fyil's ]

b, ,'}'é;ache,rg 7 o ' I o :i;: .

" c. Parents/community = R - e
-d. Other persons

5,.' What are the futwre olans for this program at your slchooi?i



:—‘Vi;' If’tnis program was in operation prior to AAP,,wnat changes have

-~ - been initiated as a result of AAP,
. 1. Objectives

?EStnffing '

‘3. . Resources'

%;ggmberrservgd
7:i5f£§6éduié,fnffpaniding,servicé

.~ Problems"

VII. Has tne implementa*ion und onerutlon of thlg progruu nud an exfect on .
“the- implementztion of other commoncrts of thue un¥ (such us Use of Minipum
Floors, btulf Develoonent Proerau, Testing ﬁ-oerum, lieterogeneous
broanlng, Paxental Cunmunltj Involvement, etc.) _;ndlcafe low.

Piepared by

Departmean of Research ‘and Evaluation

Division of Planning, Research and Evaluation

7 February, 1912




CAppemdix I - o f
Faculty Que ;!:{énﬁrai re
_On-Site Study




PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
" DIVISION OF PLANNING. INNOVATION AND RESRARCH - ST
_ PRESIDENTIAL SUILDING -
eu-nmm. .w
wmsmncum D..c. 80004-

=T T - . March 14, 1972 .- -

- Memorandum to: The Members of the i"aculty

i From. Dr. Mildred P. Cooper, Assistant Superintendent - i -
 Departments of Research and Evaluation : : o

ubject°' On-,Site Study of- Af;kP Components - o o

.t
1

e We need your help in describing certain programs. 'I'his is part
- of a largcr Study designed to provide central staff with information,e

necessary to m:'ke decisions on how to improve, expand or revise these o
programs. T LT e

- - - - -

We wuld appreciate your responses to the brief instrument which- e
I 13- attached, but participation is voluntary. The Study has been re-' -l
¥l viewed- ‘and -approved by representatives of the administration and the

- Teachers Union. __— . i i

S “No_ persons or schools will" be individually identified with data 7, T :
- findings. "The Study will be of programs - not schools. Anonymity - R
S is being assured in hopes of ootaining your. fullest cooperation._': - o7

- 'I'his survey instrument is being distributed to the faculty in
the morning by a staff member ‘of the Departments .of Research and,_,
. ) Evaluation. He will place a small pick-up box in the Faculty Lounge
— 8o that you may return it before leaving school today. :

_ - - 1

-

Your cooperation is- cer' ainl>y appreciated

.;-fm;,y; f~
S
. Aftachment -

T-136--
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P . C o :,,>o>omznn >o=~m<mzmze wnoumoa N S
cr e , - ; N v mmncwnw,ocmmnwonnu»nm , Coo S L
vy =|munm mn:u% R , ,

[ .
R

OMNmnnuomm. mon Part H. ‘on this vmwm. vwomuo nwnn nrm >>w noavosmSnm nvnomnwsmv nrhn mnm Humnmm »ﬂ nmwmnuos no nunr
stated aspect. Base wocn ratings on -your ‘own . xsotwmmmo mnm ov»n»o:. .Using the nmnunm mnmwo 'provided,’ ewmno one :cacmﬂ

" from the mawwm under each nogvosmSn for. nanr aspect on trunr 1t 'is. vmusw rated.

"
'

‘ In'Part II, on the next vmwm. feel' free. to smrm mcwnmunuosu or offer mo:wnncnnu<m nnunuoumam about any of nro programs

. ~<o= ﬂwnmm., o , , , S C .
L : , ' __Rating Scale . L , ,
"Not At All __To A Slight Extent: To A Considerable Extent]| To A Great Extent ' No Knowlaedge or Contact
, , 1 ; -2 , T T & , L L X
. . ) t , . , L ) , \ N , , ) - , ,,:,,,, ,
, T o : o I rr,mnomnwa o , ,
,. + Rate nrm wnownwa listed in each aowcasnlt I L Math |Read'g| Non-Instrl, , Univ. | Home-
! on the extent to which: . ' . v , - Tutorial aocm 3070 Services .. |Liai~ | work.
, , L L Program . | Team |Team Food. oHOnsqw. Health [son Centel !
, 1. The program promotes students vwﬂnun»vwnwos in the , , ¥ 7 \\Mm“v _h e ,
. learning process. , g , ,
._2. The program imprcves mncumsnm wnnmzuwsnm. o 5 7 \\\HV ,
wg, The program uavﬂo<mm students ﬁnwuoSMn,umnw0ﬂamsnm. . mwww\\\\\\mﬂ\\ L
4. The program is'operational in your school. ”
5. The program receives parent noaacﬁumw,mnvaNn..  , \\\\ \&““ Lo )
6. Problems (if any) mo:onwnma by :momm om vnownmam can . . o | .
be overcome. C , , . : , , L L
. _7. You have contact with the vnomnma.,, , , L . i , R
8. (To be noavwmnmu o=~< by those tro annmsuau nrm Summer , N
” . Leadership Training u:un»n:nnv . , . . , ,
Y 1 To what extent have the nxvmnumznou mwusmu:ucﬂusw nrm " , , o 1 ,
, (,, . Summe? romannuruv ﬂnmwswnw Institute nonnnwccnna no the AR T (N A I P ,
. T »avwnanSnmnnos of nrua vnowcna in. <o=n norooH~ RS | SRR e e e Lo !

- \):‘7 )
ERIC -




~ Part II. (Feel'free to comment below.)

:l. Tutorlal

- 2. - Use of "Sequential Inventory of Reading Skills

‘3, Use of-"Specific Objectives for Pupil Performance in Math"
f}r’,é}r Operation of Reading MOBE Team

Operation of Math -MOBE Team

Non-Instructional Supports

1.. Food - S -
2.. Clothing
3+ _Health

- 7. University Liaison

- 5l§.i7ucmewdrk'tenter

. Q; Jhe Impact of The Summer Leadership Inatitute on AAP
T Implementation in your School. (if applicable)

Prepared by
Division of Planning, Research and Evaluation
Departments of Research and Evaluation
March 1972
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" Student Form
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" 2. Have vou tutored or taught another person in your

i‘_&. D1d you get to know how you did on the city-

lr—’75a.’If yes, do vou believe this ‘has helped you?

’7”Zaf 1f ygs;*have you used it?

- - 8a. If yes, have you used it?

Rdﬁj B ) -140~

SPUDENT FORM

-Directions: The questions on this page are meant for students. If some of
the words are too hard to read, you may ask your teacher for help.

Read the question, and put a check in the column for "Yes" or "No'" or
*'Don't Know."

It is not necessary to put your name on this sheet because we are only interested
in the opinion of the group. _

Thank you for helping us get this information.

Yes' No Don't Know

1. ~Have-you received any tutoring at school from a
* - person other than your own teacher*

la. If yes, do you believe this tutoring has helped
you?

" class or school over a period of time?

3._ Have any of vour friends tutored someone or L
—received tutoring? g - -

w1de standardlzed ‘test given last September?

- 5. ,Are yop keeping any graphs or charts or
- records showing how you are learning or what ) -
" _you are lea"nlng -

6. Do yqu,know 1£,any “college or university has
any persons in your school or has any program
SR in'you{'school?
7 If7§eé; culd-you try. naming the College or
- University? .

7. Tsrthére a Homework CenterF—or a special place
to do homework--in your school?

8. 1Is there a Homework Center--or a special place
- to. do homework--in vour neighborhood? -

-"9. Can you do your homework at home?
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